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PAVEL FLOSS ”

ZAKLADNIVYZKUM MA
OBJEKTIVIZUJICI CHARAKTER

BASIC RESEARCH IS
OBJECTIVIZING IN CHARACTER

prof. PhDr. Pavel Floss (*1940) He studied history
and Czech at Charles University in Prague, where
he was awarded a doctorate in philosophy in
1972. From 1962 to 1980 he worked as a Comenius
specialist at the Comenius museums in Prerov
and Uhersky Brod, where he established and
edited the journal Studia Comeniana et historica
and organized international Comenius-themed
conferences. Since 1990 he has mainly taught
medieval, renaissance and modern history as well
as postmodern philosophy at the Department of
Philosophy at Palacky University in Olomouc,
and later also at the Department of Philosophy
and Social Sciences at Hradec Kralové University.
He has written dozens of specialist studies on
Comenius and philosophy, and almost twenty
independent publications, including Comenius
und Descartes (In: Zeitschrift fiir philosophische
Forschung. Frankfurt am Main 1972),

La Metamorphosi di uno spirito inquieto. Comenio
alla luce della sua concenzione filosofica (In: Comenio
sconosciuto. Cosenza 1984). Od pocdtkil novovéku
ke konci milénia (From the Start of the Modern
Age to the End of the Millennium, Brno 1998),
Cesty evropského myslenti I: Architekti kiestanského
stfedovékého védéni (Journeys in European
Thought I: The Architects of Christian Medieval
Knowledge, Prague 2004), Meditace na rozhrani
epoch (Meditation at the Borders of Epochs,

Brno 2012), The Philosophy of Nicholas of Cusa:
Anintroduction to his thinking (Basel 2020).

prof. PhDr. Pavel Floss (*1940) Studoval historii
a Cestinu na Filozofické fakulté Univerzity Karlovy
v Praze, kde roku 1972 ziskal doktorat z filozofie.
V letech 1962-1980 ptisobil jako komeniolog

v Komenského muzeich v Pferové a v Uherském
Brodé, kde zaloZil a redigoval ¢asopis Studia
Comeniana et historica a organizoval mezinarodni
komeniologicka kolokvia. Od roku 1990 vyucoval
predevsim déjiny stfedovéké, renesanéni,
novovéké a také postmoderni filozofie na Katedfe
filozofie Univerzity Palackého v Olomouci

a pozdéji i na Katedte filozofie a spole¢enskych véd
Univerzity Hradec Kralové. Je autorem nékolika
desitek odbornych studii z oblasti komeniologie
a filozofie a téméf dvou desitek samostatnych
publikact, vybérové: Comenius und Descartes

(in: Zeitschrift fiir philosophische Forschung,
Frankfurt am Main 1972), La Metamorphosi di

uno spirito inquieto. Comenio alla luce della sua
concenzione filosofica (in: Comenio sconosciuto
Cosenza 1984), Od po&dtkii novovéku ke konci
milénia (Brno 1998), Cesty evropského mysleni I:
Architekti kfestanského stredovékého védéni (Praha
2004), Meditace na rozhrani epoch (Brno 2012),
The philosophy of Nicholas of Cusa: An introduction
into his thinking (Basel 2020).
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue to
refer to?

The thing which has transcended the
centuries and which universities can refer
to today is the word ‘university’ itself.
When universities were established in

the Middle Ages (and they were one of

the greatest contributions to civilization
during this period of European history),
they were supposed to transfer and
develop knowledge about the entirety of
reality (i.e. the universe), and they were
to cultivate people’s abilities (facultates)

to allow them to understand the universe.
For several centuries there existed four
faculties, where the arts faculty (later

the philosophical faculty) cultivated
knowledge of the so-called natural world
(principally through the seven free arts);
the medical and law faculties prepared
their pupils for dealing with specific issues
regarding people’s positions within this
natural world, which related to the health
of the human individual in society, or
coping with the ills of the individual as
well as society. The theological faculty,
which educated the most powerful

social stratum - the priesthood -
cultivated knowledge about the so-called
supernatural sphere of reality, based on
the divine revelation of truth. Even though
the medieval structure of the university
began to change at the start of the Modern
Age, and even though there are dozens of
faculties in universities today, universities

should continue to fulfil their universal
educating function. I don’t deny that
today, when knowledge and education
are becoming increasingly specialized,
such a requirement is more difficult to
implement than when universities were
first established, but that makes it all

the more important if we don’t want our
universities to produce Fachidioten, as
Max Weber termed them at the start of
the twentieth century. I'll return to other
aspects of this issue in my answers to some
of the other questions.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

To answer your question I would refer

to Konrad Liessmann’s warning that in
today’s increasingly commercialized

and capitalist society, our educational
institutes (including universities) are

not producing education, but rather the
opposite. As part of the legacy of our world-
renowned thinker, the Teacher of the Nations
J. A. Comenius (In 2020 we commemorated
the 350® anniversary of his death!), we
should not forget that he understood
raising and educating people as a formative
process. Schools were not there just for

the absorption of knowledge and merely
prepare the individual for a profession,
rather they were to provide them (albeit

in stages according to the type of school)
with the intellectual weaponry for a well-
founded orientation in reality experienced
in its entirety, and also to educate them
morally and spiritually (which for
Comenius meant a religious education).
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

To, co prekondva staleti a na co se mohou
univerzity i v soucasnosti odkazovat,
manifestuje samotné slovo ,univerzita“.
KdyzZ univerzity ve sttedovéku vznikaly
(a staly se jednim z nejvétsich civiliza¢nich
ptinost tohoto obdobi evropskych dé&jin),
mély rozvijet védéni o celku skute¢nosti
(univerzum) a vzdélavat lidské schopnosti
(facultates), které ndm p#i poznavani
univerza poméhaji.

