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: PREFACE

In this book I would like to explore the ‘idea of a university’ and specific
modern developments both abroad and in the Czech Republic through
dialogues with prominent Czech academics.

The sample of respondents was chosen to represent the most
important Czech university institutions, with people from different
generations and academic backgrounds being given the opportunity
to answer the questions. It also has to be admitted that they are
acquaintances and in some cases even friends of the interviewer.

I'tried to formulate thirteen questions which I considered to be of
particular importance, and I left it to the respondents whether they
wanted to answer briefly or in more detail, with only an upper limit given.

First and foremost, I was interested in the extent to which the old idea
of a university has survived through history and whether the changes
over time have not been so great that it is still possible to talk about
the same institution, albeit transformed by various factors. Whether
it is possible to still talk about autonomy, self-governance and the legal
independence of universities. Whether these large organizations form
social elites, and if so, how? How are they able to react to the changes
in modern technology which is so clearly seen in the media? Another
set of questions looks at the changing roles of the people who work
in universities. Are today’s circumstances and requirements met by
Humboldt’s or Newman’s concept of education, science and, in particular,
social roles? There is no doubt that universities produce distinguished
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V této knize chci v dialogu s vyznamnymi ¢eskymi odborniky promyslet
,ideu univerzity“ i jeji konkrétni moderni projevy v zahraniéi i v Ceské
republice.

Okruh respondentt jsem vybral tak, aby reprezentoval vyznamné
domac{ univerzitni instituce a aby se na odpovédich podileli ptislusnici
riznych generaci a akademickych gradd. S fadou z nich mé poji tizké
pracovni i osobni vazby.

Pokusil jsem se zformulovat tfinact otizek, které jsem povaZoval za
podstatné. Ponechal jsem na dotazovanych, zda chtéji odpovédét strué¢néji
nebo obsahleji, pouze s uréenim horni hranice rozsahu.

Predevsim mé zajimalo, do jaké miry pfeziva pivodni idea univerzity
napti¢ déjinami, zda promény doby nejsou natolik vyznamné, aby se
dnes jednalo o tutéz instituci, i kdyZ proménénou riznymi vlivy. Zda se
d4 mluvit o autonomii, samostatnosti a svépravnosti univerzit. Zda tyto
velké organizace formuji spole¢enské elity a pokud ano, jakym zptisobem.
A jak jsou schopny reagovat na zmény, které prinaseji nové technologie,
mocné se projevujici v médiich. Dal$i sada otdzek pokracuje zménami jez
se tykaji lidi, kteff na univerzitach ptisobi, a to v riiznych rolich. Odpovida
humboldtidnské nebo newmanovské pojeti vyuky, védy a zvlasté
socidlnich roli dnesnim ndrokéim a okolnostem? Neni pochyb o tom, Ze
univerzity vytvareji vyznamné osobnosti, ale které z nich jsou pro nas
vzorem a pro¢? Vzoru se tyka také nas vztah k zahraniénim univerzitnim
institucim - které z nich mame pred o¢ima, kdyZ usilujeme o reformu
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figures, but which of them are role models for us and why? There are also
role models in the shape of international university institutions - which
of them do we have in mind when we try to reform our own universities?
We are influenced by a number of trends, including discipline
fragmentation, differing ideologies and funding policies. Which of them
should we follow and which, on the contrary, should we resist? And
finally: we are living through the coronavirus crisis which has affected the
health, economy and mental well-being of the whole of society. To what
extent will this continue to affect our higher education?

Other, perhaps even more important questions, might be posed, but
I believe that even this selection allows us a glimpse of the university
world and its problems. It also makes us aware of the plurality of
opinions, which is the bedrock of university life.

These texts are not intended to replace national and international
publications on similar themes; after all, there is such a large number of
them. However, perhaps this set of questions and answers offers a more
personal and maybe even more authentic view of contemporary issues
than you might find in standard academic texts - that, in any case, was my
intention.

Another intention was to support and raise the profile of Munipress
- Masaryk University’s publishing house - and two of its components
in particular which should be directed towards the popularization of
academic works and the contemporary debates on the meaning of the
university in today’s volatile world, which some authors have even
described as ‘liquid’.

I would like to thank the staff at Munipress, and as this book has been
published in a Czech-English format, my thanks also go to the translator,
Graeme Dibble.

I would like to conclude by saying that my questions will undoubtedly
develop and perhaps even transform in the future. I have spent more
than thirty years of my life in academia and it seems to me to be an
inexhaustible source, mainly in the sense that it is work about people
and with people, which is worth recounting and bearing witness to.

Jirf Hanus
11 November 2020

prof. PhDr. Jifi Hanug, Ph.D., book editor (*1963) He graduated from Masaryk
University’s Faculty of Arts, where he works at the Department of History. He
specializes in the history of Christianity, the political and cultural history of the

19% century and the history of universities. He has just published the book Rio Preisner.
Portrét konzervativniho myslitele (Rio Preisner. A Portrait of a Conservative Thinker,
Brno 2020). He is also the editor of historically themed books and a member of the
editorial board of the cultural review Kontexty.
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téch domécich? Jsme pod vlivem raznych trendd, od oborovych odlisnosti
pres rizné ideologie az po finance. Které z nich povazujeme za uréujici,
pred kterymi bychom se naopak méli branit? A v neposledni radé:
prozivime koronavirovou krizi, kterd ovlivnila zdravotné, ekonomicky

i mentélné celou spoleénost. Do jaké miry bude tato krize i nadéle
ovliviiovat nase vysoké Skolstvi?

Jisté, daly by se poloZit i otazky jiné, moZnd i vyznamnéjsi. I zvolené
rozpéti vSak podle mého soudu umoziuje nahlédnout do svéta univerzit,
do jejich problému. A umoziiuje uvédomit si ndzorovou pluralitu
odpovédi, kterd ostatné k univerzitdm a jejim osobnostem patfi.

Tyto texty nemaji a nemohou nahradit doméci a zahrani¢ni publikace,
vénujici se podobnym tématdm; je jich ostatné velké mnoZstvi. Snad ale
soubor otdzek a odpovéd{ dovoli nahlédnout do soucasnych problémui
osobnéji a snad i autenti¢téji, nez jak tomu mtze byt u standardnich
odbornych knih. To byl ostatné i m@j zdmeér.

Praveé tak jako zdmér podporit a zviditelnit nakladatelstvi Masarykovy
univerzity Munipress a predevs$im dvé z jeho sloZek, které by se mély
vénovat popularizaci védecké prace a souc¢asné debatdm o smyslu
univerzity v dne$nim proménlivém svété, ktery nékter{ autori dokonce
oznacuji za ,tekuty”.

Dékuji nejen redaktorim Munipressu, ale protoZe knizka vychazi
v Cesko-anglické verzi, diky patii také prekladateli Graemu Dibbleovi.

Zavérem bych rad konstatoval, Ze mé otazky se budou v budoucnosti
rozvijet, tfeba i v jiné podobé. Stravil jsem v univerzitnim prostredi vice
nez tricet let svého Zivota a zd4 se mi, Ze je to nevycerpatelny pramen.
Predevsim proto, Ze je to prace s lidmi a Ze stoji za to o nf vypravét
a svédcit.

Jiri Hanus§
Brno, 11. listopadu 2020

prof. PhDr. Jifi Hanus, Ph.D., editor knihy (*1963) Vystudoval Filozofickou fakultu
MU (UJEP), pracuje tamté? v Historickém ustavu FF. Vénuje se d&jindm kfestanstvi,
politickym a kulturnim dé&jindm 19. a 20. stoleti a déjindm univerzit. Aktudlné vydal
knihu Rio Preisner. Portrét konzervativniho myslitele (Brno 2020). Je rovné% editorem
knih s historickou tematikou a ¢lenem redakéni rady kulturni revue Kontexty.
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ZUSTALO V NAS COSI
Z HUMBOLDTOVA SVETA

SOMETHING FROM THE
HUMBOLDTIAN WORLD IS STILL
WITHIN US

prof. PhDr. Stanislav Balik, Ph.D. (*1978)

He studied political science and history at
Masaryk University. Since 2002 he has worked

as an assistant, researcher, senior lecturer and
now professor at the Department of Political
Science at Masaryk University. From 2001 to

2019 he also held various positions at the Centre
for the Study of Democracy and Culture and has
been the dean of Masaryk University’s Faculty

of Social Studies since 2019. He is the author

and co-author of a large number of academic
articles and monographs including Katolickd
cirkev v Ceskoslovensku 1945-1989 (The Catholic
Church in Czechoslovakia 1945-1989, Brno 2007),
Komundlni politika. Obce, aktéri a cile mistni politiky
(Municipal Politics. Municipalities, actors and
the objectives of local politics, Prague 2009),

Der tschechische Antiklerikalismus. Quellen, Themen
und Gestalt des tschechischen Antiklerikalismus in
den Jahren 1848-1938 (Vienna 2016), Czech Politics:
From West to East and Back Again (Opladen 2017),
Parlament s lidskou tvdri: Biografické aspekty Ceské
legislativni politiky (Parliament with a Human Face,
Biographical aspects of Czech legislative policy,
Brno 2019).

prof. PhDr. Stanislav Balik, Ph.D. (*1978)

Na Fakulté socialnich studii a na Filozofické
fakulté Masarykovy univerzity vystudoval
politologii a historii. Od roku 2002 piisobi

jako asistent, odborny asistent, docent a nyn{
profesor Katedry politologie FSS MU. V letech
2001-2019 pisobil rovnéZ na raznych pozicich
v Centru pro studium demokracie a kultury,

od roku 2019 je dékanem FSS MU. Je autorem

a spoluautorem nékolika desitek odbornych
¢lankd a fady monografif, vybérové: Katolickd
cirkev v Ceskoslovensku 1945-1989 (Brno 2007),
Komunadlni politika. Obce, aktéti a cile mistni politiky
(Praha 2009), Der tschechische Antiklerikalismus.
Quellen, Themen und Gestalt des tschechischen
Antiklerikalismus in den Jahren 1848-1938 (Wien
2016), Czech Politics: From West to East and Back
Again (Opladen 2017), Parlament s lidskou tvdri:
Biografické aspekty ceské legislativni politiky
(Brno 2019).
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern
Age and more modern times. The
most recent substantial expansion in
the Czech Republic and other Central
European countries was in the 1990s.
Is there some kind of continuity within
the idea of a university that transcends
the centuries and which universities
can continue to refer to?

I think there is and from my perspective
there are at least two motivating

factors here - one is for a truly

profound understanding of one specific
discipline, while the other is for both

a broad and profound education which
understands many different contexts.
The second factor is not too different
from Comenius’s Pansophia. These two
factors clash, sometimes consciously,
often unconsciously, when forming new
disciplines or reforming traditional ones,
often even in the mind of a single person.
When educating a linguist, to what
extent can we forego their mathematical
knowledge and skills; to what extent can
we imagine a university graduate, such
as a chemist, who lacks a humanities’
foundation in their education?

With reference to the university
education’s past, these questions are
further complicated today by debates
about language skills. Nevertheless,

I believe that these two motivating factors
are the ones which have accompanied us
throughout the centuries of university
development.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems

in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

As we know from the history of European
universities, the disputes over these
particular issues have accompanied
universities since their very foundation.
It is very probable that the disputes over
the understanding of these issues is in
fact indispensable for universities - in the
sense that if we did not doubt them, if we
all understood them in the same way, then
the idea of the university would perish. It
is probably very similar to polemos, which
one of the greatest Czech theoreticians of
democracy, Professor Vladimir Cermék of
Masaryk University, referred to in relation
to democracy, who understood polemos

as the only way to solve the problem

of mankind’s internal and external
deficiencies, as the only way to give life
meaning and dramatic character: “For as
long as humans are humans, there will
also exist polemos.”

In today’s context, the conflict is
undoubtedly over the influence of the
great political value of efficiency on
autonomy and independence. Here
the public and political debate often
mistakenly boils down to the efficiency
of the financial resources invested
and the benefits accrued at the end. In
other words, we often hear explicitly
or implicitly - “of course you can be
independent, but only if the money we
give you is spent on something useful, and
not on scientists detached from reality...”
Universities do not know how to respond
to the thorny dilemma of whether it is he
who pays who gives the orders. And a state
which is in the thrall of electoral cycles
wants to have immediate results from any
money invested whenever possible. This
is to the detriment of basic research and
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Ano, ajsou to z mého pohledu
prinejmensim dvé touhy - touha po
vpravdé hlubokém vniknuti do jednoho
konkrétniho oboru a touha po co nejsirsim,
a pritom hlubokém vzdélani védomém si
mnoha souvislosti. Ona druha touha ma
asi blizko ke Komenského Pansofii. Nékdy
védomé, mnohdy neuvédoméle se tyto
dvé touhy stfetavaji, a to pti koncipovani
novych i reforméch tradi¢nich obort,
¢asto i v mysli jediného ¢lovéka. Jak

moc muzeme rezignovat pii vzdélavani
lingvisty na jeho matematické znalosti

a dovednosti; jak moc je pro nasi predstavu
o univerzitnim absolventovi inosné, aby
chemikovi schdzel humanitni zdklad jeho
vzdélani? Dnes se tyto otidzky s odkazem
na minulost univerzitniho vzdélavani
jesté komplikuji debatami o jazykovych
schopnostech, nicméné jsou to podle
mého minéni pravé ony dvé zminéné
touhy, které nas provazeji napric staletimi
univerzitniho vyvoje.

