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Abstract: [n this review, I will present empirical studies that focused on the use of
vlogging as a collaborative productive activity and research designs employed in these
studies as well as their findings. The review will serve as a basis for my future research
on the possible impact of viogging on student learning strategies. According to existing
literature, vlogging can improve students’ collaboration and provide other benefits for
language learners.
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Abstrakt: V této prehledové studii predstavim empirické vyzkumy zamérené na vyu-
zivani vlogovant jako spolecné produkcni aktivity, vyzkumné designy pouzité v techto
studiich a jejich vysledky. Prehledova studie bude slouzit jako zaklad pro mou budouct
vyzkumnou prdaci o mozném viivu vlogovani na ucebni strategie studentii. Podle do-
stupné literatury miize vlogovani zlepsit spoluprdci studentit a mit jiné vyhody pro stu-
dujici jazyki.
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1 Introduction

This literature review concerns the use of vlogging or video blogging as
a collaborative activity done by foreign/second language students. According
to Oxford English Dictionary, a vlog or a video blog is “a blog composed
of posts in video form; (also) a video forming part of such a blog” (Oxford
University Press, 2022a). According to this definition, we need to understand
what a blog is to make sense of this term. A blog is described as “a frequently
updated website, typically run by a single person and consisting of personal
observations arranged in chronological order, excerpts from other sources,
hyperlinks to other sites, etc.; an online journal or diary” (Oxford University
Press, 2022b). Thus, a vlog is a website (or often a web page on a larger
website) that is usually run by a person and contains video posts (personal
observations, information from other sources, links, diary entries, etc.). A vlog
is typically arranged in a chronological order and is regularly updated with
new entries.

Research on the use of vlogging (creating vlogs) as a student activity in
foreign/second language learning has recently started developing: the earliest
article presented herein was published in 2018, which shows that the topic is
gaining relevance. However, there are still few articles that are peer-reviewed
and indexed in renowned databases like Web of Science, Scopus or Eric,
which shows that the issue requires further attention from scholars. The
goal of this review is to outline the main existing studies on collaborative
vlogging as a productive activity. This review will tackle research designs
and focus on findings of existing studies, and it will serve as a basis for my
future research on the possible impact of vlogging on student social learning
strategies and experience in an EFL learning setting. In my own study, I will
develop a vlogging intervention to be used in high schools; thus, in this review
I am focusing on the vlogging interventions themselves, the ways they are
researched, and their possible impact on the learning process. As this review
will show further, vlogging is a promising tool for foreign/second language
learning that could promote collaboration and create a student-centered
constructivist environment for learning (Beirne & Floquet, 2012; Huang,
2021; Shuib et al., 2020). However, there are still only seven articles that I was
able to find for this review, which shows that there is a gap in research of
collaborative vlogging as a language learning activity.
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2 Literature Review Questions and Literature Selection
In my literature review, I would like to answer the following questions:

1. What research designs have been used for researching collaborative
vlogging in language learning?

2. How were the vlogging interventions organized?

3. How does collaborative vlogging impact the learning process according to
the existing studies?

The answers to these questions will be useful for my future research, in
which [ will design my own vlogging intervention and study the social learning
strategies students use when completing vlogging tasks.

For the purposes of this review, I decided not to limit myself to any
particular aspect of collaborative vlogging, but to include all studies that focus
primarily on vlogging as a productive collaborative activity for foreign/second
language learners. The search was conducted in the Web of Science, Scopus,
and Eric databases according to the following criteria: 1) academic articles,
2) written in English, Czech, French, or Russian (unfortunately, only the
search in English gave relevant results), 3) describing empirical studies, and
4) mainly focused on collaborative vlogging (vlogs created in groups or pairs)
as a production task for foreign/second language students (excluding recorded
classroom interactions and non-vlogging activities, such as recorded role play,
reception tasks, and non-foreign language contexts). Thus, here is the English
formula I used in the database search engines: (vlog OR videoblog OR video-
blog) AND (EFL OR ESL OR “language learning”). I decided not to limit
my search results by date due to their relatively low number. After applying
the formula, I studied the search results to identify collaborative vlogging
activities as opposed to individual ones. Out of the results that I found, I
excluded those that do not fulfill one or more criteria that I had chosen. I also
excluded an article (Maldin & Rezeki, 2018) that did not clearly describe the
data collection methods, even though it was relevant to the search criteria. In
addition, I used three articles from my previous literature review on vlogging
in the context of student motivation/engagement to learn a foreign language,
out of which I chose the articles that focused on vlogging as a collaborative
activity. As a result of this search, seven articles were selected to be reviewed
herein:

1. Anas, 2019 (Indonesia), published in Teaching English with Technology;
2. Authar & Muflihah, 2020 (Indonesia), published in Journal of Physics:

Conference Series;

3. Huang, 2021 (China), published in Australasian Journal of Educational

Technology;
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4. Jauregi & Melchor-Couto, 2018 (the Netherlands and Spain), published in
Future-proof CALL: Language learning as exploration and encounters —
short papers from EUROCALL 2018;

5. Muhonen & Kujanen, 2018 (Canada), published in Future-proof CALL:
Language learning as exploration and encounters — short papers from
EUROCALL 2018;

6. Shuibetal.,2020 (Malaysia), published in Universal Journal of Educational
Research;

7. Zhang et al., 2020 (China), published in 2020 International Symposium on
Educational Technology (ISET).

They are all presented in Appendix, which describes their research goals
and questions, the sample, the research methods used, the vlogging procedures
and those results that I considered relevant to this review.