Po dlouhad staleti se vzdélani realizovalo
na ¢tyrech fakultach, kde fakulta artisticka
(pozdéji filozofickd) péstovala védéni
o tzv. pfirozeném svété (predeviim
prostfednictvim tzv. sedmi svobodnych
uméni). Fakulty lékat'sk4 a pravnickd
pripravovaly své adepty k FesSeni
specifickych problému postaveni ¢lovéka
v onom prirozeném svété - §lo o péci
o zdravi lidského jedince i spole¢nosti,
respektive zvladani neduhti lidského
individua i dobové society. Teologicka
fakulta, vzdélavajici tehdy mocny
spoledensky stav - knéZstvo, péstovala
védéni o tzv. nadprirozené sféte reality,
opirajici se o Bohem zjevené pravdy.

1 kdyz se zacala stredovéka struktura
univerzity od po¢atkl novovéku ménit a a¢
v soucasné dobé existuji na univerzitich
desitky fakult, mély by univerzity i nadale
plnit svou univerzalné vzdélavaci funkeci.
Nepopiram, Ze v souc¢asné dobé, smérfujici
v oblasti védéni i vzdélavani ke stéle vétsi
specializaci, je takovy poZadavek obtiZnéji

realizovatelny neZ v ¢asech, kdy univerzity
vznikaly, ale je praveé o to zdsadnéjsi,
nechceme-li na nasich vysokych kolach -
jak to nazval jiz po¢atkem dvacatého stoleti
Max Weber - vychovévat ,fachidioty”
(Fachidioten).

Se stredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Jako motto mé odpovédi na tuto Vasi
otdzku uvedl bych varovani Konrada
Liessmanna, Ze v souc¢asné stéle vice
komercializované a kapitalizované
spole¢nosti produkuji nase $kolské
instituce (a s nimi samoziejmé
i univerzity) nikoliv vzdélanost, ale
spise jeji opak. JakoZto dédicové naseho
nejsvétovéjsiho myslitele, Utitele
ndrodit J. A. Komenského (v roce 2020
jsme si pfipomenuli 350. vyroéi jeho
smrti!), bychom neméli zapominat, %e
tento véhlasny ucenec chapal vychovu
a vzdélavani lidské bytosti jako proces
jejiho utvéateni. Skoly nemaji slouzit
jen k osvojovani si védomosti a ¢lovéka
nemaji pripravovat jen k vykonu néjakého
zaméstnani, ale maji mu poskytnout
(byt odstuptiované podle typu $kol)
ideovou vyzbroj k fundované orientaci
v celku prozivané skute¢nosti a vzdélavat
jej zaroverni i mravné a spiritudlné
(coZ v Komenského pojeti znamenalo
predeviim naboZensky). Vyznam
celostniho vzdélavani lidské bytosti
u Komenského pochopil i T. G. Masaryk
a snazil se v téchto intencich plsobit na
vytvareni konceptu kolstvi a vzdélavani
prvni republiky.

Akademicka obec by neméla byt
nastrojem stale pokracujictho zuzovani
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The significance placed by Comenius on
the holistic education of the individual
was also understood by T. G. Masaryk, who
attempted to put these ideas into practice
in his concept of education in the First
Republic. As was highlighted by Liessmann,
the academic community should not be an
instrument for the continued reduction
of the ‘space’ for education as this process
only focuses on an individual’s worth
in the labour market and is thus merely
a quantitative indicator of human capital.
It was certainly positive when in 2012 the
Czech academic community resisted the
proposal to ‘improve’ tertiary education,
which meant that university graduates
were supposed to leave with the necessary
qualifications to satisfy all of the demands
set out by employers and thereby be
competitive in the labour market. It is also
significant that this proposal also attempted
to restrict the autonomy of universities,
arguing that they were ineffective and
closed off when it came to addressing the
requirements of employers and the public.
In place of the academic senates, whose
function would become merely advisory,
unelected university councils appointed by
the government were to have a key role.

Education, especially the university
format of higher education, should not
be there solely to satisfy the plans of
managers and the captains of modern
industry (behind whom stand the ever-
more powerful oligarchs), instead it has to
be for the cultivation of individuals who,
as will be seen increasingly ominously
in the future (if it is not to be thwarted),
have their own worth and dignity that
transcends the needs of technological and
economic development.

When asking about the nature of the
factors influencing the management
of universities and the structure of
education, then unfortunately it is often

not only about influence but about massive
interference and efforts at manipulation,
which from the four factors listed come
mainly from the market. However,
according to one of the most prominent
sociologists and social theorists, Niklas
Luhmann, based on his systems theory,
such a thing should not happen because
order (Ordnung) in society is not
hierarchical in character (as it was in pre-
modern society). Instead it is functionally
segregated and consists of a growing
number of closed, autonomous, self-
creating and self-regulating subsystems
(Teilsystem), governed by a specific binary
code - such as economics, science, the
health system, law, education subsystems,
the media, etc. The principles by which
they work cannot be transferred to

other systems, and if there were some
fundamental interference, it would
threaten how that subsystem operated.
However, practice has shown that
Luhmann’s concept is a Platonic vision

of a perfect state rather than a picture

of social reality. In his influential work,
The Postmodern Condition, the apostle of
postmodern philosophy, J.-F. Lyotard,
stated that science and education had been
mercantilized in post-industrial society
and their function was essentially that of
a commodity. And so today it is principally
the market (and certain media in its
service) which is aggressively trying to
inundate and engulf all spheres of society
and life, which the German philosopher
Otfried Hoffe aptly described as the
‘marketization’ of all attainable reality.