Se stifedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stredoevropského prostoru vidite
nejvétsi problémy?

Jak vime z historie evropskych univerzit,
spor o prave tyto pojmy se s univerzitami
vaze uz od dob jejich vzniku. Dost mozn4

jsou spory o jejich chapani pro univerzity
nezbytné - v tom smyslu, Ze kdybychom
se o né nepreli, kdybychom jim v8ichni
stejné rozuméli, univerzitni idea by zanikla.
Dost mozn4 je to obdoba polémos, na které
v souvislosti s demokracif poukizal jeden
z nejvétsich ¢eskych teoretikti demokracie,
profesor Masarykovy univerzity Vladimir
Cermak, ktery chépal polémos jako jediny
mozny zpusob FeSeni problému vnitfni
a vnéjsi nedostatecnosti ¢lovéka a jako
jediny prostredek, jak dat Zivotu smysl
a dramatiénost: ,, Dokud clovék bude clovékem,
bude existovat i polémos.”

Dnes$nim kontextem je bezesporu spor
o vliv velké politické hodnoty efektivity
na autonomii a samostatnost. Tu ¢asto
verejna debata i politickd scéna mylné
zjednodusuji na ¢innost vlozenych
finan¢nich zdrojl a uZitek jimi ziskany
na vystupu. Jinymi slovy ¢asto zretelné
i nezretelné zazniva - budte si klidné
samostatni, jen kdyZz budete penize, které
vam ddvame, utricet na uZite¢né véci, ne
na od reality odtrzené védatory. Univerzity
neumi vyresit tézké dilema, zda se i na né
vztahuje, Ze kdo plati, ten poroudi. A stat
v podruéi volebniho cyklu chce, pokud
mozno, okam?ité vysledky za vloZené
penize. Tim zanedbéava dulezity zdkladni
vyzkum, klade velky otaznik nad vyzkum
v humanitnich a spole¢enskych védach.
Zkratka chceme vyTesit asi nefesitelny
problém - jak byt autonomni a mit
dostatek penéz, za néz ndm nikdo nebude
uréovat, co mame délat.

Univerzity béhem déjin ¢asto uréovaly,

co vytvari prislusnou elitu spoleénosti.

V jakém smyslu se to déje dnes? Jsou nyni
univerzity ve stfedni Evropé formujici

a aktivni?

Pfirozené jsou, ale v mnohem men${ mite,
nez by si podle humboldtovského mytu



16 STANISLAV BALIK

places a large question mark over research
in the humanities and the social sciences.
So, basically, we want to resolve an
unresolvable issue - how to be autonomous
and have enough money without someone
telling us what to do.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

They undoubtedly are, though to a much
smaller degree than the representatives of
the Humboldtian myth would wish. And
today the creation of the social elites is
a much more complicated process, though
it was probably similar in the past too. For
example, who represented the rural elite
in the 18% and 19 centuries? The priest
who lacked a university education, the
uneducated rich farmers, and the estate
owner and his officers, who also probably
lacked a university education. Why should
it shock us today that there is no direct
link between the university and the social
elite? How large can an elite be in order for
it still to be considered an elite? Evidently
this involves a small percentage of society,
not all of whom have had a university
background.

In addition, by jumping on the
bandwagon (universities probably had
no choice) of utility and the production
of hundreds of practically oriented
disciplines, universities destroyed their
own image. And during a period which
generally does not want social hierarchies
or to distinguish between high and low, it
is debatable whether an institution (not
an individual) can be formative.

We are obviously witnessing great
changes in terms of technological

achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

A middle ground must exist and
universities in the past have shown that
they know how to find it. This doesn’t
mean that each department and each
individual finds the middle ground, but
the university as a whole. As for the
question of how universities are reacting
- Idon't know which universities - Czech
or international? And which Czech ones?
There are huge differences between them.
These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?
This is a very difficult question,
which I believe is not only connected
to the Humboldtian and contemporary
model, but more to the Czech model
of academic governance. The fact that
we now appreciate the managerial and
economic skills of a professor (or senior
lecturer) is based on our idea that the
academic community can only be governed
by an academic. Something from the
old Humboldtian world is still within us
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jejich predstavitelé prali. A vytvareni
spoleenské elity je v sou¢asnosti
mnohem komplikovanéjsi proces. Byl
takovy koneckoncti asi i v minulosti.
Vzdyt kdo predstavoval napft. elitu
vesnice 18. ¢i 19. stoleti? Farar, ktery
univerzitni vzdélan{ vétSinou nemél,
nevzdélani bohatf sedlici, majitel panstvi
a jeho urednici, ktefi se s univerzitnim
vzdélanim také nemuseli potkat. Pro¢
nas pohorsuje, Ze ani dnes nemus{
existovat pfimy vztah mezi univerzitou
a spolecenskou elitou? Jak velka miiZe elita
byt, aby byla stéle elitou? Zfejmé nizsi
jednotky procent spole¢nosti, z nichz navic
nikdy nemohou vS$ichni vzejit z prostredi
univerzit.

Univerzity navic tim, jak nasko¢ily
na vinu (dost mo#na nemohly jednat
jinak) uZitnosti a vyrobily stovky na
praxi orientovanych obort, rozmélnily
svij profil. V ¢ase, ktery navic nepreje
spole¢enské hierarchii obecné, nepieje
rozliSovani vysokého a nizkého, je otdzkou,
zda lze byt jako instituce (ne jednotlivec)
formujici.

Zfejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak prili§ vstficné? Existuje v této
oblasti stfedni cesta?

Stredni cesta musi existovat a univerzity

v minulosti ukdzaly, Ze po nf uméji jit. To
neznamena, Ze stfedni cestou pjde kazdé
pracovisté ¢i dokonce kazdy jednotlivec, ale
spise univerzita jako celek. Jak odpovédét
na otazku, jak reaguji univerzity, vlastné
nevim. Které univerzity - tuzemské,
zahraniéni? A které tuzemské? Jsou mezi
nimi obrovské rozdily...

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogl. Pékné je to vidét na pozici
profesora: v humboldtovském modelu
jde o nezpochybnitelnou autoritu

s diirazem na teorii, ob¢as vystiredni
postavu. Dnes se ceni profesor spise
jako manazer &i znalec toki penéz,
predevsim dotaci. Jedna se o degradaci
profesorského stavu? Pomohlo by
zavedeni tzv. funkénich profesorskych
mist nebo jiné opatieni?

To je hodné slozitd otdzka, ktera

podle mého nizoru nesouvisi jen

s humboldtovskym a sou¢asnym modelem,
ale spiSe s ceskym modelem akademické
samospravy. To, Ze u profesora (i docenta)
dnes ocefiujeme manaZerské a ekonomické
schopnosti, totiZ plyne z nasi predstavy,

ze akademickou obec miZe ridit jen
akademik. A to jesté ne kdejaky. Zistalo

v nés cosi z Humboldtova svéta - touha po
hierarchii, ze docent je vic nez asistent,
profesor vic nez docent. A tak nejlepsim
nadfizenym je profesor ¢i docent.

A protoze je vnitinf univerzitni i vnéjsi
svét ¢im dél komplikovanéjsi a dravéjsi,
chceme, aby nadrizeny byl nejenom
skvély a respektovany odbornik, ale také
zcela zorientovany, vyborny manaZer,
usmirovatel rozporq, ¢lovék, ktery umi
prinést penize a sou¢asné nemluvi moc do
toho, jak je podfizend pracovisté vyuZiji.
TakZe nemyslim, Ze s timto problémem
cokoli udélaji funkéni profesorska

mista. K posunu by mohlo dojit ve chvili
profesionalizace politicko-spravniho
univerzitniho a fakultniho aparatu, coz
jde ale natolik proti stavajici akademické
mentalité, Ze situace, v niZ by ke zméné
doslo, je zcela neredlna.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
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- the longing for a hierarchy where the
senior lecturer is higher than the assistant
and the professor is higher than the senior
lecturer. And so the best manager is

a professor or senior lecturer. And as the
internal world of the university and the
external world have become increasingly
more complex and cutthroat, not only

do we want our boss to be a great and
respected expert, but also an excellent
manager with his finger on the pulse,

who can settle conflicts, who knows how
to bring in money without having to talk
too much about how his subordinate
departments use it. So I don’t believe that
functional professorships would be able to
do anything about this problem. Change
could come with the professionalization of
the political-administrative university and
faculty apparatus - but this is so contrary
to the existing academic mentality that it is
entirely unrealistic to imagine a situation
whereby this change could occur.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

One person, who is like a legend, is the
aforementioned Professor Vladimir
Cermak, the founder of Brno's Department
of Political Science, whose lectures
I attended on a few occasions. He had
aclassical education and related the
majority of the problems of the Modern Age
to examples from Ancient Greek drama.
A person for whom the terms honour and
living in truth were not empty slogans.
The second was the founder of our
Faculty of Social Studies, Professor of
Sociology Ivo MozZny. He has been an
inspiration for me in at least two respects.
One was his bold, inspirational thinking.

None of the existing forms of faculty

and university organization were ever
sacred to him - he considered all of them
to be transformable. He was a great
inspiration for thinking differently and
unconventionally. The second aspect was
his commitment as a public intellectual,
who did not hold the Aeropagus of
newspapers and radio interviews in
contempt. And towards the end of his life
he contributed to society when he became
arepresentative of the city district where
he lived.

My third role model is my teacher,
Professor of Political Science Petr Fiala.
For almost the past quarter of a century
I've had the honour of having him as my
teacher, researcher, head of department,
dean, rector, and chairman of a civic
association - publishing house. I have
always appreciated his natural leadership
qualities, his ability during complicated
negotiations to reach a conclusion which
everyone can agree on, and his personal
integrity. And finally, I also respect the
fact that he has tried to overcome the gap
which has nonsensically been formed in
our country between the social sciences
and politics.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

Even the university world has so-called
path dependency. Foreign models can only
work as inspiration. Unless there is a huge
crisis, such as losing a war, it is impossible
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Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil
a byl vasim vzorem ¢i autoritou?

Jeden spi$ jako legenda, zazil jsem ho jiz
jen na nékolika pfednaskach - uz zminény
profesor Vladimir Cermak, zakladatel
brnénské katedry politologie. Clovék
s klasickym vzdélanim, ktery vztahoval
vétSinu problémd nové doby ke vzorim
staroteckého dramatu. Clovék, pro néjz
nebyly pojmy jako Cest a Zivot v pravdé
prazdnymi slovy.
Druhym byl zakladatel na${ Fakulty
socidlnich studii, profesor sociologie
Ivo MozZny. Ten mi byl a je inspiraci
prinejmens$im ve dvou smérech.
Jednim bylo jeho odvazné, inspirativni
mysleni. Zadn4 ze stavajicich forem
organizace fakulty a univerzity mu
nebyla svatou, o vSech umél premyslet
jako o zménitelnych. Byl velkym
inspiratorem, jak premyslet jinak, mimo
zabéhlé koleje. Druhym smérem bylo jeho
angazma4 verejného intelektudla, ktery
nepohrdal areopagem novin, rozhlasovych
rozhovort. A na sklonku Zivota ptijal jesté
jinou sluzbu spolec¢nosti, kdy se angaZoval
jako zastupitel méstské ¢asti, v niz zil.
Tretim vzorem mi je mdj uéitel,
profesor politologie Petr Fiala. Mél
jsem v poslednim skoro étvrt stoleti
prilezitost ho zazivat jako ulitele, badatele,
vedouciho mého institutu, dékana, rektora
¢i predsedu obcanského sdruzenf -
nakladatelstvi. Ocefloval jsem a oceriuji
jeho pfirozené lidrovstvi, schopnost dojit
iv komplikovanych jednanich k zavéru,
ktery Géastnici akceptuji, i osobni
integritu. Kone¢né je mi sympaticky
itim, Ze se pokusil prekonat prikop,
ktery je u nds nesmyslné vykopan mezi
spole¢enskymi védami a politikou.

Do jaké miry Ize podle Vas prenaset
zahraniéni zkusSenosti (i zdaleka, z USA
nebo Asie) do naseho stiredoevropského
prostiedi? Muzete uvést priklady
uspésného a méné uspésného kulturniho
pFevedeni nékterych zahraniénich vzora
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

I v univerzitnim svété plati tzv. path
dependency, tedy zavislost na ujité cesté.
Zahrani¢ni vzory mohou byt v zdsadé
jenom inspiraci, nelze - bez situace velké
krize typu prohrané valky apod. - nové
zavadét ¢i prekreslovat celé systémy
organizace. A v tom je skryto hlavn{ tiskali:
my se ¢asto shlédneme v néjakém Gzasném
detailu, ktery je ale podminén celym
systémem ¢i jinym kontextem.