3 Research designs

To address the first question posed in this literature review, an analytical review
of the research methodologies adopted in the chosen studies is required. The
articles describe a variety of research designs, from qualitative case studies to
an experiment. Four out of seven studies are purely qualitative (Anas, 2019;
Authar & Muflihah, 2020; Muhonen & Kujanen, 2018; Shuib et al., 2020),
three of which (all except Anas’s study (2019)) are case studies. Two studies
(Huang, 2021; Jauregi & Melchor-Couto, 2018) report using a mixed-methods
design.

The qualitative data collection methods used are student artifacts (vlogs),
interviews, focus groups, observations, students’ reflections, and a qualitative
document. All or some of these data collection methods could be useful to me
in my future qualitative study, as I am planning to use multiple data collection
methods to triangulate the data and gather rich data on the students’ collaboration
and social learning strategies. As most of the articles focus on student learning
experience, I believe the use of qualitative methods is appropriate to explore
these experiences in depth and describe the findings in the students’ words.
Only one study (Zhang et al., 2020) in this selection is quantitative, and it is
a true experiment. It focuses on the students’ writing performance and uses
the two-group pretest-posttest randomized design. I believe the design choice
is appropriate for the aim of the study, which is to find out if the vlogging
intervention improved the students’ writing performance.
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4 Collaborative vlogging and social learning strategies

This section is aimed at outlining the connection of existing research results
on collaborative vlogging in foreign/second language learning with social
learning strategies, as in my future research I will focus on social learning
strategies that students employ when they vlog in their target language.
Existing studies of collaborative vlogging found in the above-mentioned
databases do not explicitly focus on social learning strategies. One article from
those selected for this review focuses on learner autonomy, a concept closely
related to learning strategies, without explicitly mentioning learning strategies
themselves (Anas, 2019), while most of them primarily study learning
experience, including collaboration. Collaboration, as it is described in five
out of seven articles (Anas, 2019; Authar & Muflihah, 2020; Huang, 2021;
Muhonen & Kujanen, 2018; Shuib et al., 2020), can be interpreted in terms of
using social learning strategies, such as cooperating with peers and proficient
users of the language, being aware of others’ thoughts and feelings, developing
cultural understanding, asking for correction, or asking for clarification or
verification (Oxford, 1990, p. 145).

Out of all the studies, none explicitly consider social learning strategies,
which is the concept I am planning to focus on in my research. In my view, this
gap needs to be filled, and social learning strategies need to be explicitly studied
in relation to collaborative technology use in the classroom. Unfortunately,
there are also no studies among the ones reviewed herein that would adopt
a complex dynamic view of autonomy or learning strategies, which has gained
attention among recent autonomy and learning strategy studies (Oxford, 2016,
p- 102) and, in my view, requires further exploration.

As the details below show, the effect of vlogging on student collaboration,
speaking skills, and social skills seems positive.

5 The organization of collaborative vlogging interventions
To answer the second question posed to this literature review, we need to look
at the design and organization of the collaborative vlogging interventions in
question. Some of the authors give an account of the structure of their vlogging
interventions, which I will describe below.

Anas (2019) describes a vlogging intervention that is comprised of three
steps: pre-task (preparation), during-task (action), and post-task (reflection).
These steps conform to the Task-Based Language Learning (TBL) approach,
which Anas uses to design the intervention. During the first step (pre-task),
the teacher gives a thorough introduction to the task (what, why, and how to
perform/accomplish the task), explains the structure of the task (video-making
task, duration/the length of the video, the language, and flow of the talk),
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explains the technological tools the students could use to perform the task
(video/sound recording and video editing software), and models the task,
engaging the students in the process. During the second step (during-task),
the students study the topic of their vlog and discuss it in groups, prepare
the technological tools for video recording, plan their videos, practice their
speeches, evaluate themselves and practice again, record the videos, edit
them, and submit them for viewing. During the third step (post-task), the
teacher watches the submitted videos, the students and their teacher view
them together and discuss them, and then the class focuses on the forms: the
students correct their errors and perform noticing, consciousness-raising, and
production activities.

Huang (2021) gives an intervention plan that took 10 weeks to implement
in its entirety. During the first week, the students took the speaking pre-test
(TOEFL), then for the next seven weeks, the class cycled the following
three stages twice: 1) group discussions about vlog script development,
2) filming vlogs using smartphones and editing them, and 3) uploading the
vlogs and exchanging peer feedback. After that, the students completed the
TOEFL post-test and a survey, and at the end, they participated in the final
reflection and a focus group. As we can see, Huang (2021) uses a similar plan
to Anas’s (2019) pre-task during-task and post-task formula.

Jauregi and Melchor-Couto (2018) describe a vlogging intervention, which
was comprised of a sequence of four tasks with a specific topic assigned to each
task. The two participating teachers were free to organize the activities the way
they saw fit for their classes, as long as they adhered to the general plan. As
a result, the Spanish teacher integrated the project in his classes and coached
the learners during the whole process, while for the Dutch teacher, the project
was an add-on activity, in which the learners worked on the videos outside
the classroom or during the last 10 minutes of the class. The Spanish students
responded positively to the intervention, while the Dutch learners reported less
satisfaction with the intervention and the need for more guidance from the
teacher. The authors do not indicate the activities included in each task.

Muhonen and Kujanen (2018) do not describe how the teacher structured
the activity or what instructions were given to the students; however, they
show us how one of their students organized her own vlogging: she first wrote
a script, then asked a friend, who was proficient in the target language, to check
it, and then they revised and practiced the script together and recorded the
videos in collaboration.