If pluralism is the foundation of
democracy, then we should systematically
strive to preserve the autonomy of the
individual independent spheres of societal
life. For the functioning of the university
sphere this means that quantitative and
profit indicators should not be the most
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»prostoru” vzdélani, na néz poukazuje
Liessmann, nebot tento proces zohlediuje
jen uplatnéni se ¢lovéka na trhu préce,
takZe nakonec jde jen o kvantitativni
ukazatele lidského kapitalu. Je jisté
pozitivni, Ze ¢eska akademicka obec se

v roce 2012 postavila proti nadvrhu na tzv.
zkvalitnéni tercidrn{ sféry vzdélavani, coz
by vSak v redlu znamenalo, Ze absolventi
vysokych $kol maji byt zformovani tak, aby
splriovali vSechny naroky zaméstnavatel
na ruznych trovnich své piisobnosti

a obstali tak v konkurenci na pracovnim
trhu. Signifikantni je, Ze se v tomto
navrhu pocitalo i s omezenim autonomie
vysokych $kol, které bylo zdivodriovano
udajnou neefektivitou a uzavrenosti vaci
poZadavkim zaméstnavateld a vefejnosti.
Namisto akademickych senitd, jejichz
funkce by zUstala jen poradni, mély nové
ziskat rozhodujici postaveni nevolené

a shora jmenované univerzitni rady.

Vzdélavani, a to predevsim ve své
nejvyssi, univerzitni formé, nemize byt
primarné prostredkem uspokojovani
plant manazert a kapitanti moderniho
hospodérstvi (a za nimi stojicich stale
mocnéjsich oligarchii), ale musi byt
nastrojem kultivace lidské bytosti, kter4,
jak se bude v budoucnosti stile osudovéji
ukazovat (pokud nem4 byt zmatena),
ma vlastni hodnotu a distojnost, jenz
transcenduje potfeby technického
a ekonomického rozvoje.

Pokud se ptate na povahu faktord,
ovliviiujicich chod univerzit a strukturu
vzdélani, pak bohuzel nejde ¢asto jen
o vliv, ale 0 masivni ingerenci a snahu
o manipulaci pfedevsim ze strany trhu.
Podle nazoru jednoho z nejvyznamnéjsich
sociologti a teoretikl spole¢nosti Niklase
Luhmanna by v8ak na zdkladé jim
zformulované systémové teorie k né¢emu
takovému nemélo dochdzet, nebot fad
(Ordnung) moderni spole¢nosti nem4

hierarchicky charakter (jak tomu bylo
ve spoleénosti pfedmoderni). Naopak je
funkcionalné diferencovan a komponovan
z narustajiciho poétu uzavrenych,
autonomnich, sebevytvarejicich
a seberegulujicich subsystém (Teilsystem),
tizenych ur¢itym bindrnim kédem - jako
je ekonomika, véda, zdravotnictvi, pravo,
subsystémy vzdélani, médii apod. Principy,
na nichz funguji, jsou do jinych systéma
neprenosné, a pokud by k néjaké zdsadni
ingerenci doslo, ohrozilo by to funkéni
fungovani daného subsystému. Praxe vsak
ukazuje, ze Luhmanniav koncept je spise
platénskou vidinou dokonalého stavu,
nikoliv obrazem zakou$ené spolecenské
reality. Apostol postmodernti filozofie J.-F.
Lyotard ve svém vlivném spise La Condition
postmoderne vystizné konstatuje, Ze oblast
védéni a vzdélani je v postindustridlni
spole¢nosti merkantilizovana a jeji
fungovani m4 bytostné zbozni charakter.
A tak je to dnes predevs$im trh (a v jeho
sluzbach nékterd média), ktery se
agresivné snazf zaplavit a pohltit vSechny
sféry spole¢nosti a Zivota, coz némecky
filozof Otfried Hoffe vystizné nazval
yztrhovnénim® veskeré dosazitelné reality.
Je-li bytostna pluralita zdkladem
demokracie, pak bychom méli
programové usilovat o zachovani
autonomie jednotlivych svébytnych sfér
spole¢enského Zivota. Pro fungovani
univerzitni sféry to znamena, Ze by
o urovni vzdélavani a védéni nemély
primérné rozhodovat kvantitativn{
a ziskové ukazatele. Konkrétné to
napriklad znamen4, Ze pri hodnoceni
urovné védeckych aktivit by nemél byt
rozhodujici pocet a rozsah publikovanych
studii a poCet jejich citaci v nasich
a zahrani¢nich periodikach (nerozlidujici
spolehlivé mezi zminkou podstatnou
a marginélni). Co se tyk4 studentf, pak
tzv. kreditovy systém hodnoceni ¢asto
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decisive factors for the level of education
and knowledge. Specifically this means
that the standard of scientific activity
should not be determined by the number
and extent of published studies and

how many citations they have in Czech
and international journals (which fail

to distinguish between a substantial

or marginal mention). As far as the
students are concerned, the credit system
of evaluation often prevents students
registering for optional lectures, which
are paramount in terms of their field of
interest, as the number of credits they
gain at the end of the semester is more
important for them.

I also believe that when deciding
whether to accept a student onto a course
or to a higher level of study, it is better
to trust the admission interview than
complex quantitative indicators from
computer-assessed tests. The various
ratings evaluations of universities also
have little validity as the top places are
held by those which maintain a large
number of disciplines at an average level,
despite the fact that the development
of science might depend on an isolated
discovery or new theory from a university
which is otherwise of a below-average
level in terms of the usual quantitative
perspectives.

The uniqueness of science (and the
related system of education) is also
connected to addressing the relationship
between basic and applied research
and their level of support (principally
financial). I will attempt to give
a philosophical framework to my opinions
on this issue. We often hear today that we
are living in a post-fact and post-truth
society, even though there are vigorous
voices amongst philosophers which claim
that the issue of the legitimacy of truth
has not lost its relevance, in spite of the

fact that some philosophers say we are
living in a post-metaphysical and post-
ethical era. Basic research is intrinsically
objectivizing in character and attempts,
albeit based on certain cognitive and
methodological conditionalities (examined
by the philosophical theory of science),
to discover the nature of the phenomena
under investigation, which is none other
than a specific way of dealing with the
old and enduring question of the truth.
Applied research does not address this
issue because its orientation is subjectivist
- it is not interested in the truth but in
the most efficient service to the interests
produced by society. By that I do not
mean to belittle its often noble motives
(e.g. in medicine), but basic research has
to remain determining, otherwise there
is the ontological danger - tragic in its
consequences - of detaching mankind
from reality (which also has other

forms in modern society, e.g. in ongoing
simulation).