Co se tyce prikladd, hodné se mi libi
bavorsky model organizace univerzitniho
svéta s jeho funkénimi profesorskymi
misty, povinnou zkuSenosti z jiné
univerzity, jinym modelem univerzitniho
sendtu, vlivnou univerzitni radou
apod. Navic vzhledem k tomu, Ze pfece
jenom némecké a nase univerzity
vzesly z podobného podhoubi a operuji
v podobném prostredi, skute¢né by tento
model mohl byt vzorem pro pfipadnou
velkou reformu.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi zrejmé znamenalo
shizovani trovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
prijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spolec¢enské tendenci vzeprit?



20 STANISLAV BALIK

to introduce or redraft entire systems
of organization. And therein lies the
main drawback - we are often absorbed
by an amazing detail, but one which
is dependent on an entire system and
a different context.

As for examples, I greatly admire
the Bavarian model of organizing the
university world with its functional
professorships, compulsory experience
from other universities, a different model
for the university senate, an influential
university council, etc. And in view of the
fact that German and Czech universities
have similar origins and operate in
a similar environment means that this
model could be used in any sweeping
reforms.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I think that both the university and the
state hold the key here. The universities
can say that they do not want to devalue
education and will not lower their
demands - on entry, throughout the
process and in particular for the output.

I am sure that such a fundamental step

is worth it, even if it might be painful in
terms of finance and personnel. Much can
be done by the state - if it precisely defines
the form of the school-leaving exams and
the standards to be achieved,; if it does not
give out accreditation as if on a conveyor
belt, if it insists on a truly strict internal

system for evaluating universities. And
then there are global societal trends which
we cannot do much about, but which we
can try to set right. For example, the rising
complexity of modern societies means
there is a rise in the demand for trained
employees and for the simple use of the
existing educational infrastructure. It
might not happen automatically, but this
demand will eventually transform the
existing academic programmes.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

To be honest, I am not certain about

this. Interdisciplinarity is an incredibly
demanding approach, which - if it is not
merely to be a smokescreen - requires

a firm grasp of your own discipline and the
ability to think past its borders. Naturally,
this cannot happen from the outset.
Neither am I particularly enthusiastic
about the trend for the humanities and the
natural sciences to come closer together,
which the language we ourselves use
compels us to do. When we allowed our
humanities and social disciplines to be
labelled a “science”, we entered a game
whereby the character of research in

our fundamentally non-experimental
disciplines became identical to the
experimental ones. This leads to a change
in methodology, where we sometimes
focus on banal (because they are easy to
operationalize) questions. I believe that
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Podle mého ndzoru maji kli¢ v rukou
jednak samotné univerzity, jednak

stat. Univerzity samy si mohou rict, ze
nechtéji devalvovat vzdélani a nebudou
snizovat své ndroky na vstupu, v prabéhu,
a predev$im na vystupu. Jsem presvédcen,
Ze se takovy zasadovy krok, ktery
samozrejmé v urcitou chvili lidsky

i finan¢né boli, vyplati. Mnohé mtze
udélat stat - kdyz dobte definuje podobu
maturitni zkousky a nepodkrocitelnych
standardd, kdyz nebude rozdéavat
akreditace jak na bézicim pasu ¢i

kdyz bude vymahat skuteéné prisné
vnitfni systémy hodnoceni vysokych

$kol. Nu a pak jsou tu celospolecenské
svétové trendy, s nimiz moc neudéldme
amiZeme je pouze zkouset korigovat.
Treba kdyZ s rostouci komplexnosti
modernich spoleénosti roste poptavka

po proskolenéjsich zaméstnancich
anejsnaze se vyuziva existujici vzdélavaci
infrastruktura, nemusf byt automatické,
Ze takova poptavka nutné promeén i jiz
existujici akademické programy.

V moderni dobé doslo k rozdéleni
humanitnich a pfirodovédeckych

obort, coz se tyka nejen oblasti zajmu

a metodologie, ale také napfiklad
financovani védy. O pfekonani rozpora
se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naro¢éna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupIné?

Popravdé feceno si tim nejsem moc jist.
Interdisciplinarita je nesmirné naro¢ny
pristup, ktery - nema-li byt pouhou
kamuflazi - predpoklad4d pevné ukotveni
ve vlastnim oboru, jeho skvélé zvladnuti
auméni premyslet i za jeho hranicemi.
To ovSem nemdiZe stat na zacatku.
Nejsem ani nad$en z trendu pribliZzovan{

humanitnich a prirodovédeckych obori,

k némuz nas nutf i nAmi samotnymi
pouzivany jazyk. KdyZ jsme si nechali

pro humanitni a spole¢enské obory

vnutit oznaceni ,véda“, pristoupili jsme

na hru, Ze povaha vyzkumu v nasich

v zasadé neexperimentélnich oborech

je totozna s témi experimentalnimi. To
vede k proméné metodologie, k tomu, Ze

se obéas zaméfujeme na banalni (protoZe
snadno operacionalizovatelné) otézky.
Cestou je podle mé férové priznani, ze
spolecenské a humanitni védy se prosté lisi
(a pro¢ by nemély?) od véd ptirodnich. Ze
maji mirné& odli¥né posldni (napt. pomahaji
udrZet soudrZnost ve spole¢nosti, budovat
jeji sdilenou identitu apod.) a %e si proto
zaslouz{ finanéni podporu, byt teba

na zakladé mirné jinych kritérii nez

védy prirodni.

Jinym prikladem moderniho rozporu

je daraz na individualni kariéru
prostiednictvim vysokoskolského
vzdélani proti spolec¢enské roli univerzit
a spoleéné pédci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Nemyslim si, Ze jde nutné o rozpor,
nicméné uvédomuyji si, zvlast kdyz se
divdm jak na mnohé studenty, tak kolegy
akademiky, Ze jde ¢asto o oddélené drihy.
Nemeélo by tomu tak ale byt. Je nicméné
otazkou, jestli se nutné musi obé tyto
funkce misit v kazdém jednotlivém
absolventovi ¢i akademikovi a zda neni
realisti¢téjsi chtit, aby je plnily obor,
fakulta ¢i univerzita jako celek.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfredoevropskych zemi
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we should openly admit that the social
sciences and the humanities are simply
different (and why shouldn’t they be?)
from the natural sciences. And that they
have a slightly different mission - for
example, they help to maintain cohesion in
society and build a shared identity, which
is why they deserve financial assistance,
albeit based on slightly different criteria
from the natural sciences.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than the social role of
universities and a common concern for
cultural wealth. How can we combine
these two functions that have been
divided?

I don’t think there is necessarily

a contradiction here, even though when
Ilook at many students and academic
colleagues, I am aware that they are often
on separate paths. However, it doesn’t have
to be like that. It’s also debatable whether
these two functions have to be combined
in every individual graduate or academic,
and whether it’s not more realistic to want
them to be addressed by the department,
faculty and university as a whole.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

If I knew, I would try to introduce such
changes. Unfortunately, we're trapped

in a series of traditions and stereotypes
which make change significantly more
difficult. The main one is the idea that

the central actor in educational policy
should be the state. Another is the belief
that education should be free in order to
be accessible to all levels of society (in

the 19% century, the lowest of these levels
constituted the future elite of the renewed
nation). Several other things emerge from
a combination of these two aspects, such as
weak sponsorship. But I really don’t know
a way out of this.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

I'm not sure whether we are capable of
guessing what will happen in the next
months, let alone decades, when talking
about future prospects. However, we can
start off with certain obvious conditions.
Brno is not Prague and never will be.

The second-city syndrome might be
constrictive, but it can also be motivating.
Another condition is the relatively wide
range of subjects studied at Masaryk
University, which can help in the above-
mentioned area of interdisciplinarity. I am
unable to guess as to what the prospective
themes and subjects will be in teaching
and education, but it is possible to say that
the efforts to compensate for being second
will be a consistent motivation to do things
differently and better.

We are in a crisis which has had
a tremendous impact on the whole
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jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventd, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

Kdybych to védél, zkusil bych néco
délat pro prosazeni takovych zmén.
Jsme bohuzel v pasti fady tradic

a stereotypt, které nam razantnéjsi
zménu problematizuji. Zejména

jde o nazor, Ze hlavnim aktérem
vzdélavaci politiky m4 byt stat. Jinym je
presvédCeni, ze aby mohlo byt vzdélani
dostupné skute¢né viem socidlnim
vrstvdm spole¢nosti (a z téch niZsich se
v 19. stoleti konstituovala budouci nova
elita obrozovaného niroda), musi byt
bezplatné. Z kombinace téchto dvou
postoju plyne rfada dal$ich konkrétnich
véci, véetné slabého sponzoringu. Kudy
z toho ven, skuteéné nevim.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v ¢em vidite moznosti jejiho rozvoje.

Nevim, jestli jsme schopni odhadovat
vyvoj v pristich mésicich, natoz
desetiletich, abychom mohli hovorit

o perspektivé. MiiZeme ale vyjit

z nékterych danosti. Brno neni Praha
anikdy ji nebude. Syndrom druhého
mésta v pofadi miZe svazovat, ale také
motivovat. Jinou danostf je relativné
velka $ife a hloubka témat zkoumanych
na Masarykové univerzité, ktera
napomaha vyse reSené interdisciplinarité.
Netroufnu si tedy odhadovat, co jsou
perspektivni témata vyuky a vzdélavani,
ale troufnu si Fict, Ze snaha kompenzovat

nevyhodu druhého v poradi nas bude
i nadédle motivovat délat véci jinak a 1épe.

Jsme v krizi, ktera silné zasahla celou
spole¢nost véetné skolstvi. Myslite si, ze
tato koronavirova krize ovlivni univerzity
a pokud ano, jakym zptisobem?

Témér jisté ovlivni - a nemyslim pri tom
jen na efekty nadchazejici ekonomické
krize, kter4 opét po Case otevie debatu

0 uZite¢nosti stavajiciho rozsahu
financovéni at uz celého vysokého
skolstvi, ¢i alesporl nékterych obord.

Na univerzitich jsme si na spousté
neexperimentalnich obora vyzkouseli,
Ze vlastné nenf problém prevést doslova
pres noc vzdélavani do online svéta a Ze
tak za urcitych okolnosti nenf problém
ani zkouset. Soucasné jsme si ale prozili
doslova existencialn{ zkuSenost potteby
lidské blizkosti. Ze pro spoustu jednan{
nestadi, Ze se vidime pfes obrazovku.

Ze pro vzdélavani je asi hodné dileZité

i obyc¢ejné ¢ekani na chodbé pred
posluchérnou, rozpravy v kavarniach

a hospodach. Ze pro vytvareni spolecenstvi
je dtlezitym momentem sezenf ve stejné
kancelati, spoleény obéd apod. KdyZ to
tedy shrnu: mam za to, Ze koronavirova
krize kromeé toho, Ze asi mnohé obory
donuti vyzkouset p¥ipravu Cisté
distan¢nich studijnich programi jakozto
udajné nové prilezitosti, pfinesla uréity
druh vystrizlivéni z nadSeni z moZnosti
digitalniho svéta.



24 STANISLAV BALIK

of society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

It almost certainly has affected them - and
I don’t mean only the effects from the
approaching economic crisis, which will
again open up the debate on the usefulness
of the current range of funding for either
all of higher education or at least for some
disciplines. Many of the non-experimental
disciplines at university have shown that
it was not a problem to literally introduce
online education overnight into the world,
that under certain circumstances it is

not even a problem to try. At the same

time, we have also literally experienced
the existential need of human closeness

- that a screen is not enough for many
types of interactions, that a lot of ordinary
things are important for education, such
as waiting in the corridor in front of the
lecture hall, discussions in cafes and
pubs, that in order to create a society

it’s important to sit in the same office,
share lunch, etc. In short, although
coronavirus means many departments
will use the opportunity to prepare
programmes based solely on distance
learning, our enthusiasm for what the
digital world can offer has been tempered.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

The objective of the university is to

search for truth and to educate. There

are two complementary models which
explain the meaning of the university as
an institution and the character of the
education it provides. The first is from

a series of lectures given by Cardinal (and
former Oxford professor) John Henry
Newman in Dublin in 1852 entitled The
Idea of a University. The meaning of this
institution is to strive for knowledge

for its own sake with the objective of
developing people’s personalities, which
was why moral and religious education
had to feature. The teaching was to be
based on the close relationship between
the teacher and pupil, as it is today in the
tutorial system in Oxford and Cambridge.
According to Newman, the university was
to be a place for teaching, while research
was to take place in other institutions

(a personal talent for teaching and
carrying out research is not the same).
Newman contrasted ‘universal education’
with specialized education. He considered
a universal education to be training the
mind in the humanities and pure science -
i.e. aliberal education which could then be
used in many different professions.

The second ideal came from Humboldt
and was introduced to the university in
Berlin in the 19th century: the university
as a community of scholars and their

pupils brought together by a common
purpose - the unity of education and
research. The objective was to expand
knowledge through independent, critical
research, rather than merely passing

on the legacy of the past. The students’
participation in this research was vital.