Finally, Zhang et al. (2020) present the reader with an intervention plan
that they used in their study. First, they conducted brainstorming of ideas
for writing/a vlog. In the case of the experimental group, the brainstorming
activity was based on a vlog that the students had watched. Then the first draft
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was written, after which the students wrote their first assignment (in the case of
the experimental group, it was also based on a vlog the students had watched).
The students then assessed their peers’ assignments and edited their own
writing. At the end, the control group was asked to submit their edited writing
assignments, while the experimental group needed to record a vlog in addition
to that. No post-vlogging activities (such as a discussion or peer-evaluation)
are described in the article.

Thus, all the articles that describe the vlogging procedure follow at least
two of the main three stages of a task in the TBL method: pre-task, during-task,
and post-task. This suggests that the TBL method is seen as suitable to organize
collaborative vlogging activities and may be useful in developing my own
vlogging intervention.

6 Advantages of collaborative vlogging as a language

learning tool
To answer the question “How does collaborative vlogging impact the learning
process according to the existing studies?”, we need to take a close look at the
findings of the reviewed articles.

The impact of vlogging on the students’ speaking skill was explored in
two reviewed studies (Authar & Muflihah, 2020; Huang, 2021). According to
Huang’s mixed-methods study (2021), students performed significantly better
in their speaking test after completing the vlogging project, while Authar and
Muflihah’s (2020) qualitative analysis also showed improvement in speaking.
A two-group pre-test/post-test randomized study (Zhang et al., 2020) focused
on the effects vlogging can have on the writing skill, and the results showed
that the experimental group had higher writing scores in the post-test than
the control group. Anas (2019) also found out that vlogging can facilitate
vocabulary building. Other vlogging advantages reported by the studies are
described below.

Vlogs increase students’ autonomy (Anas, 2019) as well as promote
active learning (Anas, 2019; Huang, 2021). Vlogging provides students
with the opportunity to learn from their classmates by watching their videos
and analyzing their speech (Shuib et al., 2020). Vlogging gives students
the opportunity to give and receive feedback and engage in peer-teaching
(Huang, 2021; Muhonen & Kujanen, 2018; Shuib et al., 2020). The activity
can encourage creativity (Anas, 2019) and help learners acquire and practice
technology-related skills (Anas, 2019; Huang, 2021). Vlogs can be a source of
positive emotions and enjoyment (Authar & Muflihah, 2020; Huang, 2021).
One study has shown the value of vlogs as a self-reflection tool that allows
students to improve their performance more efficiently (Shuib et al., 2020).
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Students claim that vlogging is motivating (Shuib et al., 2020; Zhang et al.,
2020) and see the tasks as meaningful (Huang, 2021). Some participants gain
confidence (Anas, 2019; Huang, 2021), a sense of achievement (Huang, 2021),
and self-efficacy (Jauregi & Melchor-Couto, 2018) while vlogging. Jauregi and
Melchor-Couto (2018) show that the Spanish students’ feelings of self-efficacy
and evaluation of the project as meaningful increased in the course of the
project, while the Dutch students did not show a marked improvement in these
aspects. The same study also shows that the students in both groups had low
anxiety throughout the intervention. Some students recommend using vlogging
as an activity in schools (Zhang et al., 2020).

In terms of group collaboration, almost all the studies report that vlogging
gave students opportunity to work together or improved collaboration between
them (Anas, 2019; Authar & Muflihah, 2020; Huang, 2021; Muhonen
& Kujanen, 2018; Shuib et al., 2020; Zhang et al., 2020). According to
participants, the tasks improved the students’ skills in collaboration (Authar
& Muflihah, 2020; Huang, 2021), task distribution (Huang, 2021), conflict
resolution (Authar & Muflihah, 2020), giving feedback (Shuib et al., 2020),
and understanding another person’s thoughts (Huang, 2021). According to
Shuib (2020), the collaborative element of the tasks improved the students’
motivation and engagement.

All in all, there are three recurring themes among students’ learning
experiences with collaborative vlogging that are reported in three or more
articles. Unsurprisingly, they are all related to the collaborative nature of
vlogging: the activity is reported to provide opportunity for collaboration
or improve collaboration, to teach students skills related to teamwork
(giving feedback, task distribution, conflict resolution, etc.), and is linked to
peer-teaching and learning from peers. There were also other themes that were
mentioned by more than one article: vlogging improves the students’ speaking
skill, their technology-related skills, such as video editing, their motivation,
and confidence and causes them to experience enjoyment.

7 Challenges of collaborative vlogging as a language

learning tool
Students in six of the seven studies (Anas, 2019; Authar & Muflihah, 2020;
Huang, 2021; Jauregi & Melchor-Couto, 2018; Shuib et al., 2020; Zhang et
al., 2020) highlighted the challenges that vlogging posed for them. Some
notable examples are the time-consuming nature of the task, especially editing
the vlogs (Anas, 2019; Authar & Muflihah, 2020; Huang, 2021; Zhang et
al., 2020), experiences of shyness or lack of confidence (Anas, 2019; Authar
& Muflihah, 2020), insufficient knowledge about the video recording process
and tools (Anas, 2019), difficulties caused by a lack of stable Internet access
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(Anas, 2019), other technical difficulties (Authar & Muflihah, 2020), difficulty
to select content and topic for their videos (Huang, 2021), feeling lost and
needing more instructions from the teacher (Jauregi & Melchor-Couto, 2018),
and not having enough language skills to help each other and work efficiently
(Shuib et al., 2020).