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

I would like to see them being even more
active because the fate of democracy,
which is so dear to us, depends on it. If
we are witnessing various forms of its
curtailment in neighbouring European
countries, then the preservation of

the spirit of free research and debate,
particularly in those faculties dedicated
to the spiritual and social sciences,
should be one of the buttresses of Central
European nations in the fight against

all forms of autocracy and oligarchy.

The academic community should also
promote the teaching of social sciences
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nevede studenty k tomu, aby si zapsali
vybérové prednasky, jez jsou prvoradé

z hlediska jejich oborového zajmu, nybrz
rozhodujici je pro né pocet kreditnich
bodd, jeZ v zavéru semestru ziskaji.
Domnivam se téZ, ze pro rozhodnuti

o ptijeti na studium ¢i zafazeni do jeho
vyssich stup1it lépe rozhodne prijimaci
rozhovor nez komplex kvantitativnich
ukazateld poéitacové vyhodnocovanych
testti. Omezenou platnost maji téZ riizna
ratingova hodnocenf univerzit, nebot
predni mista mohou ziskavat ty, jez drzi
znaény pocet obort na pramérné trovni,
ackoli pro vyvoj védy mize mit kli¢ovy
vyznam ojedinély objev ¢i nova teorie,
al patfi¢nd univerzita jinak prokazuje

z béZznych kvantifikaénich hledisek spise
podprimeérnou Urover.

Se svébytnosti sféry védy (a s nim
souvisejicim systémem vzdélavani)
souvisi i feSeni vztahu zakladniho
a aplikovaného vyzkumu a miry jejich
podpory (pfedevsim finanéni). Pokusil
bych se sviij ndzor na tuto problematiku
ponékud filozoficky zardmovat. Slychdme
dnes, Ze Zijeme v dobé postfaktické
a postpravdivé, i kdyZz mezi filozofy
zaznivaji o to energi¢téjsi hlasy, Ze otdzka
po legitimité pravdy navzdory tomu, Ze
podle nékterych z nich Zijeme v epose
postmetafyzické a postetické, neztratila
svou relevanci. Zakladni vyzkum ma
bytostné objektivizujici charakter a snazi
se, byt na zdkladé urcitych kognitivnich
a metodologickych kondicionalit (jez
zkouma filozofick4 teorie védy), zjistit,
jakd je povaha zkoumanych fenomén,
coz nenf nic jiného neZ osobity zpusob, jak
Tesit starou a trvalou otazku po pravdé.
Aplikovany vyzkum tento problém netesi,
nebot jeho orientace je subjektivistick3,
nejde mu taktikajic o pravdivost, ale
o co nejefektivnéjsi sluzbu zajmam,
produkovanym spole¢nosti. Tim nijak

nesnizuji jeho ¢asto uslechtilé pohnutky
(napt. v oblasti mediciny), aviak zdkladni
vyzkum musi zistat urcujici, jinak

hrozi ontologické nebezpeci - ve svych
disledcich tragického - odtrzeni ¢lovéka
od reality (které m4 v moderni spole¢nosti
ovSem i jiné podoby, napft. v pokracujici
simulakrizaci).

Univerzity béhem déjin ¢asto urcovaly,

co vytvari prislusnou elitu spoleénosti.

V jakém smyslu se to déje dnes? Jsou nyni
univerzity ve stfedni Evropé formujici

a aktivni?

Pral bych si, aby byly jesté aktivnéjsi,
nebot na tom zélez{ osud toho, co je ndm
tak drahé, totiz demokracie. Jsme-li
v sousednich evropskych zemich svédky
ruznych forem jejtho oklestovani, pak
zachovani ducha svobodného badani
a diskuse zv145té na téch fakultéch,
na jejichz ptidé jsou péstovany ruzné
duchovni a spolecenské védy, by mélo byt
jednou z opor stfedoevropskych naroda
v boji proti vSem forméam autokratismu
a oligarchismu. Akademické obec by
se téZ méla vice zasazovat o posilovani
vyuky spolefenskych véd na zdkladnich
a (zvl4sté) strednich skoldch a na
roz$irfovani a prohlubovani irovné
jejich vyuky, nebot jen takto se vytvareji
zaklady vychovy k uvédomélému
obdanstvi co nejsirsich vrstev, coz je pro
zdravy spolecensky vyvoj dilezitéjsi
nez roz$irovani technopolitni vychovy.
Je ostatné signifikantnf, Ze nékter{
totalitarsky a populisticky orientovani
politikové se dnes ve svété vyslovuji pro
omezovani rozpo¢tl pro katedry filozofie
¢i sociologie nebo oteviené premysleji
ojejich zruseni.

Kéz by v budoucnu ozila i ptivodni idea
univerzit jakoZto Zivouctho a bratrského
spolecenstvi studentt a uditeld,
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at primary and secondary level, as well

as the expansion and development of

the standard of teaching, as it is only

in this way that the foundations of an
education for a conscious citizenship

can be formed for the broadest strata,
which is more important for the health of
societal development than the expansion
of technopolitical education. It is also
significant that some totalitarian- and
populist-orientated politicians are

in favour of limiting the budgets for
philosophy and sociology departments, or
openly talk about closing them outright.

I hope that in the future there will be
arevival of the original idea of the
university as a living, fraternal community
of students and teachers, which could
(especially thanks to their large number)
potentially be used for activities in the
defence of civic freedoms and democracy.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to

the awareness of cultural unity. How

are universities and colleges reacting

to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle ground
here?

I think that our universities have been
responding to these changes appropriately
and their intensity could be moderated
through greater cooperation on various
levels (e.g. the regular exchange of
information on strategies on how to face
the aforementioned challenges).