I would add that the medieval university
was characterized by two main features
which were necessary to fully realize the
above-mentioned university objectives:

a supranational or multinational character
and academic freedom - i.e. independent of
political and economic interests.

I would, therefore, highlight three
points which should characterize
a university education: universities should
(1) provide a universal overview rather
than just a specialized and practically
orientated education, (2) link students to
the process of discovering truth through
the free exchange of opinions, which is
impossible without internal and external
academic freedom, (3) transfer (pass
on) civic and cultural values which our
civilization is based on.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

There are two aspects to ‘academic
freedom’. The first is the individual
freedom of the researcher/teacher to
search for truth, to teach and to publish
their findings. The only limitations here
are one’s conscience and the intellectual
criteria of the discipline in question

(peer review). The second aspect is that
university disciplines need to create their
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Cilem univerzity je hled4ni pravdy

a vzdélavani. Pfipomernime si dva
komplementirni modely smyslu
univerzity jako instituce a charakteru
vzdélani, které poskytuje. Prvnf vychazi
z prednaskové rady kardinéla (a byvalého
oxfordského profesora) Johna Henryho
Newmana pronesené v Dublinu roku 1852
pod ndzvem Idea univerzity. Smyslem

této instituce je usilovat o poznani pro né
samé s cilem kultivace osobnosti. Proto
nemuzZe chybét ani moralni a ndbozenské
vzdélani. Vyuka ma byt zaloZena na
tésném vztahu uditele a zdka, jako je
tomu dodnes v tutoridlnim systému
oxfordské a cambridgeské univerzity.
Podle Newmana maji univerzity vzdélavat
a vyzkum se m4 odehravat na jinych
institucich. Do protikladu tak postavil
,univerzalni vzdélanost” a vzdélavani
specializované. Pod univerzalni
vzdélanosti si Newman predstavoval
trénink mysli v humanitnich a éistych
védach, tedy tzv. liberdlni vzdélani,

které pak lze pouzit v rozmanitych
zameéstnanich.

Druhy idedl, zavedeny na Berlinské
univerzité v 19. stoleti, je ten Humboldtiv:
univerzita coby komunita scholara
a jejich Zakn sjednocend spoleénym
cilem, jimz je jednota vyuky a vyzkumu.
Cilem je rozsirit poznani kritickym
anezavislym vyzkumem, nejen predavat
dédictvi minulosti. Klicovy je pravé podil

studentd na vyzkumu. Dopliime, Ze
stfedovékou univerzitu charakterizovaly
dvé podstatné vlastnosti, na néz mizeme
nazirat jako na podminky, aby se vyse
zminéné univerzitni cile mohly v plné
mife realizovat: nadnarodni, resp.
mezindrodni charakter a akademicka
svoboda, tedy nezavislost na mocenskych
a ekonomickych zajmech.

Zduraznil bych tedy tfi znaky, které
by mély charakterizovat univerzitni
vzdélani. Univerzity by mély za prvé
zprostredkovat univerzalni nadhled,
nikoliv jen specializované a na praxi
orientované vzdélani. Za druhé by mély
zapojit studenty do procesu objevovani
pravdy skrze svobodnou vyménu nazort,
coZ nelze bez akademické svobody vnéjsi
a vnitini. Za tfeti by mély predavat
(tradovat) kulturni a ob&anské hodnoty, na
nichz stoji nas civilizaénf okruh.

Se stfedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stredoevropského prostoru vidite
nejvétsi problémy?

Tzv. akademickd svoboda m4 dva aspekty.
Jednak individudlni svobodu badatele

a utitele v jedné osobé hledat pravdu,
vyucovat a publikovat vysledky. V tom

jej omezuje jen svédomi a intelektudlni
kritéria daného oboru (peer review).
Druhym aspektem je fakt, Ze obory
péstované na univerzité si vytvareji vlastni
kritéria a mezindrodni standardy bez
statni ¢i ndboZenské ingerence zvenci.
Tim se univerzita stdva ur¢itou nezavislou
kulturni silou. To je pochopitelné ide4l,
protoZze oboji podléhd externimu tlaku.

V nasich podminkéach se jisty tlak tyka
volby vyzkumnych témat a formy vysledku
spiSe nez metody ziskavani vysledki
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own criteria and international standards
without any outside influence from the
state or religion. In this way, the university
becomes an independent cultural force.
This is, understandably, the ideal. Both

of these aspects are subject to extreme
pressure. In our case, there is pressure
concerning the choice of research themes
and the form of the results rather than
the methodology for acquiring the results
and their content. The fact that the
researcher usually has to find some form
of grant funding must have an influence
on thematic trends and acceptable forms
of published outputs. It is difficult to
produce a large monograph on a three-
year grant. There is practically no support
for translations or editions. No value is
placed on textbooks and introductory
guides, despite the fact that these require
both knowledge of the discipline and

a very profound understanding of
context. The grant model encourages the
publication of short, highly specialized
articles, which increases the unwanted
super-specialization and fragmentation
of scientific disciplines, where even
specialists from the same discipline have
difficulty understanding one another, let
alone specialists from other areas.

I am concerned about possible
ideological pressure in the future from
progressive themes in the humanities,
which is just beginning in the Czech
Republic, but which has significantly
reduced academic freedom in Western
universities in the two aforementioned
aspects. Moreover, this progressive
ideology also changes the mission and
goal of the university: it is no longer
about the search for truth, because truth
is the political construct of this or that
group and no universal truth exists (that
this is de facto understood as a universal
truth doesn’'t unduly disturb postmodern

thinkers). This is the education of social
activists and the attempt to change society
to fit the image of left-wing ideologues,
which means enforcing their concept of
equality in any given area.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

I have already outlined the traditional elite
concept of a university education, which
is in contrast to today’s legitimate need
for a broad education focused on practical
education. Mass education is said to occur
when a higher education is obtained

by more than 15% of the population. In
the second half of the 20 century, we
witnessed mass tertiary education climb
to half of the population. The answer is
not to abandon the ideal of university
education described in the introduction,
but to earmark university education for
the most capable five to fifteen percent

of the population and separate them

from mass practical education, which has
nothing in common with true university
education. This has worked in the USA,
where there exists a clear hierarchy

from the elite research universities to

the vocational community colleges. The
problem arises if we refuse to make

these differences - for example, because
the government doesn’t want to support
elitism and wants to maintain the same
mechanisms for financing all higher-
educational institutions, etc. At one point
in the Czech Republic (about ten years ago
during the financial crisis), there was talk
of separating research and educational
universities, which would have been a step
in the right direction, even though the term
‘university’ shouldn't be used at all in the
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a jejich obsahové stranky. Tim, Ze se vice
¢i méné vyzaduje, aby badatel ziskal
grantové penize, musi se prizpiisobit
tematickym trendtim a akceptovanym
formam publikaénich vystupi. Tilety
grant tézko umozni zpracovat rozsadhlou
monografii. Pfeklady a edice se prakticky
nepodporuji. Uebnice a ivody se neceni,
pritom vyZzaduji nejen znalosti, ale i velmi
hluboké pochopeni souvislosti v daném
oboru. Grantovy model nahrava publikaci
kratkych vysoce specializovanych ¢lankd,
coz zvySuje nezadouci superspecializaci

a fragmentarizaci védnich obort, kdy

si téZko rozumi i oborové velmi blizci
odbornici, nemluvé o specialistech
raznych obord.

Do budoucna se obdvam nartstu
ideologickych tlakd progresivnich témat
v humanitnich védach, ktery v nasich
pomeérech teprve za¢ini, ale na zdpadnich
univerzitich zna¢né omezil akademickou
svobodu v obou vy$e zminénych
aspektech. Nejen to, progresivn{ ideologie
ménf i samotné poslani univerzity a jeji cil:
nejde jiz o hledani pravdy, protoZe pravda
je mocensky konstrukt té ¢i oné skupiny
a Z4dn4 univerzalni pravda neexistuje
(Ze se toto de facto chpe jako univerzalni
pravda postmoderni myslitele prilis
nevzruiuje). Jde o vychovu spole¢enskych
aktivistd a snahu ménit spole¢nost
k obrazu téchto levicovych ideologti, coz
znamend prosadit jejich pojetf rovnosti v té
¢i oné oblasti.

Univerzity béhem déjin asto urcovaly,
co vytvari prisluSnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stredni Evropé
formujici a aktivni?

Vy$e jsem nastinil klasické elitnf pojeti
univerzitniho vzdélani, které stoji
v protikladu k dnesni legitimni pottebé

co nejsirsiho vzdélani zaméreného na
praxi. Rika se, Ze k posunu ve prospéch
masového vzdélavani dochazi tehdy,
kdy?z vyssi vzdélani ziskava vice nez

15 % populaéniho roéniku. Ve druhé
poloviné 20. stoleti jsme svédky nastupu
masového tercidrniho vzdélavani pro
polovinu populaéniho roéniku. ReSenim
nenf opustit idedl univerzitniho vzdélan{
nastinény v ivodu, nybrz vyclenit
univerzitn{ vzdélan{ pro nejschopnéjsich
5-15 % popula¢niho ro¢niku a oddélit jej
od masového vzdélavani pro praxi, které
s pravym univerzitnim vzdélanim nema
nic spole¢ného. Podaftilo se to v USA,

kde existuje jasna hierarchie od elitnich
vyzkumnych univerzit (research universities)
po profesni community colleges.

Problém nastane tehdy, kdyz
odmitadme ¢init tyto rozdily, napt. proto,
ze vlada nechce podporovat elitafstvi,
preje si udrzet stejné mechanismy
financovani pro vSechny instituce
tercidrniho vzdélavani atd. U nds se
jeden &as (priblizné pred deseti lety
v dobé finanéni krize) hovotilo o oddélent
vyzkumnych a vzdélavacich univerzit,
coz by byl krok spravnym smérem,
tfebaZe vyraz ,univerzita“ by nemél byt
v pripadé specializovaného vzdélavani
vibec uZivan. ,Technickd univerzita“,
,zemédélska univerzita“ ¢éi ,,univerzita
obrany“ je protimluv, nicméné chapu,
Ze nasSe specializované vysoké $koly jen
v nomenklatute nasledovaly neblahé
zahrani¢ni trendy, aby neztstaly pozadu
a nedoslo k umenseni jejich vyznamu.
Takové oddéleni, jeZ by se promitlo
do financovani vysokého skolstvi, by
vyzadovalo velkou politickou odvahu
a ochotu Celit tlaku regionalnich
a specializovanych ,univerzit“. Nicméné
nékteré nedavné trendy ve financovani
vysokych $kol jsou krokem spravnym
smérem. Posiluje se finanéni pfinos
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case of specialized education. ‘Technical
university’, ‘agricultural university’,
‘military university’ are contradictions

in terms, but I do understand that our
specialized colleges were just following
the unfortunate international trends in
nomenclature in order to keep up with the
times and remain relevant. If this division
is to become a reality in higher-education
financing, it will require great political
courage and the willingness to confront
pressure from regional and specialized
‘universities’. Nevertheless, some recent
trends in higher-education financing have
been a step in the right direction. They
have increased the financing of research
at the expense of student numbers,
focusing on quality and comparisons on an
international level (Methodology 17+).

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

I would divide modern technological aids
and methods (such as online lectures
and communication, social networks,
etc.) between those which complement
standard university procedures and
those which replace them. Until recently
our universities used complementary
approaches to a greater or lesser degree,
particularly in combined courses. As
aresult of the quarantine measures
imposed due to the Covid-19 pandemic,
this has started to replace teaching. This
unprecedented situation has certainly
accelerated some of these processes, with

the result that most standard universities
now offer online courses. However,

I don’t believe this will completely replace
traditional teaching and instead it will
only help to expand the existing choice.
I'm sceptical that virtual communication
could replace physical contact and
someone’s actual presence. For example,
despite all of the predictions, electronic
books have not replaced printed ones.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

I wouldn't say these were mutually
exclusive roles: professors are valued as
renowned scientists who are also able to
write successful projects. For my discipline
I can’t imagine that someone could write

a successful project without having the
necessary knowledge, publications and
renown. So it’s more about widening the
competencies that would be expected from
a successful lecturer and scientist rather
than about replacement, and, therefore,
even possible demotion.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?



PETR DVORAK 31

vyzkumu na tkor po¢tu studentd
a zohlediiuje se jeho kvalita a srovnan{
v mezinarodnim méritku.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty. Jak
na tyto podnéty univerzity a vysoké Skoly
reaguji - konzervativné, nebo naopak
prili$ vstficné? Existuje v této oblasti
stfedni cesta?