As we can see from this chapter, most of the studies report challenges
in vlogging; however, not all the students experienced challenges. Practical
application of vlogging in the classroom requires addressing all possible
challenges and helping students overcome them; thus, it is an important area
to focus on.

8 Conclusion

The existing research on the use of collaborative vlogging in foreign language
teaching is scarce, which shows that the topic requires further exploration. The
studies presented herein provide evidence that vlogging improves students’
cooperation, develops their skills related to working in a team, and provides
opportunity for self-reflection and self-evaluation while also providing a vast
array of other benefits that do or do not relate to collaboration. However, none
of the studies reviewed here explicitly focus on language learning strategies,
even though much of what students do while cooperating on a vlog can be
seen as social learning strategies. Concepts related to learning strategies
(autonomy and active learning) are sometimes evoked; however, only one
study explicitly focuses on them (Anas, 2019). No studies presented herein see
learning strategies or collaboration through the lens of the Complex Dynamic
Systems Theory, which, in my view, is an appropriate lens that requires further
use in future research on these topics. In my future thesis, I am planning to
address the gaps identified above by adopting the Complex Dynamic view
of social learning strategies and collaboration and focusing my research on
social learning strategies that students use when they complete collaborative
vlogging tasks.

All of the studies reviewed above see collaborative vlogging as a generally
useful tool that has many advantages, and almost all the studies present the
challenges that this tool could pose for the students and teachers employing
it in their practice. I believe that future vlogging interventions need to use
this existing knowledge to design better vlogging tasks. Some of the studies
describe how the interventions are organized, which will definitely be useful
for my own intervention design: the existing intervention designs suggest
that TBL is a suitable approach to organize a vlogging intervention. In my
study, I will strive to address the challenges vlogging might create for students
by providing them with clear instructions on the vlogging process and the
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use of technology, offering them support and choice that will help them
overcome shyness or lack of confidence, giving them tasks with regards to
their available time (for instance, avoiding video editing as it is reported to be
time-consuming) and making sure the students have necessary language skills
to complete the tasks.

References

Anas, I. (2019). Behind the scene: Student-created video as a meaning-making process
to promote student active learning. Teaching English with Technology, 19(4), 37-56.
https://eric.ed.gov/?id=EJ1233488

Authar, N., & Muflihah, T. (2020). Students’ vlog: Speaking application. Journal
of Physics: Conference Series, 1516(1), 012040. https://doi.org/10.1088/1742-
6596/1516/1/012040

Beirne, K., & Floquet, P. (2012). How personal heirloom stories can spark emotion
and motivation by using short films in the EFL classroom. Recherche et pratiques
pédagogiques en langues de spécialité, 31(2), 103-112. https://doi.org/10.4000/
apliut.2708

Huang, H.-W. (2021). Effects of smartphone-based collaborative vlog projects on EFL
learners’ speaking performance and learning engagement. Australasian Journal of
Educational Technology, 37(6), 18-40. https://doi.org/10.14742/ajet.6623

Jauregi, K., & Melchor-Couto, S. (2018). Successful telecollaboration exchanges in
primary and secondary education: What are the challenges? In P. Taalas, J. Jalkanen,
L. Bradley, & S. Thouésny (Eds.), Future-proof CALL: Language learning as
exploration and encounters — short papers from EUROCALL 2018 (pp. 112-117).
Research-publishing. https://doi.org/10.14705/rpnet.2018.26.822

Maldin, S., & Rezeki, S. R. I. (2018). Stepping up the English speaking proficiency
of hospitality students through video blogs (vlogs). Proceedings of the Sixth
International Conference on Languages and Arts (ICLA 2017). Sixth International
Conference on Languages and Arts (ICLA 2017), Padang, Indonesia.
https://doi.org/10.2991/icla-17.2018.11

Muhonen, A., & Kujanen, R. (2018). Vlogging in Toronto: Learning Finnish through
collaborative encounters. In P. Taalas, ]. Jalkanen, L. Bradley, & S. Thouésny
(Eds.), Future-proof CALL: Language learning as exploration and encounters
- short papers from EUROCALL 2018 (pp. 214-219). Research-publishing.
https://doi.org/10.14705/rpnet.2018.26.839

Oxford, R. L. (1990). Language learning strategies: What every teacher should know.
Heinle ELT.

Oxford, R. L. (2016). Teaching and researching language learning strategies: Self-regulation
in context. (2" ed.). Routledge. https://doi.org/10.4324/9781315719146

Oxford University Press (2022a). Blog. In Oxford English Dictionary. https://oed.com/
view/Entry/256732

Oxford University Press (2022b). Vlog. In Oxford English Dictionary. https://oed.com/
view/Entry/37710857

84



Shuib, A., Ismail, L, & Manaf, U. K. A. (2020). Scaffolding speaking tasks using
videoblog portfolio in an ESL classroom. Universal Journal of Educational Research,
8(1A), 44-52. https://doi.org/10.13189/ujer.2020.081307

Zhang, N., Zhang, Q. Liu, X,, & Jiang, X. (2020). Improving college students’
English writing performance via vlog. 2020 International Symposium on
Educational Technology (ISET) (pp. 104-108). IEEE. https://doi.org/10.1109/
ISET49818.2020.00031