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors

aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

It depends on who the ‘evaluator’ is here.
A managerially adept professor is valued
first and foremost by the management

of his institution and those colleagues
who profit from the participation in

the team he has organized. Perceptive
students, however, are more appreciative
of those values which are characteristic
of the Humboldtian scholar. During my
university career I have encountered
several people who have managed to
combine a high level of scientific work
with successful management. However,

I was also aware of how pressurized they
were by these commitments and how
much they looked forward to getting
back to their research and teaching work.
Perhaps it would help to set up special
committees in universities which would
oversee the managerial agenda and flow of
money, thus enabling specialists to pursue
their intensive scientific and research
activities.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

From my years at university I remember
in particular the historians Robert Kva¢ek
and Karel Durman, who at the start of the
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kterd by mohla byt (zv143té pro jejich
nezanedbatelny pocet) mobilizaénim
potencidlem k aktivitdm na obranu
obcanskych svobod a demokracie.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak pfrili§ vstficné? Existuje v této
oblasti stfedni cesta?

Myslim, Ze naSe univerzity reaguji na

ony zmény s adekvatn{ vstficnosti a ze

by jejich intenzitu mohly moderovat

vétsi vzadjemnou spolupraci na rdznych
trovnich (nap#. pravidelnou vyménou
informaci o strategiich, jak vySe zminénym
néarokiim &elit).

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogi. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dirazem
na teorii, obéas vystfedni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfredev§im dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatfeni?

Jde o to, kdo je onim ,,ocefiovatelem®.
Manazersky schopného profesora si
ceni predevsim vedeni jeho instituce a ti
kolegové, kteti profituji z icasti v tymu,
ktery zorganizoval. Naro¢ni studenti
vSak vice ocenuji hodnoty, pfiznaéné
pro onoho ,humboldtovského” ucence.
Za své univerzitni praxe jsem poznal
nékolik osobnosti, jez vysokou tiroven
védecké prace dovedly spojit s Gspé$nym

manazerstvim. Vim ovSem téz, jak je toto
jejich angazma zatéZovalo a jak se té3ili na
dobu, kdy se budou moci opét plné vénovat
jen své védecké a uditelské praci. Mozna,
Ze by bylo prospésné pri jednotlivych
vysokych skolach zridit specidlnf grémia,
ktera by potfebnou manaZerskou agendu

a toky penéz zajistovala a umoznila tim
intenzivni védeckou a badatelskou aktivitu
patfi¢ného okruhu odborniki.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapisobil

a byl vasim vzorem ¢i autoritou?

Z let vysokoskolskych studii vzpomindm
predevsim na historiky Roberta

Kvacka a Karla Durmana, ktefi ndm u?
pocatkem Sedesatych let predstavovali
moderni svétové déjiny bez ideologické
indoktrinace a témér nas Sokovali
pravdivym li¢enim takovych dramatickych
politickych uddlosti, jako byla napfiklad
revoluce v Madarsku v roce 1956. Zvlast
vyznamné bylo pro mé sezndmeni se

s prednimi ¢eskymi filozofy dvacatého
stoleti, ktef{ mohli vysokoskolsky

pusobit jen kratce koncem Sedesatych

let. Jde pfedevsim o J. L. Fischera, Jana
Patocku a Roberta Kalivodu. Impozantn{
myslenkovy rozhled a sofistikované
analyzy raznych filozofickych a védeckych
problému jsem mohl obdivovat v rdmci
navstév bytového seminare profesora
Fischera v Olomouci v letech 1971-1972.
Nezapomenutelnym zaZitkem byly pro mé
i noblesni a zasvécené vyklady profesora
Patocky za nékolika mych navstév

v jeho praZském byté. Jednou, kdyz jsme
byli spolu sami, vyhovél mému prani

a v nékolikahodinovém vykladu predstavil
svij vztah ke vSem klicovym modernim
filozofickym prouddm. Jasnozrivost jeho
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1960s presented modern world history across a university which could be an
example for the Czech Republic in some

fundamental respect?

without any ideological indoctrination and
startled us with their truthful accounts

of dramatic political events such as the
revolution in Hungary in 1956. Of special I'm not qualified to comment on the
overall standard of universities abroad
and compare them with ours, but I can at
least mention the standard of philosophy
teaching. In our universities the core of
the Bachelor’s course for this discipline is

the history of philosophy from antiquity

importance for me was meeting the
foremost Czech philosophers of the 20%
century who were only able to teach at
university for a short period at the end
of the 1960s. These were J. L. Fischer,
Jan Patocka and Robert Kalivoda. I was
able to admire the incredible intellectual
depth and sophisticated analyses of

to the present day. However, in some
Western countries, in particular the Anglo-

different philosophical and academic
issues at Professor Fischer’s apartment
seminars in Olomouc from 1971 to 1972.
An unforgettable time for me was visiting
Professor Patocka in his apartment in
Prague and listening to his refined and
erudite analyses. On one occasion when
we were alone together, he indulged me
by presenting his views on all of the key
modern philosophical trends over several
hours. The clarity of his interpretation
seemed to spring from looking into the
depths where ideas germinate and then

Saxon ones, the history of philosophy
has been minimalized (along with the
teaching of basic classical Greek and
Latin). The teaching concentrates more
on the presentation of (unfortunately
only selected) modern philosophical
schools and currents. If a student has
not sufficiently mastered the history of
European philosophy, they will never
be able to understand the nature of
contemporary philosophy which has
grown from this history. Several of

our students who have studied abroad,

form our lives. The greatest amount of time  especially in England and the United
States, considered the teaching of
philosophy there to be ineffective and
their presentation of philosophy to be
intellectually limiting. They thought
that the teaching of philosophy in the
Czech Republic was more designed for
the development of critical thinking.
They also complained about the fact
that the teaching of philosophy in these

countries often concentrated on one

was spent in inspiring debates with Robert
Kalivoda, who was a role model in terms of
intellectual honesty and the impressiveness
of his writings, which were always
intellectually dense and concise. These
three men were, in their different ways,
examples of thinkers for whom philosophy
was not an abstract academic affair but
for whom public commitment was also
required.