Rozdélil bych moderni technické pomucky
a vymozenosti jako jsou online prednasky
a komunikace, socialnf sité aj. na ty,

které doplnuji standardni univerzitni
procesy, a na ty, které tyto nahrazuji.
Nase univerzity doneddvna vice ¢i méné
uzivaly doplilujici pristupy, zejména

v kombinovaném studiu. K nahrazovan{
vyuky zacalo dochdzet az v souvislosti

s karanténnimi opatfenimi kviili pandemii
viru covid-19. Zminéna bezprecedentni
situace zajisté nékteré z téchto procest
akceleruje, takZe i kamenné univerzity

ve vétsi mife nabidnou online studijni
programy. Nedomnivam se vSak, Ze by
mobhlo jit o Uplné nahrazeni prezenéni
vyuky, spise se bude jednat o rozsireni
stavajici nabidky. Jsem skepticky k tomu,
Ze by virtudlni komunita mohla nahradit
fyzicky kontakt, redlnou pritomnost.
Elektronické knihy rovnéz plné
nenahradily knihy ti$téné, tfebaze to
mnozi predpovidali.

Zmény se netykaji pouze mladSich
generaci, studentt, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dlirazem
na teorii, ob¢as vystredni postavu. Dnes
se ceni profesor spiSe jako manazer ¢i
znalec tokd penéz, predevsim dotaci.

Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv. funkénich
profesorskych mist nebo jiné opatieni?

Rekl bych, Ze nejde o vylucujici se

role: ceni se profesor jako renomovany
védec, ktery zaroven dokaze napsat
uspésny projekt. Nedovedu si ve svém
oboru predstavit, Zze by nékdo mohl psét
uspésny projekt, aniz by mél potrebné
znalosti, publikace a renomé. TakZe jde
spiSe o rozsiteni kompetenci, které se od
uspésného pedagoga a védce ocekavaji
nez o néjaké nahrazeni, a tudiz i moznou

degradaci.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem &i autoritou?

Moje generace, kterd studovala tésné

po Sametové revoluci v roce 1989, méla
$tésti potkat nékteré osobnosti z fad
profesort, které mély historickou
moznost osveéd¢it své mravni postoje

v neprizni totality. K nim jsme tedy mohli
vzhliZet a jimi se inspirovat nejen kvuli
znalostem, ale i jejich pevnému mravnimu
charakteru. Takovou osobnosti byl pro

mé filozof a historik filozofie Stanislav
Sousedik. Pan profesor mé dodnes

udivuje rozhledem klasickym, literarnim
a historickym, z ¢asti patrné ziskanym
diky gymnazidlnim studiim v dobé druhé
svétové valky. Vzdy si pfitom uvédomuji,
ze tento typ klasické pripravy mé generaci
uZ navzdy bude chybét. Nelze nezminit

i zvlastni houZevnatost a vytrvalost této
povéle¢éné generace: po celodenni dfiné

na stavbach prazskych sidlist sedal pan
profesor jesté ke knihdm ,zdvadné”
filozofie, ke kterym se mu v padeséatych
letech podaftilo dostat za nevednich
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My generation, which went to university
shortly after the Velvet Revolution in
1989, was fortunate to have several
distinguished professors who had had
the historical opportunity to demonstrate
amoral stance during totalitarianism.
We were, therefore, inspired both by
their knowledge and their strong moral
character. One such figure for me was the
philosopher and historian of philosophy
Stanislav Sousedik. I still admire him for
the breadth of his classical, literary and
historical knowledge, part of which he
gained at secondary school during the
Second World War. At the same time, I'm
aware of the fact that my generation has
missed out on this traditional grounding
and will never make up for it. We also
have to mention the special tenacity and
perseverance of the postwar generation:
after a hard day at a construction site in
Prague, the professor would then read
his ‘harmful’ philosophy books which he
had managed to obtain under unusual
circumstances. These books had been
hidden in a loft under some hay, saving
them from the destruction of a monastery
library in the early 1950s. Although the
younger generation of researchers (which
I belong to) has had more experience
with international research and perhaps
has a broader horizon due to the easy
accessibility of literature and other
sources (thanks to computers and the
internet), it lacks these types of life
experiences and refined moral attitudes.

How easy is it to transfer experience
from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give
us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you
come across a university which could

be an example for the Czech Republic
in some fundamental respect?

I've already mentioned the risks that
come with the progressive agenda from
the West and the USA in particular.

I believe it’s damaging for the openness
of the university and its role, particularly
in the humanities. I completed

a Bachelor’s course in Canada at the start
of the 1990s and I was impressed by the
form of education in the humanities. It
was based on detailed textual analyses in
seminars and writing essays, with less
emphasis on the lecture style, the idea
being that knowledge would be acquired
through self-study in the library from
the easily available literature. I was later
pleased to see the exact same teaching
model being used by the Brno English
department at the Faculty of Arts (in the
mid-1990s), which was certainly very
uncommon then in the Czech Republic.
Due to the lack of books at the time,
there was more of a synthesis lecture
style and there were very few written
seminar works. As a result, students were
unable to properly formulate ideas and
arguments through writing. Today this
style is used more across the humanities,
while the literature has become far
more accessible due to the internet.

This analytical style of work with an
emphasis on the seminar seems to me

to be a successfully transferred foreign
model, even though I could imagine an
even greater shift towards seminars and
essays. However, this does place greater
demands on the lecturer and, therefore,
few people want to adopt this style of
teaching. Unfortunately, the level of the
students’ language competency is also an
obstacle. For this style of work to develop,
students have to read the literature

in foreign languages as relatively few



PETR DVORAK 33

podminek. Slo o publikace ziskané za
priznivych okolnosti z ikrytu nékde

na pudé pod senem a zachranéné pred
likvidaci klasterni knihovny v ranych
padesétych letech. Mladsi generace
badatel®, k nimz patfim, maji moznad vice
zkusenosti z mezindrodniho badéani a diky
snadné dostupnosti literatury a dalsich
zdrojt (diky po¢ita¢iim a internetu)

v nécem §ir$i obzor, ale tento typ Zivotnich
zkuSenosti a vyttibenych mravnich
postoji jim chybi.

Do jaké miry Ize podle Vas prenaset
zahraniéni zkusenosti (i zdaleka, z USA
nebo Asie) do naseho stiedoevropského
prostiedi? MiZete uvést pfiklady
uspésného a méneé uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Jiz jsem hovoril o riziku zanesenf uréité
progresivni agendy (podle mého soudu
$kodlivé pro otevienost univerzit a jejich
roli, a to predev$im v humanitnich
oborech) ze zipadniho prostiedi,

zejména z USA. Sam jsem pocatkem
devadesatych let vystudoval bakalarské
studium v Kanadé. Vyhovoval mi styl
vyuky v humanitnich védach zaloZzeny na
detailni analyze texti v seminafich a psani
védeckych praci (tzv. ,esejii”, tfebaZe

v e$tiné m4 dané slovo jiny vyznam)

s men$im dirazem na prednaskovy styl,
protoZe potfebné znalosti se ziskavaly
samostudiem v knihovné z dobte dostupné
literatury. Byl jsem pak potéSen, Ze pfesné
stejny model vyuky prevzala brnénska
anglistika na Filozofické fakulté (hovo¥im
o poloving devadesatych let), ttebaZe

v dané dobé uréité v nasem prostredi
béZnym nebyl. Zejména patrné kvili

nedostatku literatury tehdy prevaZoval
synteticky prednédskovy styl a semindrnich
praci se psalo pramalo. Posluchadi se tak
dostate¢né neucili formulovat myslenky
a argumentovat skrze psani. Dnes se dany
styl vyuziva na riznych humanitnich
oborech vice a dostupnost literatury se
rovnéz i diky internetu vyrazné zménila
k lep$imu. Tento analyticky styl prace
s dGrazem na seminare mi prijde jako
uspésny implantat zahrani¢niho modelu,
tfebaZze bych si dokazal predstavit jesté
vét$i posun od prednasek k seminafam
a psanym vystupim. Pfiznejme si vak,
Ze to na pedagoga klade vétsi naroky,
a malokomu se tudiZ do takového
stylu vyuky chce. BohuZel tomu brani
i nedostate¢nd jazykova kompetence
studentd. Aby se tento styl prace mohl
rozvinout, studenti museji ¢ist literaturu
v cizich jazycich, protoze domécich
a prekladovych publikaci je relativné malo.
Dnes, kdy mnohé fakulty berou prakticky
kazdého, nelze jazykové znalosti potfebné
k ¢etbé odborné literatury ocekavat. To
je smutnd realita, o niZ se prili§ nehovori,
protoze to svédéi o mnohdy nizkych
nérocich vysokoskolského studia.

Model univerzalniho studia
v humanitnf{ oblasti, ktery by stal
za masovéjsi prevzeti z USA, je tzv.
,Great Books Program®, studium
nejvyznamnéjsich knih, tfebaze se od néj
v Americe pod vlivem progresivn{ agendy
LCistici“ a ,,rozsitujici” v jejich o¢ich
prilis zdpadni kdnon nejvyznamnéjsich
knih spiSe ustupuje. To povazuji za
velkou $kodu, protoze civilizace, kterd
si dostateéné nevaZi svého dédictvi,
v dasledku konstruktivistickych
marxistickych a postmodernich ideologif
ustupuje od univerzalnich hodnot a pod
tlakem men3in trp{ pfemrsténym pocitem
viny, nema dlouhodobou perspektivu, Ze
obstoji v konkurenci jinych kultur (tim
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publications exist which were originally
written in or translated into Czech. Today,
when many faculties accept more or less
anyone, they don’t expect you to have

the necessary language skills to read
academic literature. This is the sad reality
which is more or less ignored because

it highlights the low requirements of
higher-education courses.

One model of a university course in
the humanities which would be worth
transferring from the USA is the so-
called Great Books Programme, which
examines some of the most important
books, although in America they are now
moving away from it because, under the
influence of the progressive agenda of
‘cleansing’ and ‘widening’, the canon is
seen as too Western. I think this is a great
pity because a civilization which fails
to properly acknowledge its heritage (as
aresult of constructivist Marxist and
postmodern ideologies) moves away
from universal values and, pressured by
minorities, suffers from an exaggerated
feeling of guilt and will not be able to
compete with other cultures in the long
term (by this I do not mean that the
recognition of real guilt, actual historical
injustices and attempts at reconciliation
are not necessary for society). As far
as I know, the Faculty of Humanities of
Charles University in Prague attempted
something similar, but I do not know
what the result was and what the
faculty’s curriculum is like today.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities

between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I have already mentioned that the
university is mainly a research and
education institute, which not only

links the younger generation to high-
quality research (the search for truth),
but also shares a more universal view of
reality and at the same time passes on
the key universal values which Western
civilization is based on. By doing so,

the university represents a unique and
irreplaceable institution in society. If the
university is to preserve this aspect, it is
necessary to prevent mass education and
specialization focused on practical work,
which are in conflict with this ideal and
which respond to other social needs. This
is why it is necessary to divide tertiary
education according to the roles which
each institution has, which has to be
reflected in the financial framework and
the criteria which are applicable to the
different types of schools. Diversification
and specialization are required in this
sector.

It is clear that the need for specialists in
today’s society exceeds the aforementioned
5-15% of the population. One approach
could be the establishment of courses
focusing on practical work, which would
be taught outside of universities at
vocational colleges or at educationally
focused (non-research) university
faculties. It could be possible to
significantly expand the existing choice of
vocational courses with fewer theoretical
demands as part of already existing
research-orientated university faculties.
This would, understandably, be related to
areduction in university courses or their
transformation into vocational courses.
To give a hypothetical example: a region
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vibec netvrdim, Ze uznani skuteénych
vin, opravdovych historickych ktivd a Gsili
o smifeni nejsou pro spole¢nost vice nez
potitebné). Nakolik vim, o néco podobného
se pokousela svého ¢asu Fakulta
humanitnich studii UK v Praze, ale nejsem
obeznamen s tim, nakolik se to v realité
datilo a jaky je soucasny stav kurikula této
fakulty.

Jednim z panujicich trendli je znaény
zajem o vysokoskolské studium, coz

v nasem prostredi zftejmé znamenalo
snizovani arovné a kvality vzdélani

i védecké tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poétu
pfijimanych studentd, rozli§eni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Jiz jsem hovofil o tom, Ze univerzita je
predevsim vyzkumnou a vzdélavaci
instituci, kterd mladou generaci nejen
zapojuje do $pickového vyzkumu

(hled4ni pravdy), ale i kultivuje sdilenim
univerzalnéjsiho pohledu na skute¢nost

a zaroven predava kli¢ové univerzalni
hodnoty, na nich? je zaloZena zapadni
civilizace. Tim univerzita predstavuje
svébytnou a ve spole¢nosti nenahraditelnou
instituci. M4-li si univerzita takto pojaty
charakter uchovat, pak je nutné zabranit
masovosti a specializaci zamérené na praxi,
které jsou s timto idedlem v rozporu a jez
odpovidaji na jiné spolecenské potteby.
Proto je nutné terciarni vzdélavani rozdélit
podle roli, které jednotlivé instituce hraji,
coZ se musi odrazit ve finanénim ramci

a v kritériich, ktera se pro jednotlivé typy
Skol uplatriuji. Nemtzeme se tvarit tak,

ze zde existuji jen vyzkumné univerzity

a vechny dosahuji $pickovych vykont.

Je nutna diverzifikace a specializace

tohoto sektoru.