85



"BJBWED BY} JO JUOI) Ul S|JeHOojLIodUN pue
AUs 1|8} BWOS puUE ‘SBRINDIYIP [EDIUYDS}
palajunoous pue (bunipa Ajjeroadsa)
Buiwnsuoo-awi Buibboja punoy sjuapnis
awos (Gy| "d ‘0661 ‘P1oxQ) sbuijesy
pue sjybnoy} ;siayjo jo aseme Bulaq

pue siaad yym Buiiesadooo jo saibajens
Buiuies) |e1oos ay) Buisn se pajaidiaiul
97 UED YOIYMm ‘JOIjjU0D SA|0SaI pue Wes) e
ul Jayaq yiom o) pauses| Aay] ‘panroidul

“03pIA 1Y)

10} 01doy e panigoal dnoib

-aJleuuolsanb
puUE UONEAISS]O
1uo1309||00 Eejep
s|js Bunjeads
uo joedw ayy -
WEINES U]
1uo1309||00 Eejep

‘(yoea ui

sjuapn)s xis) sdnoib
Sl Ojul PapIAIP
‘as1n0o Bupeads e

's||ys Bunjeads

uo Buibboja jo
joedwi se ||am se
‘Aianoe Buibbola ayy
0} SJUapN}s 8y} Jo
suodsal [eloineyaq

s|fs Bujeads J18y) pue ‘ejeloge|od yoe3 "AjaAieloge)od asuodsal Juapn;s - ul ped Bupjey pue ‘jeuonowa (0202)
pue ajesjunwwod o} Ayunuoddo ue pey XIS o sdnoub uj ‘Apnis ‘syjuapnys AjisiaAiun ‘anjuboo, ayy ‘1 ‘yeyipnin
Kay] "se} ay} pakolus sjuapnis ay} ||y opew alom sBojp  aseo aajejenb e - J9)sawas-isly 0 alo|dxa o] R “N deyiny
sjuediopsed suopsanb Jo
s})|nsal pajod|es ainpasoud BuibbolA SpoyaN pue ajdweg /pue (s)jeob Apn}g Apmsg
‘sobejs ay} ||e 1e ‘Buipiooal
sdnoub asoyy ul pajelsadooo pue sdnosb ul  03PIA IO} SO0} UMO JIBy}
$9]04 PapIAIp sjuapnys ay ) -josfoud auy pajoa|as sjuapnis ay |
Buunp pip AjaAjoe sjuapnis ayy yoiym ‘abe)s pug oy} Buunp ‘ajeIpawIaiul ‘Bujuies| abenbue|
‘(GL "d ‘0661 ‘P10JxQ) s49ad yym  sdnoub ul paplodal aiem 0} Auejuswald ysi|bu3 Jo 1xauod
Bunesadood ay| ‘saibajelis Buluies) |e1oos SOapIA Msel-isod (g *SM3IAIBYUI wol} ‘s|ana) AyjeaJ-ololw e uj
10 8sn 8y} 0} paje|al aq ued joafoud ayy pue “yse} Buunp (g pue (SoapIA) Aousioyoud paxiw - )SE} 08pIA pajeald
Aq pajeyjioe} a1am Jeyy uoieIoqe||0o pue ‘ysey-aud () :saseyd sjoejie Juapnis 1y =N) -juapnjs auyj Jo
Awouojny "aouapluoo-4as pue ‘Buipjing 991y} JO Pa)SISUOD pue :U0[}99||02 ejep - S9SSe|0 OM] - ssao0ud Bupew
Aieingeoon ‘Bujuies) snowouojne pue sa|diound 191 8y} ‘ubisap ‘oluyoaifjod -Bujueaw e asojdxa
SAI}OB JUSPN]S PaJJEUd UOIIEBID 0BPIA pajesodiooul syse} ay | aAneyenb e - ajejs ueisauopu| ue - o}sem |eobayl (61L02) | ‘seuy
sjuediopsed suoiysanb Jo
s)|nsal pajod|as ainpasoud Buibbo|p\ spoyjai pue sjdweg /pue (s)|eob Apmig Apnig

POMIIAIY 2.1N)BIINIT

xipuaddy

86



(G¥L d ‘0661 ‘PI0§XQ)

sybnouy} ,s1ayjo Jo aieme Buiwoodaq

pue sisad yym bunesadooo jo saibajess
Bujuses| [eroos ayj 0} payul| 8q ued
UaIym ‘uonnquisip ysey pue ‘syybnoyy
s,uosJad Jayjoue puejsiapun o} Bujuies)
‘sdnoub ul suoissnasip buiney papodal
sjuapnjs 8y ‘Buiwnsuoo-awi} Sem yaiym
‘soapIA 8y} Bunipa pue soido} oapIa
Buisooyd aiam way} 4o} sabusjieyd ulew
ay] "s|s Bunipa oapiA paules| Asy) pue
panosdwi ysijbu3 Bupjeads uj 8ouspiUOD
J18Y} Se wooisse|d 143 ayy ul syoafoud
BojA 0} AjoAnisod pajoeas Aay] "syse)

‘sboja

sJ9ad uo sjusawwod anlb
pue yodjem o} yoam suo
pey sjuepnis ‘jey) Jeuy
‘wa)sAs Juswoabeuew
Bujules| sse|o ayy 0}
way) peojdn pue ‘sospia
3y} 1Ipa ‘a)is parosjes
-}19S 9y} Je SoapIA Wiy
‘sjoafoid Boja ayy jo
s91d0o} ay) sSnasip 0}
S)99M OM] pey sjuspnis
'snge||As