current of modern philosophy, usually
How easy is it to transfer experience analytical philosophy, which seemed to
from abroad (even from as far away
as the USA or Asia) to our Central
European environment? Can you give

them to be a new form of dogmatism. The
contemporary French philosopher Alain

Badiou is correct in labelling it ‘analytical
us any examples of the successful or ideology’. There have been attempts,
unsuccessful transfer of foreign models

over the past thirty years? Have you come

however, for example in England, to used
older intellectual traditions (e.g. triadic
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vykladu jako by pramenila z pohledu do
hlubin, z nichz ideje pisobi a formuji

nas zivot. Nejintenzivnéji jsem se

stykal s Robertem Kalivodou, s nim?z

jsem stravil mnoho ¢asu v inspirujicich
debatich a ktery mi stil vzorem ideové
poctivosti a piisobivosti svych textd, vzdy
mySlenkové hutnych a konciznich. VSichni
tito tfi muzi byli pro mé, kazdy svym
zpusobem, prikladem mysliteld, pro které
se filozofie nestala odtazitou akademickou
zéleZitosti a pro néz bylo patfi¢né
spoleCenské angazm4 samoziejmosti.

Do jaké miry Ize podle Vas prenaset
zahraniéni zku$enosti (i zdaleka, z USA
nebo Asie) do naseho stfredoevropského
prostfedi? Mazete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ceské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Nejsem kompetentni k vyjadfovani se
o celkové Grovni vysokych $kol v zahrani¢i
a jejich srovnavani s témi nasimi, ale
zminil bych se alespori o tirovni vjuky
filozofie. Na nasich univerzitach byla
jddrem bakalarského studia tohoto oboru
historie filozofie od antiky po soucasnost.
V nékterych zidpadnich zemich, zvlasté
anglosaskych, byly vSak déjiny filozofie
minimalizovény (a osvojovani zakladti
klasické ¥e¢tiny a latiny). Vyuka se pak o to
vice zamétovala na prezentaci (bohuZel
jen vybranych) modernich filozofickych
$kol a proudd. Student, ktery si dostate¢né
neosvojil déjiny evropské filozofie,
nemuze nikdy pochopit povahu filozofie
soucasnosti, jez z jejich déjin vyrista.
Rada nagich studentd, ktet{ odchézeli
na studijni pobyty zvlasté do Anglie
a Spojenych statd, povaZovala tamni

zpusob vyuky filozofie za neefektivni

a vedouci aZ k myslenkové omezenosti.
Kvalitu vyuky u nas povaZovali za
vhodnéjsi prispévek k tomu, k éemu ma
vyuka filozofie prispivat predevsim, tj.

k utvareni kritického mysleni. StéZovali
si téZ na skuteénost, Ze vyuka filozofie

v téchto zemich stoji navic ¢asto jen

na péstovani jednoho proudu modern{
filozofie, predevsim filozofie analytické,
coz na né pusobilo jako nova forma
dogmatismu. Ostatné ne nepravem
mluvi soucasny francouzsky filozof
Alain Badiou o analytické ideologii.

V posledni dobé se ov§em napriklad

v Anglii objevuje energicka snaha

zapojit i star${ myslenkové tradice (nap#.
triadické metafyziky) k ¥e$eni duchovnich
a spolecenskych problému postmoderny
(viz napt. dilo Johna Milbanka, ktery vede
Centrum teologie a filozofie na univerzité
v Nottinghamuy).

Jednim z panujicich trendi je znaény
zajem o vysokoskolské studium, coz

v nasem prostiredi zfejmé znamenalo
snizovani arovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
pFijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Na zékladé své tricetileté zkuSenosti se
domnivam, Ze pfijiman{ stale vétsiho
poctu studentd, i kdy? je z hlediska

tzv. studentohodin pro univerzity
finan¢né vyhodné, neprispiva k rastu
kvality vzdélani, jehoz tiroven v fadé
obort kles4 jiz na st¥ednich $kolach.
Nejsem téz presvédcen o eventudlni
vyhodnosti rozdéleni univerzit na védecké
a vzdélavaci, nebot oba tyto faktory by na
vSech univerzitach mély byt ve vyvazené
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metaphysics) to examine spiritual and
social issues in the postmodern age (e.g.
the works of John Milbank who heads
the Centre of Theology and Philosophy at
Nottingham University).

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or
do you consider it inappropriate to resist
this universal social trend?

From my thirty-years’ experience I would
say that even though it is of financial
benefit to universities, the admission of
increasing numbers of students does not
contribute towards an increase in the
quality of teaching, the standard of which
is already lagging behind for a number

of subjects at secondary schools. Neither
am I convinced that universities should
be divided into scientific and educational
as both these elements should be equally
represented in our universities. Over
time, so-called scientific universities
could become just scientific institutes,
they would lose their social significance
and would merely supplement the already
existing Czech Academy of Sciences.

The teaching work in a given discipline

is beneficial for the level of scientific
work. I've had occasions when during

my lectures I've found new arguments or
better explanations for statements in my
published works or texts which were about
to be published.

The modern era has witnessed the
division of the humanities and the

sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

The answer to your question allows me to
expand on what [ have already said in reply
to your first question. Interdisciplinarity
is a current theme regarding how to
implement the lofty idea of the university.
If Masaryk was right when he said that
specific ideas only survive and work if
their original intention is preserved,

then this is very fitting here. Universities
should establish institutional platforms

to coordinate interdisciplinary activities,
which would be based on the specific
set-up of individual universities.