Je jasné, ze potfeba odborniki v dnesni
spole¢nosti presahuje zminéné 5-15%
rozmez{ popula¢niho ro¢niku. To by bylo
mozno vytesit na praxi zamérenymi
studijnimi programy, které by byly
vyucovany mimo univerzity profesnimi
vysokymi $kolami nebo na vyuku
zaméYenymi (nevyzkumnymi) fakultami
univerzit. Pfipadné by bylo mozné vyrazné
rozsirit stavajici nabidku profesnich
programdu s niz$imi teoretickymi naroky
v ramci jiz existujicich vyzkumné
zamérenych univerzitnich fakult.

S tim pochopitelné souvisi redukce
univerzitnich program, resp. jejich
zména v programy profesni. Uvedme
modelovy fiktivni pfiklad: v daném
regionu se nachazeji tfi univerzity

a vSechny nabizeji studijni program obecnd
matematika. Skuteéné kompetentnich
uchaze¢d s nespornym nadanim pro obor
je jen tolik, kolik by zaplnilo program na
jediné z nich. ProtoZe vSak vSechny tfi
univerzity chtéji sviij program udrzet,
snizuji kritéria a vysledkem je snizend
kvalita vyuky pro vSechny. Resenim by
bylo program uchovat jen na jednom

z pracovi$t (na tom, ktery je badatelsky
nejsilné&j’i) a na ostatnich univerzitdch
nabizet profesné orientované na praxi
zamérené aplikované programy s nizsimi
teoretickymi naroky (napt. finané¢n{
matematika, aplikovana matematika se
zamétenim na informatiku atd.).

Ti, kteri proti uvedené diferenciaci
argumentuji rovnost{ a jsou vedeni
protielitarskym smyslenim, by si méli
uvédomit, Ze rovnost, kterd prospiva
spole¢nosti, aby byla Gspé$na, je rovnosti
Sanci a Ze vrozené schopnosti jednotlivych
lid{ stejné nejsou. Kompetenéni hierarchie
v libovolné oblasti Zivota je ve spole¢nosti
prirozend a snaha ji odstranit vede ke
spoleCenské stagnaci. Skute¢nd rovnost
pristupu ke vzdélani vyrovna Sance
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has three universities and all of them
offer a general mathematics course. There
are only enough truly gifted applicants in
this discipline to fill one of these courses.
However, as all three universities want to
keep their course, they reduce the criteria,
resulting in lower quality teaching for
everybody. The solution would be to keep
the course at only one of the departments
(where the research is strongest) and to
offer vocationally orientated courses at
the other universities, focusing on applied
courses with fewer theoretical demands
(e.g. financial mathematics, applied
mathematics focused on IT, etc.).

Those who are against such
differentiation on the grounds of
equality and are driven by anti-elitist
feelings should realize that the type of
equality which benefits society the most
is the equality of opportunities and that
people’s innate abilities are not the same.
A competency hierarchy in every area
of life is natural in society, and efforts
to remove it result in social stagnation.
A truly egalitarian approach to education
equalizes opportunities and ensures that
everyone receives an education based on
their abilities, irrespective of the economic
and social position of their family.
Investment in educational institutions
which develop the talents of the most
talented five to fifteen percent of the
population will ultimately benefit society
as a whole. This also applies when many of
those educated in such a way then choose
a specialized vocational course (medicine,
law, etc.).

Basically, I am arguing for the
clear division of tertiary education
into university and non-university,
in particular vocationally orientated
education for the requirements of practical
work. For the latter, there is greater scope
for funding from private sources and for

the privatization of some non-university
institutions which approach education
based on the law of supply and demand,
where the student is a certain type of
client or customer.

Academic self-administration and
academic freedom are only partially
applicable here and the institutions are
often managed like companies. This is
similar to the difference between public
and commercial media. They both have
a different role in society and are both
necessary.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

As was mentioned above, a real university
is an elite institution focused on universal
education for the most talented 5-15%

of the population, and not an institution
whose role is mass specialized practical
education (I studied for a year at the
engineering faculty at Brno's Technical
University - it was the type of course
which was perfect for this type of mass
specialized practical education) or a wider
education but which is of a mass character
(for anyone who applies), as is the case
with various arts courses, particularly

at regional universities. According to
Newman, this universal education should
combine the humanities and theoretical-
science disciplines, at least to a basic level
of study (Bachelor’s), before specializing
in a discipline or specialized vocational
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a zajisti, aby se viem dostalo vzdélan{
vylu¢né podle jejich nadani a nikoliv napf.
ekonomickych moznosti a spole¢enského
postaveni jejich rodiny. Investice do
vzdélavaci instituce, kterd rozvine talenty
péti aZ patndcti procent nejnadanéjsich
prislusnikd populaéniho roéniku,

v posledku prospéje celé spole¢nosti.

A to plati i tehdy, kdyZ mnozi z takto
vzdélanych poté zvoli specializované
profesni studium (medicina, préva aj.).

V kostce fe¢eno zde obhajuji jasné
rozdéleni tercidrniho skolstvi na
univerzitni a neuniverzitni, a to predevsim
profesné orientované na potteby praxe.

Ve druhém m4 zajisté misto vétsi podil
financovani z privitnich zdroja i soukromy
charakter nékterych neuniverzitnich
instituci, kde se ke vzdélavani pfistupuje
podle zdkona nabidky a poptavky a student
je jistého druhu klient ¢i zdkaznik.

Zde maji akademicka samosprava

a akademicka svoboda jen omezené
uplatnéni a instituce jsou ¢asto fizeny

jako firmy. Obdobné je tomu u rozdilu
vefejnopravnich a komerénich médif. Oba
druhy médii maji svou odlisnou tlohu ve
spole¢nosti a oba jsou v ni potfebné.

V moderni dobé doslo k rozdéleni
humanitnich a pfirodovédeckych

obort, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pfekonani rozport

se pokousi dlrazy na interdisciplinaritu,
coz je intelektualné velice naro¢na cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupIné?

Skute¢na univerzita, o niZ jsem zde
hovoril, je elitnf instituce zamérend

na univerzalni vzdélani pro 5-15 %
populaé¢niho ro¢niku, téch nejnadanéjsich,
a nikoliv instituce, jejiZ roli je masové

specializované vzdélavani pro praxi (rok
jsem studoval na strojni fakulté VUT

v Brné - to byl typ studia, ktery tento obraz
masového specializovaného vzdélani pro
praxi spliioval dokonale) nebo sice $ir$
vzdé&lani, ale masového charakteru (pro
kohokoliv, kdo se pfihlasi), jako jsou rtiznd
humanitni studia zejména na regiondlnich
univerzitdch. Toto univerzalni vzdélani by
podle Newmana mélo propojit humanitni

i teoretické prirodovédné obory, alespon
na zdkladnim stupni studia (bakalé¥) pted
oborovou specializaci ¢i specializovanym
profesnim studiem (medicina, préva,
teologie - srovnej ptipravnou roli
artistické fakulty na stfedovéké univerzité
pred specializovanym studiem ,vy$§ich”
fakult). To se v naSem tercidrnim
vzdélavani déje jen ve velmi omezené mire
(srovnej existenci humanitnich kateder
na prirodovédnych, ekonomickych,
zemé&délskych a technickych gkol4ch).
Americky systém profesniho univerzitniho
vzdélavani, ktery stejné jako systém
stfedovéké univerzity predpoklada
obecnéjsi bakalarské studium
humanitnich nebo prirodnich véd
(Bachelor of Arts, Bachelor of Science) pted
studiem mediciny, prava nebo teologie

(ale z &4sti téZ architektury, inZenyrského
nebo pedagogického studia, a to nemluvim
o obchodnim, vojenském, novindtském

a jiném vzdé&ldni) povaZuji za mnohem
lepsi neZ nés systém profesnich fakult
(1ékat'skd, pravnicks, teologick4 aj.), na
nichz se specializuje na dany $irsi obor

de facto jiZ od prvniho ro¢niku, a to bez
dostateéného obecnéjsiho zdkladu. Vzdyt
propojovani riznych obort je smyslem
univerzitniho univerzdlniho vzdélani.
Pokud spole¢nost investuje do takového
,neuZite¢ného“ (protoZe ne piimo
profesné zaméteného) studia, vrati se ji to
v podobé $irsi vzdélanostni Grovné téch,
kter{ spole¢nost svymi nazory ovliviiuji
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courses (medicine, law, theology -
compare the preparatory role of the arts
faculties in medieval universities prior
to the specialized study at the ‘higher’
faculties). This only happens to a very
limited extent in our tertiary education
(compare the existence of humanities
departments in science, economic,
agricultural and technical colleges).

Like the medieval university system, the
American system of vocational university
education presupposes a more general
Bachelor of Arts or Bachelor of Science before
studying medicine, law or theology (but
partially also architecture, engineering
and pedagogical courses, not to mention
business, military, journalism and other
courses), which I consider to be much
better than our system of vocational
faculties (medical, legal, theological and
others), where students specialize in

a specific wider discipline de facto from
year one, without a proper, more general
foundation. The combination of different
disciplines is, after all, the reasoning
behind the university’s universal education.
If society invests in such ‘impractical’
courses (because they are not directly
vocationally focused), its return is in the
form of a broader educational level of
those whose opinions influence society
and who make important decisions on its
behalf. A broader outlook means being
able to better judge the result and impact
of decision-making from one area on
another.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social
role of universities and a common
concern for cultural wealth. How can
we combine these two functions that
have been divided?

The answer follows on from what has
already been said. The role of universities,
which have to provide a universal
education and look after the civilizational
and cultural heritage, is not primarily

to prepare someone for a profession.

This is provided by specialized higher-
education institutions which build upon
the university education that has been
acquired. However, a university cannot
be the sum of specialized departments,
sometimes even of significantly limited
subjects (as is the case at technical,
economic and agricultural ‘universities’).
These specialized departments can
certainly be part of the university (medical
and legal faculties, etc.), but they have

to be linked to the university core of
non-vocational disciplines in the arts

and natural sciences, the study of which
represents the foundation for university-
educated people.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

The extent to which change is really
needed and whether it would be beneficial
is debatable. Private financial sources
could lead to outside pressure such as the
commercialization of the system, business
logic, a shift away from academic self-
governance to administrative bodies where
donors would have an important say. It

is obvious that money from businesses
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a ¢ini za ni a pro ni zdvaznd rozhodnuti.
Sir$i rozhled znamen4 mj. lepsi posouzeni
disledkd a dopadu rozhodnuti z jedné
oblasti na oblasti jiné.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spole¢enské roli univerzit
a spolec¢né péci o kulturni bohatstuvi.
Jak skloubit tyto nyni rozdélené funkce?

Odpovéd vyplyva z jiz feceného. Roli
univerzit, které maji pfedavat univerzalni
vzdélani a pecovat o civiliza¢ni a kulturni
dédictvi, neni primarné zajistovat profesni
pripravu. Tu zajistuji specializovana
vysokoskolska pracovi$té, ktera na ziskané
univerzalni vzdélani navazuji a na ném
stavi. Univerzita ale nemuZe predstavovat
sumu specializovanych pracovist, nékdy

i vyrazné omezené oborové skladby (jako
je tomu na technickych, ekonomickych,
zem&dé&lskych aj. ,univerzitach“). Tato
specializovand pracovisté jisté souéasti
univerzit byt mohou a maji (1éka¥ské,
pravnické aj. fakulty), ale museji
navazovat na ur¢ité univerzitni jadro
profesné neorientovanych humanitnich

a prirodovédnych obord, jejichz studium
predstavuje fundament univerzitné
vzdélanych lidi.

Evergreenem soucéasného Skolstvi

jsou finance, cozZ souvisi se statnimi
rozpogéty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény

v tomto jednostranném systému?

Je otazkou, nakolik je zména opravdu
Zadouci a prinosna. S financemi ze
soukromych zdroj prichézeji potencidlné
i vnéjsi tlaky, komercionalizace systému,
byznysova logika, tstup od akademické
samospravy ve prospéch spravnich rad,

v nichZ maji donatofi vyznamné slovo. Je
jasné, Ze penize od firem atd. jsou na misté
predevsim u neuniverzitnich a na praxi
zamétenych obort, u nichz jde o aplikace,
z nich? firmy mohou t&%it (napf.
farmaceuticky pramysl). Zdkladni vyzkum
a univerzalni vzdélavani se podobné jako
velkd ¢ast kultury bez hlavniho finanéniho
prispévku stitu neobejdou. Jejich poslani
nenf primarné zvysovat HDP.

Skolné je jina véc a finan¢ni spolutidast
studentd ve vhodné vysi doplnénd
stipendijnimi programy pro socialné
slabsi by predstavovala vitanou posilu
rozpo¢ti vysokych kol za predpokladu,
Ze by stat o vybranou ¢4stku nesniZoval
vlastni prispévek z rozpoétu. Zadné vladé
se zménu dosud nepodatilo prosadit,
protoze jde o polarizujici a pro ¢ast voli¢t
nepopuldrni téma.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stfedné velkych
stiredoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Masarykovu univerzitu, na niz jsem
studoval, ale na které pedagogicky

ani védecky neptisobim, vnimam jako
vyzkumnou univerzitu, jez zaujim4 jedno
ze tfi prednich mist mezi tuzemskymi
univerzitami. VySe obhajuji vétsi
diferenciaci a oddéleni univerzitniho
vzdélani od profesniho kvili rozdilnosti
jejich roli. Pfedni postaveni Masarykovy
univerzity znamend, Ze vice fakult a obora
nalezi do prestizniho univerzitniho
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is appropriate for non-university and
practically orientated disciplines, where
firms can exploit their products (e.g. the
pharmaceutical industry). As is true for
a significant part of the cultural industry,
both basic research and a universal
education are impossible without state
funding. Their mission is not primarily to
increase GDP.