9s1n02 8y} Buimojjoy
‘SHUN }00Qq}x8} 8y} Wouy
uasoyo asam so1doy

Boja omy ay] "sjosfoid
Bo|A paseqg-suoyduews
OM} Pa}Ipa pue papiodal
A|9A1jeI0QqE||09 Sjuspn)s

¢s109foud
BojA aAneloge)0d
paseq-auoyduews
J0 sabus|leyd
pue saunpoddo
|y} aJe jleyMm v
¢,S9oudlIadxa
Bujuies| vy}
aA190Jad sjuapnls
8y} Op MOH "¢
¢sy09foid Boja
aAl}el0qe||00 paseq
-auoydpews ayy ul
uolneloqe||0o dnoib
10 suondaosad
Sjuapn}s ale Jeypn 2
isynsal
1s9) Bupjeads
1s9)-}sod pue 1s9)
-a1d ay} usamiaq

'sboja

Bunipa pue Buipiodal
aoualiadxs Joud oN
‘Bulyo

ul uoljeujwexy
aouesug ab9)j0D
leuoneN sy} jo

‘Buibboln

ypum asuaadxa
Bujuies| ,syuapnis
8y} uo ejep
aAljejlienb 109100
0} pasn SmalAIB}ul

dnoub snooy pue $8109s ys||bug S9oUaIBYIP
SUu0IJ08}481 BY} - 0} Buipiodoe jueoniubis
{SMalAlaU ajelpauLau a1ay} a1y °|

dnoub snooy :ys)ibug jo |9A87  :suonsanb yoleasay

paJnjonJ)s-lwas ‘Buidwes ‘euly) ui bujules|
pue suoloajal 90UBIUBAUOD papuajq Buisn
leuy ,syuapnis ‘BUIYD  Juswabebus Bujules|

‘alleuuonsanb
uoneloqe||0d
dnoub e ‘sjsa)
Bupyeads jsa3-}sod
pue }sa}-a.id

‘uellng ur pajeoo|
Ajisianun [eojuyosy
olignd Jeak- e ul
pajjoius (12—02
pabe) saiowoydos

pue asuewiopad
Bueads sisules|
143 padsuanjjul
sj09(oud oapia
aAl}eloqe||0o paseq

paseqg-108foid ayy Buiholua papodas  ‘@sinod Bujuies| papus|q :U01}99||02 ejep - Jolew uone|suel| -auoydpews moy (1202)
Sjuapn}s ay} Jo %001} s}9am-q| e Buung ‘spoyjaw-paxiw - aujwex3 :[eos ‘M-"H ‘BuenH

I suonsanb
S)|Nsal pajod|as ainpasoud Buibbo|A spoyja|\ pue asjdwesg Jo/pue (s)jeob Apmg Apnig

87



‘abueyoxa ay} Bunnp

AyoIxue Jo sjpas| mo| pey sdnob yjog
‘abueyoxa ay} Jo asinod ay} ul Apybiis
panoidwi Aoeolye-jles syuspnis ysiuedg
ay} ybnouyyje ‘sdnolb yjoq Joy Jejiwis
sem Aoeolye-J|log "wauy) 1o} a|gel|al SS9
21oM eJep ay) pue paounouold ssa| sem
slaules| yong ay} o apnyye uj abueyo

“(syuspnis yoing sy}

Jo} ys1j6u3) ui yusioyoud
alam Aay) abenbue| e 1o
abenbue| aAijeu J1vy) ul
auo pue abenbue) job.e)
1194} Ul paye|dwod a1am
yolym jo aauy) ‘buibbola
10} SYSk} Inoy UaAIb
9I9M S)UBPN}S BY] '|[em
J9|ped e ybnoiy} peoige
sdnoJb Jsuped Jiayy
Upm paieys Aau yoiym
‘(ysiueds Jo ysi|buz)
abenbue| 1o64e} J18y) Ul
sbBojA pajeald sjooyos
OM} 8U} WoOJ} siaules|

J0 sdnoub ‘siayoes)

"1o8foid ay} jo pus
8y} Je pajonpuod
21oM S1ayoes)
J18Y) pue sjuspnis
yojnQ 9.y} pue
ysiuedsg Inoj yym
smalAlalul Yyidep-u|
"1oafoud sy} ayel

0} payse os|e alem
Aoy ‘Aonuns ise|
ay) u| "seoualajeid
Buiules| pue
punoJbyoeq Jiay) uo
Swia}l pasojo pue
uado [euonippe G|
papnjoul Aeains
184 8y L “(dsey auy
pue ‘ABojouyos}
‘UoiEIUNWWOD
spJemo) sapnyije
‘Ayaixue ‘Koeoiys
-J|es 0} pajejal
SWwia)| 9|es UayI

pue uiedsg) seuunoo

FARELE]
abenbue| 1961
(6 =N)

‘(z1—11 sabe) jooyos

Atewnd ysiueds e
wouy ysi|bu3 jo
slaules| gz pue
(y1—¢| sobe)
Jooyos Arepuooas
[enBuiiiq yoing e
wol} ysiuedg

Jo sisues| /|
:108loud ayy ul
POAOAUL BI9M
(spuepayieN ayy

‘way) ui sjedpiued
OYm sIayoes} pue
slaules) u| Japusbus
Aoy} seoualadxa ayy
(Z) pue suopeAnow
slaules| uo

aAey sabueyoxa
uofeloge||009|a}

JuBIaYIP OM} Ul
(Asepuodass pue
Arewud) sjans|

By} 9Iym ‘¥SE)} 8y} JO 8SIN0D BY} JOA0 118y} Aq papinoad ssuo  juiod-aAl usy) Aeains Jeuoneanpa paseq-6ojA syoaye (81L02) 'S