It’s a topic which requires more space

than we have here, so I'll just quickly
mention my own interesting experiences.
At the start of the 1990s, when we

were all revelling in the first shoots of
university freedom, it was Karel Floss who
suggested bringing together a group of
university teachers and academic officials
from Olomouc University’s philosophy,
theology, natural sciences, medical and law
faculties. Those who participated included
prominent specialists from various
scientific disciplines (in addition to the
social sciences these included theoretical
physics, genetics and internal medicine),
who attempted to find a possible
methodologically justified common ground
of language on certain general themes. The
strategy and methodology for this concept
of interdisciplinarity was examined, for
example, using the universalizing image
of the human being based on views from
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mife zastoupeny. Tzv. védecké univerzity
by se ¢asem mohly stat jen védeckymi
ustavy, ztratily by svou spole¢enskou
vyznamnost a suplovaly by pak uZ jen
existujici Gstavy ¢eské Akademie véd.
Pedagogicka ¢innost v daném oboru je pro
uroven védecké préice pfinosnd, sim jsem
neztidka aZ pri prednaskach nalezl nové
argumenty nebo lep$i vysvétleni pro sva
tvrzen{ v raznych mych publikovanych
anebo teprve pripravovanych odbornych
textech.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obord, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pfekonani rozport
se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupIné?

Odpovéd na tuto Vasi otdzku mi
umoziuje navazat na to, co jsem rekl
jiz v odpovédi na Vas ivodni dotaz.
Zminénou interdisciplinaritu povazuji za
aktudlni téma, jak v soucasnosti realizovat
vzneSenou ideu univerzity. Mél-li pravdu
Masaryk, ze ur¢ité ideje prezivaji a ptisobi
jen tehdy, je-li zachovana jejich ptivodni
intence, pak je to o to pripadnéjsi. Na
univerzitich by mozna mély vznikat
urcité, patrné i institucionalné zakotvené
platformy, které by umoziiovaly
a koordinovaly interdisciplinarni aktivity,
vychazejici z osobité skladby jednotlivych
univerzit. Je to téma k del$i rozpravé, na
niz zde neni misto, a tak jen nékolik slov
o mé zajimavé osobni zkuSenosti.
Pocatkem devadesatych let, kdy jsme
vsichni intenzivné prozivali rozmach
svobodného univerzitniho Zivota, se
predevsim iniciativou mého bratra

Karla Flosse zacala schazet skupina
univerzitnich uéiteld a akademickych
¢inovnikd filozofické, teologické,
prirodovédné, 1ékarské a pravnické fakulty
olomoucké univerzity, jejiz Gcastnici,
mezi nimiz byli i vjznamni specialisté
jednotlivych védnich obort (kromé
spolecenskych véd napf. teoretické fyziky,
genetiky, interni mediciny apod.), se
snazili hledat metodologicky zdivodnénou
spole¢nou re¢ o uréitych obecnych
tématech. Strategie a metodologie takto
pojaté interdisciplinarity byla zkouména
a feSena naptiklad na problému, jakym
je univerzalizujici obraz lidské bytosti na
zakladé pohledti v naSem shromazdéni
pritomnych zastupct prirodnich
a spole¢enskych véd, filozofie a teologie.
Na katedre filozofie FF Univerzity
Palackého v Olomouci jsme se snaZili
vysledky ¢innosti oné interdisciplinarni
platformy aplikovat ve vyuce filozofické
antropologie a filozofické etiky, a tak
napt. neurolozka V. Pénic¢kova pro nase
studenty predndasela o nejnovéjsich
vyzkumech mozku vzhledem k obrazu
kognitivnich a volnich mohutnosti, jimiz
¢lovék disponuje, a predni cesky genetik
Karel Lenhart zase referoval o vjznamu
soucasné genetiky pro koncipovani
mozného celkového antropologického
konceptu (navic proved! i zevrubnou
kritiku zndmého spisu Richarda
Dawkinse Sobecky gen). Uréitou formu
interdisciplinarity jsme se snazili na
nasi katedfe zakotvit i ve strukture
vyuky, a tak byly v rdmci bakalat'ského
studia prednaseny z4klady psychologie
a sociologie (a znalost téchto zékladd
byla vyZadovéana i u zdvére¢né statnf
bakal4tské zkousky). Sumérné feéeno:
programové péstovani riznych forem
interdisciplinarity by mélo vyvazovat
postupujici specializaci a s ni i fragmentaci
védéni a eliminovat jejich mozné dusledky,
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representatives from the natural and social
sciences, philosophy and theology.

At the department of philosophy at
Palacky University in Olomouc we
attempted to apply the results from

these interdisciplinary platforms to the
teaching of philosophical anthropology
and philosophical ethics (for example,
the neurologist V. Pénickova gave lectures
to our students on the latest research

into the brain in relation to the image

of the cognitive and independent forces
at a person’s disposal, while the leading
Czech geneticist K. Lenhart referred

to the importance of contemporary
genetics for establishing a possible
overall anthropological concept, and

who also provided a thorough critique

of Richard Dawkins’ famous work

The Selfish Gene). We also attempted

to introduce a certain form of
interdisciplinarity into the structure

of our department’s teaching, resulting
in the fundamentals of psychology and
sociology being taught as part of the
Bachelor’s course (and a knowledge of
these fundamentals was also required

for the final Bachelor’s exams). In short,
the systematic introduction of different
forms of interdisciplinarity should provide
a balance to increasing specialization and
the fragmentation of knowledge and thus
guard against the possibility of a future
developing into the proverbial Babylonian
confusion of languages.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social
role of universities and a common
concern for cultural wealth. How can
we combine these two functions that
have been divided?