Tuition fees are another matter and
appropriate financial contributions from
students supplemented by scholarship
programmes for the socially disadvantaged
would represent a welcome boost to
university budgets, but with the proviso
that the state did not lower its own
contribution from the budget. Thus far,
no government has been able to introduce
changes because it is a polarizing issue and
an unpopular topic for many voters.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities for
development.

I studied at Masaryk University, though
Idon’t teach or carry out research work
there, and I see it as a research university
which occupies one of the top three places
amongst Czech universities. I argued above
for the greater differentiation and division
of university education from a vocational
one due to the differences in their roles.
The leading position of Masaryk University
means that there are more faculties and
disciplines on a prestigious university level
than at other universities. Nevertheless,
some of the faculties or the courses of the
existing faculties should be seen as non-
university in the sense I have mentioned

- that they are primarily focused on

practical work, with a mass character

and lower demands for theoretical
preparation, with no ambition to provide
auniversal education and link teaching to
top research. For various reasons not all
of them can do that. It’s clear to me that
such differentiation will not successfully
occur in institutions on its own accord

or even with the university’s help, but
that a nationwide legal and financial
framework would be required, which
obviously won’'t happen without amending
the Higher Education Act. However,

even without this, similar differentiation
would be possible given a favourable set
of circumstances in the leadership of the
university and its faculties (the role of
the rector and his team is too weak in our
system to introduce similar steps if the
faculties are unwilling), and thus separate
the university disciplines from vocational
and mass education.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

As has already been mentioned, the

recent crisis and closure of schools has
undoubtedly accelerated distance forms of
learning. Where previously there had only
been discussions on the subject, practical
steps have now been taken, such as at the
Olomouc Faculty of Theology where I teach
(an online theology course). Teachers have
learned how to communicate with their
students online using Skype, Zoom and
other programmes. This communication is
no longer a matter of choice or something
for the youngest generation of teachers
who are used to social networks, but has
become a necessity (this was also my

case - I had practically never used these
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stupné, neZ je tomu na jinych univerzitach.
I tak v8ak plati, Ze nékteré fakulty ¢i
programy stavajicich fakult by se mély
chépat jako neuniverzitn{ v tom smyslu,
jak o nich hovofim, tedy primarné
zaméfené na praxi, s masovejSim
charakterem a niz$imi naroky na
teoretickou pfipravu, bez ambice pfedévat
univerzaln{ vzdélani a spojovat vyuku

se $pickovym vyzkumem. Na to prosté
vSichni z riznych dGvodd nemaji. Je mi
jasné, ze takova diferenciace pracovist,
aby byla spé$nd, nevznikne sama, ani

z vule univerzity, ale Ze by byl zapottebi
celostatni pravni a finanéni rdmec,

coz se patrné neobejde bez novelizace
vysokoskolského zakona. I bez néj viak
1ze do jisté miry k podobné diferenciaci
dospét, pokud by tomu nahréla ptizniva
konstelace ve vedeni univerzity a fakult
(role rektora a jeho tymu je v nagem
systému prilis slabé k prosazeni
podobnych krokd, chybi-li vile fakult),

a tak oddélit védecké univerzitnf obory od
spiSe profesniho a masovéjsiho vzdélavani.

Jsme v krizi, ktera silné zasahla celou
spolec¢nost véetné skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zpisobem?

Jak jiz bylo feceno, ned4dvn4 krize

a zavreni $kol pro prezen¢ni vyuku
zajisté akceleruje pripravu distan¢nich
forem studia. Tam, kde se o tom dosud
jen hovotilo, prikro¢ili k praktickym
kroktim, jako na olomoucké teologické
fakulté, na které vyucuji. Uéitelé se vice
naucili komunikovat se studenty online
pres Skype, Zoom ¢i jiné programy,
protoze takova komunikace neztistala
jen v roviné volby, moZnosti spiSe pro
nejmladsi generace pedagogt uvyklé na
sociélni sit&, nybrz se stala nutnosti (to
plati i o mné osobné - d¥ive jsem tyto

formy komunikace prakticky nevyuZival).
Presto se domnivam, Ze plny presun vyuky
do virtudlniho svéta nehrozi. Jedn4 se
spiSe o rozsirujici doplnék, ktery oslovi
nové studenty, zejména ty, ktet'i chtéji
studovat pfi zaméstnéni, a z toho ¢i onoho
davodu jim nevyhovuje kombinovana
forma studia, p¥i niZ je zapottebi pfece jen
ob&asné pritomnosti (zpravidla jedenkrit
za ¢trnéct dni), nap¥iklad kvili dojezdové
vzdalenosti ¢i mensi flexibilité. Vychazim
ovSem z toho, Ze epidemie podobného
typu jako ta uplynuld je spiSe vyjimkou

a podobny stav se nebude prili§ ¢asto
opakovat. Pokud by tento predpoklad
neplatil, pak by mohlo ke zminénému
presunu dochdazet ¢astéji coby nouzovému
rezimu. Je otdzkou, nakolik by pak takové
opakované presuny do virtudlni sféry
poznamenaly univerzitni vjuku a vedly

k trvalym zménam. Ale vérme, Ze $lo

o pouhou vyjimku a nikoliv pravidlo.
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forms of communication beforehand).
Nevertheless, I don’t believe there will be
a complete transfer to the digital world. It
is more supplementary in character and
expands the possibilities for attracting
new students, especially those who want
to study while working and for whom

a combined form of study requiring their
occasional presence (usually one day

a fortnight) at university is unsuitable
due to the travelling distance or a lack of
flexibility. However, I would assume that

epidemics like the one we have seen are
more the exception and similar situations
will not occur again very often. However,
if they do recur, then the aforementioned
change will happen more often as the new
way of operating. It’s open to question
whether returning to the virtual sphere
so regularly would lead to permanent
changes in university teaching. However,
I believe it to be the exception rather than
the rule.
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VSE ZKOUMEJTE,
CO JE DOBRE, TOHO SE DRZTE

EXAMINE EVERYTHING
CAREFULLY; HOLD FAST TO THAT
WHICH IS GOOD

prof. PhDr. Petr Fiala, Ph.D., LL.M. (*1964)

He studied Czech and history at Masaryk
University and worked as a historian from 1988.
After the Velvet Revolution in 1989 he helped
found the Department of Political Science and
headed a number of political-science institutes

- for example, he was the dean of the Faculty

of Social Studies and the rector of Masaryk
University from 2004 to 2011. From 2011 to 2012 he
was chief scientific advisor to the Prime Minister
and was the Minister of Education from 2012 to
2013. He has been a member of parliament since
2013 and the chairman of the Civic Democratic
Party since 2014. From 2009 to 2011 he was the
chair of the Czech Conference of Rectors and he
has also been a member of the CR Accreditation
Commission (2002-2004), the Council of the
Institute for the Study of Totalitarian Regimes
(2007-2012) and a member and vice-chair of the
Government Council for Research, Development
and Innovation (2008-2014). He has served on
anumber of scientific and academic councils of
universities and research institutes both at home
and abroad, and is the recipient of numerous
awards for his academic activities. In his academic
work he focuses on comparative political science
and European politics, he is the author of twenty

books and more than 300 specialist studies.

prof. PhDr. Petr Fiala, Ph.D., LL.M. (*1964)
Vystudoval ¢esky jazyk a déjepis na filozofické
fakulté brnénské univerzity, od roku 1988

pak pracoval jako historik. Po listopadu 1989

se podilel na zaloZeni oboru politologie a vedl
fadu politologickych pracovist - byl mimo jiné
dékanem Fakulty socidlnich studif a v letech
2004-2011 rektorem Masarykovy univerzity.

V letech 2011-2012 byl hlavnim védeckym
poradcem predsedy vlady a meziléty 2012 a 2013
byl ministrem $kolstvi, mlddeZe a télovychovy. Od
roku 2013 je poslancem snémovny Parlamentu CR
a od ledna 2014 predsedou Ob¢anské demokratické
strany. V letech 2009-2011 byl piedsedou Ceské
konference rektord, také byl mimo jiné ¢lenem
Akredita¢n{ komise CR (2002-2004), ¢lenem
Rady Ustavu pro studium totalitnich reZim®
(2007-2012) ¢&i ¢lenem a mistopredsedou vladni
Rady pro vyzkum, vyvoj a inovace (2008-2014).
Piisobil v mnoha védeckych a akademickych
radach domdcich i zahrani¢nich vysokych skol

a vjzkumnych instituci a za svou akademickou
¢innost ziskal fadu ocenéni. Ve své védecké

préci se specializuje na srovnévaci politologii

a evropskou politiku, je autorem 20 knih a vice
nez 300 odbornych studii.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue to
refer to?

Universities are among a small number

of institutions which two characteristics
apply to: they have been with us
continuously since the Middle Ages and
we cannot imagine society today without
them. Therefore, they are part of the
traditions of European civilization while
they also help to determine its current
form. On the one hand, they protect values
and principles, while on the other, they
are able to adapt to new social conditions
and the ‘needs of the age’. Otherwise,

the ‘idea and implementation’ of the
university couldn’t have lasted for so many
centuries. In other words, for universities
to fulfil their basic mission, they have

to continuously transform themselves.
This relates to their changing function

in society and new social requirements.
I've thought a lot about these issues

and I summarized my ideas in my book
(M)UNIVERSITY. Its Mission, Challenges and
Transformations in the 21 Century, which
was published in Czech in 2019. Here [ will
just remind us of the basic objective and
rationale of the university. This may sound
archaic to some people, but it is the true
and constant mission of this institution:
Universities create a community of
teachers and students, masters and pupils,
whose objective is to learn together

and spread this knowledge. In order to

do this they require the creation of an

autonomous area of freedom in which it
is possible to truly learn, critically discuss
and then develop these findings.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

There’s a certain paradox here. From

a historical perspective, universities

have resisted various attempts by state
powers to govern over them. Even when
totalitarian regimes attempted to take
them over completely this was always
provisional and ‘imperfect’, as can be
seen in a new series of detailed studies
examining the history of universities
under Nazism and communism. It would
seem that universities are no longer under
threat in today’s free and democratic
society. Unfortunately, though, this is not
the case and pressure on universities has
recently begun to grow. The discussions
on university freedom which were carried
out across the world at the end of the
20th century saw the main risks coming
from market forces and entrepreneurial
interests, or from state centralization
which would weaken academic autonomy.
With the benefit of hindsight it would
appear that these fears were not fully
warranted. Universities today are
threatened by something which at first
glance appears to be less obvious and more
difficult to define, and as a result is more
difficult to defend against. I would term
this the culture or ideology of political
correctness and all that is associated with
it. Within the university, academics must
be able to arrive at their own conclusions
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Univerzity patti k nékolika mélo
institucim, pro které plati dvé
charakteristiky: jsou s ndmi kontinuélné
od stfedovéku a dnesni spole¢nost si bez
nich nedokizeme predstavit. Jsou tedy
soud4sti evropské civiliza¢ni tradice

a zarovei spoluurcuji jeji aktudlni podobu.
Z toho vyplyv4, Ze jsou nositelkami
dilezitych hodnot a principd, ale sou¢asné
se dok4Zou prizptsobovat novym
spole¢enskym podminkam a adaptovat

se na ,potfeby doby“. Jinak by ,idea

a uskute¢néni” univerzity nemohly trvat
po tolik staleti.

Jednoduse fe¢eno: aby univerzity mohly
plnit svoje zdkladni poslani, museji se
kontinualné proménovat. To odpovida jejich
ménicim se funkcim ve spole¢nosti a novym
spole¢enskym pozadavkiim. Hodné jsem
o téchto otdzkach drive premyslel, své
tvahy jsem shrnul v knize (M)univerzita.
Posldnt, vyzvy a promény ve 21. stolett,
kterou jsem vydal roku 2019. Tady uZ jen
pripomenu zakladni cil a smysl univerzity.
MozZn4 bude znit pro nékoho az archaicky,
ale je tim skute¢nym a neménnym posldnim
této instituce: Univerzity vytvareji
spolecenstvi uditelt a studentl, mistra
a zakd, vyucujicich a vyucovanych, jehoz
cilem je spole¢né poznavat a poznan{
rozsirovat. K tomu potrebujf vytvorent
autonomniho prostoru svobody, ve kterém
je mozné pravdivé poznavat, kriticky
diskutovat a ziskané védéni déle rozvijet.