Apueoyiubis panosdwi abueyoxe Boja ayy J0 sauoydpews umo e pIp sjuapnjs ay} JuaIaylp je ay} (1) N0 puy 0}  ‘0JN0H-IoYdIBIN

spJemo) apnjiie ,sjuspnis ysiueds ay | J18y) Jayye Buisn Se) yoea Jayy S|00YOS OM ] a1om s|eob ay | ) ‘IBainep
sjuediopied suoysanb Jo

S)|NsaJ pajod|as ainpasoud BuibBolA SpoysiN pue ajdwesg /pue (s)jeob Apmig Apnis

88



“(Gt71 "d ‘0661 ‘PIOXO)

Buipuejsiapun |einynd Buidojansap pue
‘abenbue| ay) Jo siasn jusioloid pue
sJ1aad yym Bupesadood ‘uo}oa1i0d 1oy
Bupyse ‘UoledILIdBA JO UOIEDLIEID JO)
Bunpise se yons ‘saibajesis Bujuies)

|e100s Jo asn ay} se pajaidisiul aq ued
yoiym ‘Buiuies| aAjeIOge||0D S)USpN}s ay}

“Jauuew
|nj}oadsal e ul yoeqpasy
abueyoxa Aay] ‘uies)
Jay sdjay yoym ‘ysiuul4
yeads Jou saop oym
puaLly Jayjo Jay siojuaw
os|e ayg "ysiuui4 yeads
Aay) se ssaooud Bujules|
abenbue| Jay ui Ajiwey
S,pually 8y} pue pualy
13y SOA|OAUI JUBPN}S BY |
‘elawed uo Aes oy buiob
Sem ays jeym sjabioy
ays uaym pually Jjay
wouy djay s1ab juspnis
SYL 'spuauy Jay ygm
AjaAneloge) oo boja Jay

‘sisAjeue 8s1noosip

‘(suonos|yal uspm
pue smalAal
paJnjonJ)s-lwas)
ejep pajo9||0d
Ajjealydesbouyys -

‘0juo.0] Jo
Aysianiun ayy je

¢Buiuies| abenbue)
S,BSI7 0} }09UU0D
Aay) op moH (2)

¢ BojA ay) Bupeaid
sem es| 9|iym aoeld
)00} SI8}UNOdUd
aAl}eI0qe||0D JO

puy yeupm (1)
:suolsanb yoieasay
*WOOISSE[D Y}
apIsIno s8jeald
BuibbolA jo asn

8y} SI8)UNODUd
9AI}eloqe||09 JO puly

$9Q1IOSOp 9|2IE By} PUB ‘WO0ISSE|O BY} 9)ew 0} S9s00Yd dys ‘Apnys Jabue| e 9S4Nn02 ysiuul4 jeym azAjeue pue (8L02)

BpISINO Spusl JBY pue Juapnis ay} ‘60ojA 8y} Joy o1do} umo wouly paydiaoxa ajelpawdiul ue Jo  juswubisse juspnis o ‘usuelny| g

udaMm}aq uoljoeialul pajeyioe) buibbolA Jay 9soyo jusapnys ayl Apnis aseo e - [SUETepiS] auo ajebisanu| 'y ‘usuoyniy
sjuediopsed suolysanb Jo

s)|nsaJ pajod|as ainpasoud Buibbo|p spoyjai pue sjdweg /pue (s)|eob Apmg Apnig

89



‘auole Buipiooal Jayaid

sJayjO "esawed uo asn abenbue| J1dy} Ul
JUSPIIUOD BJ0W 98} pue ‘SSNOSIP pue e}
‘UOIIBOIIBA IO ‘UOIIEDIJIIEID ‘UOI}0D1I09 IO}
)se ued Aay) se ‘AjaAljeloge||od SoapIA
118y} Buipiodas pasisyaid syuapnis

awos “(Gy1 d ‘0661 ‘PIoXQ) sJeed

yum Bupesadoos pue ‘sbuijesy pue
syybnoy} ,s1ayjo Jo aleme Bujwosaq
‘U01}08.109 1o} Buryse ‘uolyedllIdA Jo
uoneoyleo Joy Bupise ‘s|dwexs Joy
‘selbajelis Buluies| se pejaldiayul 8q ued
sanbluyoa} 418y} JO SWOS ) UO Pajd8jal
pue ‘yosads s_Jayjo yoes pazhjeue
Yoeqpas) Jayjo yoes aneb pue sayejsiw
S,19y}0 Yyoea pajoallod sjuapnis ay|

"Allenpiaipul

awos pue AjaAljeloqge||od
sBojA papiooal sjuapnis
awog ‘ssejo Bupjeads
pue ainjonuig, Jiayy

Ul UOIONJISU| [ew.o}

J18Y} 0} uoioNsul
Aieyuswalddns e se

pue ‘syse) 6ojq oapin
Ayeam Jiayy bunejdwos
ul slaulea| apinb o}
|enuew e se pajeal} Sem
}| "8Jnjeud}l| pue JojonJjsul
9SIN0D BU) WO} }Oeqpas)
pue asuepinb yum spasu
leuononusul sy} yim
paubije sem ajnpow 8y
"108(o1d 8y} jonpuod 0}
syuedioied ay) apinb o)
padojanap sem ajnpow
'S)99M Q| sem Apnis