The university teaching profession has
never been, nor will be in the foreseeable
future, a lucrative affair. For many
professions it is about a calling rather
than a commercial matter, which is the
case in general for teaching, including
at university. If your main motive for
this lifelong career is not the creation of
values (the development of knowledge
and improving education, culture and
civilization), then it is better not to set
out on this path.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

I don’t feel suitably qualified to answer
your question on funding, so I would

just note that when we hear from the
mouths of politicians that education is
the nation’s greatest wealth, then the
academic community (which in terms

of the number of students and teachers
represents a strong force in society) should
systematically and uncompromisingly
pressurize the government to finally fulfil
its promises to increase the budget for
science and education.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as the
most promising for medium-sized Central
Universities such as MU and where you
see opportunities for development.
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jez mohou v budoucnosti skon¢it onim
povéstnym babylonskym zmatenim
jazyku.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spolec¢enské roli univerzit
a spolecéné péci o kulturni bohatstvi. Jak
skloubit tyto nyni rozdélené funkce?

Zaméstnani vysokoskolského uditele

u nés nebylo (a asi je3t& dlouho nebude)
lukrativni zalezitosti. Rada profesi je
spiSe poslanim neZ komer¢ni zéleZitosti,
a tak je tomu i s uéitelstvim vibec,
vCetné onoho vysokoskolského. Neni-
-li hlavnim motivem této Zivotn{

dréhy vytvateni hodnot (rozvoj védéni
a pozdvizeni vzdélanosti, kultivovanosti
a civilizovanosti), pak je 1épe se na tuto
Zivotni drdhu vibec nevydavat.

Evergreenem soucasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpogéty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostfednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventd, je prozatim
velmi slaba. Jak dosdhnout zmény v tomto
jednostranném systému?

K fundované odpovédi na tuto otazku

se necitim byt dostate¢né kompetentni,
a tak bych jen poznamenal, Ze jestlize

z ust vadéich politikd ¢asto slychavame,
Ze vzdélanost je nejvétsim bohatstvim
naroda, pak by akademick obec, ktera -
vzhledem k poc¢tu uéiteld a zvlasté
studentl - reprezentuje mocnou
spole¢enskou silu, méla soustavné

anekompromisné usilovat o to, aby vlady
konecné splnily své sliby o navyseni
rozpoc¢tu na védu a vzdélani.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zaveér zeptal, v jakych oblastech
vidite perspektivu stfedné velkych
stfedoevropskych univerzit jako je MU
a v ¢éem vidite moznosti jejiho rozvoje.

V poslednich desetiletich vidime, jak rizné
formy globalizace maji echo ve zrodu
arustu riznych forem regionality, které
vSak nékdy maji podobu xenofobniho
partikularismu véetné ristu nevrazivého
a agresivitu plodiciho Sovinismu.

Na druhou stranu je vSak péstovani
hodnotnych narodnich kulturnich tradic
pro zachovani pluralitnosti souc¢asné
planetarni civilizace nezbytné a ptisobeni
mensich, ale regionalné zakotvenych
univerzit by mohlo tomuto kyZenému
vyvoji napomoci. V oboru, v némz
pusobim, se projevilo navazovani na
regionalni tradici naptiklad tim, Ze

na katedre filozofie FF UP v Olomouci
byla mezi predméty systémové filozofie
zavedena metafyzika, ¢imz se mj.
navazovalo na tradici olomouckého
dominikdnského radového studia
(studium generale).

Jsme v krizi, ktera silné zasahla celou
spoleénost véetné Skolstvi. Myslite

si, Zze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplisobem?

V souvislosti s koronavirovou krizi, kterd
nam po vSech strankach na optimismu
neptid4, bych se zminil o své osobni
zkuSenosti, kterd je svym zplisobem
pozitivni. V souvislosti s uzavenim
vysokych 8kol jsem presel na online
vyuku, a protoZe pfedmétem mych
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In recent decades we have seen how
different forms of globalization have
their flipside in the establishment

and development of various forms of
regionalism, but which can sometimes
take on the form of xenophobic
particularism, including the growth of
hostility and aggressive chauvinism. On
the other hand, the promotion of the
values of national cultural traditions

is essential for the survival of the
plurality of our planetary civilization
and its minorities, and regionally based
universities could help overcome this
disparity. For example, in the discipline

I work in, we have continued the regional
tradition by introducing metaphysics to
the philosophy subjects at the department
of philosophy FA PU in Olomouc, thereby
continuing in the tradition set out by

the Dominican Order’s studies (studium
generale) in Olomouc.

We are in a crisis which has had
a tremendous impact on the whole of
society and education. Do you think

the coronavirus crisis has affected
universities, and if so, in what way?

In connection to the coronavirus crisis,
which leaves us with little optimism

from any perspective, I would mention
my own personal experience, which has
been positive in a way. Because of the
closure of the university I had to switch to
online teaching, and as the subject of my
specialist lectures was love and eroticism
in history and contemporary philosophy,
religion and literature, I decided to extend
the circle to my friends and acquaintances.
In the end, there were more non-students
than students participating in the lectures.
The topics from the lecture then spread to
a much wider circle of people, who would
then often carry on these themes in phone
calls and emails. Therefore, thanks to the
coronavirus crisis my lectures reached
amuch wider audience than if they had
been confined to the lecture hall. Perhaps
it is an opportunity to think about how to
link more people to the lessons and thus
reinforce the expansion of education.
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specidlnich prednések byla problematika
lasky a erotiky v historii a sou¢asnosti
filozofie, ndboZenstvi a literatury,
oznamil jsem moznost pripojeni
$irokému okruhu svych znamych

a pratel. Pfednasek se tak nakonec ¢asto
ucastnil ndsobny pocet poslucha¢ nez
samotnych student?, pfedndsené téma
rezonovalo v mnohem $ir$im okruhu

posluchadt a po prednaskach napriklad

i v navaznych telefonatech ¢i emailech.
Diky koronavirové krizi tak mé prednasky
zaséhly $irs$i okruh posluchadd, nez by
tomu bylo ve $kolnich skamnach. MoZn4 je
to prilezitost k ivaze o tom, jak zapojovat
do vyuky i §irsi okruh z4jemcti a posilovat
tak $ifenf vzdélanosti.
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