8} Jo uoneinp a8y

‘palidde siauies|
Jey} senbjuyos)
Buipjoyeos punose
Buinjonas saway)
8y} aujwialep pue
apoousd 0} pazAjeue
‘wiyeqlan paquosuel)
pue paplooal aJam
sasuodsal [eqian
IV :sisAjeue ejep -
‘Apnis ay} jo pus
8y} Je Ino palIed
Sem MalAIdUI
dnoub snooy ayy
seasaym ‘Apnis
8y} Jo uoneinp sy}
noybBnouyy Apjeem
paJalsiulwpe aI1am
uo[)eAIaSqo plaly
pue jJuswnoop
aAle}lenb
a8y ‘MalA8yul
dnoub snooy pue
Suol}eAIasqo
play ‘yuswnoop
aAnejenb ayy
woJuj paALIep
sasuodsal [eqian
1U01309||02 Ejep -
‘Apnys aseo
a|buis aAneyenb e -

'98JN02
153 Bupeads
pue ainjonis

8y} ul pgjjodus |le -
‘Aefe|y Jo asaulyp

ul aAljeu Ajsow -
‘ysi|bug
u Aousonoud jo
|9A8| paoueApe
10 dje|pawJIalul
ssassod Ajuo
Ooym sjuapnjs aq
1snw sjuedioied

‘eue)uo ajdwes ayj -

‘(paidwes
Ajoaisodind) pjo
sieahk 0z-g1
pabe (uswom |
pue usw g)
syjuedoied g -
‘ab9||00
uoneanpa Jaybiy -

¢oljopod

Boja ayy jo Buimainas
J9ad Buunp siauies|
Aq pakoldwa
sanbjuyosy
Buipjoyeos ay) aie
JeYM\ :uonsanb
yoleasay

‘Apn}s ayy

Jo syuedioiued ayy
Aqg pasn sanbiuyosy
Buipjoyeos

auy Ayusp|

(0z02)

V)N ‘euep

B 7 ‘lews|
v ‘qnus

sj|nsai pajoalag

ainpasoud BuibBolA

spoyjel

sjuediopied
pue ajdwesg

suoysanb Jo
/pue (s)jeob Apmig

Apmsg

90



‘Buiwinsuoo-awny 31 Jybnoyy sisules)
|eJaAas ‘JIaAeMOy Ssau|njasn s Jo
asneodaq ssefo Bunum e ul papuswiWwodal
aq pinoys Buibbo|a yeyy pajsabbns
sJauies) }so|\ ‘(uoneloge||0d) AjAnoeIS)UI
pue ‘||is uonejuasaid ‘uoneAiow
.slauiea| 743 8y} 0} paynguiuod Buibbola

'sdnoub ul paplooal
asam sBolA (a4 Altep,,)
Jayoea} ay} Aq uasoyo
SBM SOA|| ,SIaUIEd| BY} 0}
paje|al Ajgso|o 21do}
‘(BojA ayy Buipiooal
inoyym ing awes ayj pip
dnoub [053u02 ayy) Bunum
.sJoad Jjay) passasse
pue sBojA 418y} 10}
s1duos 8y} 8j0im pue
‘payelp ‘paswlolsulelq
siy juspnis ay L
‘sjuapnys 969109 4oy

'sjuapnis
0} paubisse aiam
buibboja spiemoy
sapnyje pue
10 suondaosad
J18y) Jnoge (9jeos
payI7 Julod-G)
salleuuonsanb
‘uawiiadxa

Sy} Jaye -
‘Buidwes
paziwopuel
— sdnoub |05uod

pue [eyuswpadxa -

‘[aAa] S)eIpawIajul

— Bunum -
‘(sesowoydos 10}
pue uswysal} 66)

Sjuspnis 00¢ -
‘sauoyd ow
yym Bupjew-oapia
ul 8ouaadxa pey
os|e Aay) pue

¢Apnys siyy ut (Boja)
SNS jo asn ay}
plemo) sepnyne
pue jo suondaoiad
Sjuapnys ale

1eum (g) éApnis
SIY} Ul pasn SNS
9|lqow 8y} jo
[SRETERTITEYNET]]
Jolew ale jeypa (2)
¢9ouewiopad
Bunum syuspnys
a69)|00 Buirosdwi
ul 9A08Y8

(Boja e ‘ased

SIY} Ul SOOIAIBS
BunjiomiaN [e100S)
SNS 9jiqow jo
uoneoyidde auy sj (1)
suolsanb yoieasay
‘gouewIopad
Bunum sisules|

uo sseo Bunum

Jey) pajeJjsuowap aileuuonsanb ay) Jo ssauajeudoidde pue ‘(s1s81 ‘sauoyd pews pey ysi|bu3 ue apisino (0202)

sisAjeue ay] ‘souewlopad Bunum ysibug asn Jo ases S}l uo Bunum) ubisep SJuUSpN)sS 8y} [[e -  pUE BpISUl SalIAIOE X ‘Buelr g X

.sJauiea| 869|100 panosdwi sadinap paseq pasn sem 1s9)-)sod-}sajaid ‘euly ul Buibboja dnosb jo  ‘niq O ‘Bueyz

ajigow ybnouyy pasn (60jA) SNS ayL wuogeld 6ojA INA BUL |ejuswiiadxa ue - suapnys ANSIaAIUN - 10818 ay) )ebiisanu| “N ‘Bueyz
sjuediopsed suolysanb Jo

s)|nsaJ pajod|as ainpasoud Buibbo|p spoyjai pue sjdweg /pue (s)|eob Apmg Apnig

91