Se stifedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Je tu ur¢ity paradox. Univerzity

v historické perspektivé odolaly riznym
pokustm o ovladdnuti ze strany stitni
moci. Dokonce i tam, kde se jich totalitni
ideologie pokusily zcela zmocnit, k tomu
doslo vzdy jen dodasné a ,,nedokonale”,
jak to nakonec doklad4 i fada detailnich
studif zabyvajicich se déjinami univerzit
v dobé nacismu a komunismu. Zd4lo by se,
Ze v soucasné svobodné a demokratické
spole¢nosti univerzitdm uz zadné
nebezpeci nehrozi. Ale tak to bohuzel
nenf a tlak na univerzity v posledni dobé
sili. Diskuse o svobodé& univerzit, které se
ve svété vedly tfeba na konci 20. stoletf,
spatfovaly rizika predevsim v silnéjsim
pusobeni trhu a s tim souvisejicim tlakem
podnikatelskych z4jmi nebo v hrozbé
statni centralizace, ktera by oslabovala
akademickou autonomii. S odstupem
¢asu se zd4, Ze tyto obavy se Gplné
nepotvrdily. Univerzity dnes ohroZuje
néco na prvni pohled mnohem méné
zfetelného, htife definovatelného. Tedy
néco, cemu se da i obt{znéji branit. Nazval
bych to kulturou nebo ideologif politické
korektnosti a vSeho, co s ni souvisi. Pro
univerzitu totiz musi platit, Ze v rdmci
svého vyzkumu mohou akademici dojit

k jakymkoliv poznatktm, Ze maji pravo je
zverejnit, byt vystaveni kritice, diskutovat
o nich. Hypotézu nelze falzifikovat,
pokud ji nesmim vyslovit. Ale zdkladnim
principem univerzity je, Ze mohu
formulovat jakoukoliv hypotézu a teprve
ta je vystavena kritice, ale kritice na
zdkladé jasnych pravidel, chcete-li teorii
a metod. Pokud bychom pripustili, aby se
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in their research and have the right to
publish these conclusions, which are then
subject to criticism and discussion. It is
impossible to falsify a hypothesis if Iam
not allowed to state it in the first place.
But the fundamental principle of the
university is that I can formulate any kind
of hypothesis which is only then subject
to criticism, but a criticism which is based
on clear rules of theory and methodology.
If we allow what is happening today in
the public realm in the West into our
universities, we will destroy what is most
valuable to the university: freedom of
thought and criticism. We would then lose
everything.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

This is a difficult question because the way
in which we understand social elites has
changed greatly. Who is part of the elite
today and what are their characteristics?
Is it those who control the social discourse
because they have money? Or those who
sell themselves on social networks and

are considered to be ‘celebrities? Is the
elite made up of university-educated
people? If that were the case, it would
consist of 50% of the population... Or we
can ask if universities determine social
debates - do they set the agenda? - in

the language of my discipline. But our
public realm is disintegrating. It has
several segments which intersect, but
which at the same time are partially
isolated. Therefore, I will try to answer the
question in a different way. Universities
are fundamental for contemporary society
because they provide an education to

a broad section of society, without which

basic social activities and processes could
not function today. So there is actually no
need to wonder if universities contribute
towards the formation of elites or if they
directly formulate the key themes in social
discussions. What is important is that it

is impossible to envisage contemporary
society functioning without them. So,

yes, in the broader meaning of the word,
universities are still formative.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

There probably isn’t a universal answer

to how universities respond to the
challenges from new technology and
communication. Some better, some worse,
some conservatively, others actively.
There is something else which I believe

is more important. For a long time I have
said that universities have to change in
order to fulfil their basic mission. In order
to maintain their identity they have to
adapt to the new social functions and the
new ways of communication. This is not

a dialectical or rhetorical paradox. It is

a description of reality and my profound
conviction which perhaps contains the
middle ground you are talking about.
Universities can use all of the modern
tools, social networks, online teaching,
everything which had previously been
unimaginable when it came to serving
this fundamental gaol: strengthening

the autonomy of the community of
teachers and students and their combined
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to, co se dnes v zdpadnim svété odehrava
ve vef'ejném prostoru, pfeneslo pfimo na
univerzity, zabijeme to, co je na univerzité
nejcennéjsi: svobodu mysleni a kriti¢nost.
Tim ale ztratime vSechno.

Univerzity béhem déjin asto urcovaly,

co vytvafri prislusnou elitu spoleénosti.

V jakém smyslu se to déje dnes? Jsou nyni
univerzity ve stfedni Evropé formujici

a aktivni?

Tato otdzka je sloZitd mimo jiné proto, Ze se
hodné proménilo chipani spolecenskych
elit. Kdo dnes vlastné tvori elitu a jaké
jsou jeji charakteristiky? Jsou to ti, ktefi
ovladaji spolecensky diskurz tfeba proto,
Ze maji penize? Nebo ti, co se prodavaji
na socidlnich sitich a jsou povazovani za
tzv. celebrity? Jsou elitou vysokoskolsky
vzdélani lidé? To by pak uz ale v fadé zemf{
elitu tvorilo pres 50 % populace...
MuZeme se také ptat, zda univerzity
urcuji spolecenskou debatu, zda t¥eba
nastoluji néjakou agendu, feceno jazykem
mé discipliny. JenZe vefejny prostor
se ndm rozpad4d. M4 vice segmentd,
které se navzajem prostupuji, ale
soucasné jsou ¢aste¢né izolovany. Proto
se pokusim odpovédét na Vasi otdzku
jinak. Univerzity jsou pro soucasnou
spole¢nost zdsadni, minimalné proto, Ze
poskytuji $ir$im spole¢enskym vrstvim
vzdélani, bez kterého by se dnes nemohly
uskuteciiovat ani zdkladni spole¢enské
aktivity a procesy. Tedy vlastné nenf
potfeba premyslet nad tim, jestli
univerzity pisobi na formovani elity,
anebo primo formuluji klicova témata
spolecenské diskuse. Dllezité je, Ze bez
nich je soucasna spole¢nost se svymi
funkcemi zcela nepredstavitelna. Tedy
ano, univerzity jsou v $irsim slova smyslu
stéle formujici.

Ziejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji — konzervativné, nebo
naopak prilis vstficné? Existuje v této
oblasti stredni cesta?

Nejspise nejde univerzalné odpovédét

na to, jak se s novymi technologiemi,
komunika¢nimi moznostmi a s nimi
souvisejicimi vyzvami vyrovnavaji
univerzity. Nékteré 1épe, nékteré hurte,
nékteré konzervativné, jiné az aktivisticky.
Dillezitd je podle mé jina véc. Uz dlouho
tikdm, Ze aby mohly univerzity plnit svoje
zakladni poslani, museji se proméniovat.
Aby si zachovaly identitu, museji se
prizptisobovat novym spolecenskym
funkcim a novym zptisobim komunikace.
Toto neni dialektika ani néjaky re¢nicky
paradox, jde o popis skute¢nosti a mé
hluboké presvédéeni. A v tom je mozna

i ta stfednf cesta, na kterou se ptite.
Univerzity mohou vyuzivat vSechny
moderni néstroje (socilni sit&, online
vyuku a vSechno, co by dfive bylo
neptedstavitelné), pokud to slouzi tomu
zédkladnimu cili: posilovdni autonomniho
spolecenstvi u¢itelt a studentt a spoleéné
cesté k poznani. Uvédomme si také,

Ze dnes prochizime mnohem vétsi

a dynamictéjsi zménou, nez jakou byl
vynalez knihtisku. To je pro tak tradi¢ni
instituce, jako jsou univerzity, samozrejmé
obrovska vyzva. A troufam si tvrdit, Ze
vétSina z nich se s ni dokaze vyrovnat.

Zmeény se netykaji pouze mladsich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
0 nezpochybnitelnou autoritu s diirazem
na teorii, obéas vystredni postavu. Dnes
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journey towards knowledge. We need to
be aware of the fact that the changes we
are going through today are greater and
more dynamic than even the invention
of the printing machine. Naturally, this
represents an enormous challenge for
institutions such as universities. And

I would venture to say that the majority
of them will be able to cope.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

The university is not and should not

be a factory for education. It is not

some kind of machine into which you
place a blank piece of paper, i.e. the
student, and which at the end spews out
exact copies of the same book, i.e. the
standardized graduate. The university is
a community which creates individuals,
and so its approach must reflect that. To
explain myself properly; the role of the
professor as a guide along the path of
education, as someone who because of
his work, experience and results has the
competency and authority to transfer
knowledge, is completely irreplaceable.
In fact, it’s even desirable for every
professor to be a unique personality
who not only passes on a universal
education to students, but their own

way how to discover this knowledge.

Of course, we cannot ignore the new
demands made on professors. In many
respects the successful professor today
is also a manager who has to find grant
funding and justify their research.
Maybe it would be wonderful to go back
fifty years, but that is really not the way.
Moreover, everything has its boundaries.
People know that I am a great supporter
of functional posts and I believe this
would help the situation greatly. But

it’s also important that professorial

posts are linked to some kind of basic
institutional support. This already exists
in several successful higher-education
systems. Obtaining grants, the transfer
of technology and similar activities are
certainly required, but they shouldn't

be the main or even the only function of
a professor. This is why it is important
for there to be a significant contribution
from institutional financing, i.e. money
which the relevant professor, department
or faculty has at their disposal without
having to ask for it. It is simply there so
that they can carry out their basic tasks.
These institutional funds ensure freedom
of research and teaching, which is why
they are so important.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

I don’t have any direct role models, but
there are many university figures whom

I respect immensely. I'll move away from
Czech academia for the moment, though
mainly so that I do not forget any of my
teachers or colleagues. Of those from
abroad, the first one who comes to mind
is the recently deceased Sir Roger Scruton
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se ceni profesor spiSe jako manazer Ci
znalec tokl penéz, predevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo
jiné opatreni?

Univerzita neni a nesmi byt tovarna na
vzdélani. Nenf to néjaky stroj, do kterého
na zacatku vloZite malo popsany list, tedy
studenta, a ze kterého na konci vypadnou
uplné stejné vytisky jedné knihy, tedy
unifikovani absolventi. Univerzita je
spoleéenstvi, které tvoti jednotlivci. A tak
se k tomu mus{ pristupovat.

Aby mi bylo dobf'e rozuméno: role
profesora jako privodce na cesté ke
vzdélani, jako toho, kdo ma diky své praci,
schopnostem a vysledkiim kompetenci
a autoritu poznani predavat, je zcela
nezastupitelnd. Dokonce je Zddouci, aby
kazdy z profesorti byl nezaménitelnou
osobnostf a predaval studentim nejen
univerzalni vzdélani, ale vlastni cestu,
kterou 1ze k poznatkiim dospét. Nové
pozadavky na profesory ov§em nemtizeme
ignorovat. Uspésny profesor je dnes
v mnoha smérech manaZerem i tim,
kdo musi shanét grantové prostredky
a obhajovat svij vyzkum. Mozn4 by bylo
krasné vratit se o padesat nebo sto let
zpéatky, ale to opravdu nen{ cesta. Nicméné
vSechno m4 své hranice.

O mné je znamo, Ze jsem velkym
stoupencem funkénich mist a myslim, Ze
by to celé véci hodné pomohlo. Za dlezité
povazuji, aby se s profesorskym mistem
pojila i uréita zdkladni institucionalni
podpora. Ostatné tak tomu v fadé
uspésnych vysokoskolskych systémt
je. Shanéni grantt, transfer technologif
a podobné aktivity jsou jisté Zadouci, ale
nesméji byt tou hlavni, nékdy dokonce
jedinou néplni ¢innosti profesora. Proto je
tak dulezité, aby existoval vyrazny podil

institucionalniho financovani, tedy penéz,
které ma prislusny profesor, katedra

¢i fakulta k dispozici, aniz o né museji
zadat. Maji je prosté proto, aby mohli plnit
svoje zakladni Gkoly. Tyto institucionalni
prostiedky vlastné zajistuji svobodu
vyzkumu a vyuky, proto jsou tak dilezZité.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem ¢i autoritou?

Primo vzory asi nemam, ale fady
univerzitnich osobnosti si nesmirné
vazim. Mozna pro tuto chvili pominu
Ceské univerzitni prostredi, ale spise
proto, abych na nékoho ze svych uéitelt
a kolegli nezapomnél. Z téch zahrani¢nich
mé samozrejmé hned napadne neddvno
zesnuly Sir Roger Scruton, jenz dobrte
rozumél hodnotdm vzdélanosti a kultury
¢i vyznamu univerzity jako instituce
a ktery v ur¢itych fazich svého Zivota sdm
pocitil, jak je tézké zastavat svobodné
nazory, ke kterym dospél. A byl to také on,
kdo zde organizoval nezavislé univerzitni
prednésky a tim ndm v dobé nesvobody
pripominal, jak ma univerzitni vzdélani
vypadat.

DulezZité pro mé bylo i setkani
s britskymi profesory Frankem Bealeyem
a Davidem Reganem, ktef' jiz také nejsou
mezi ndmi. Znal jsem je z podzemni
univerzity a oni mé hned na zac¢atku
90. let vyslali do zahrani¢i, sehnali
mi podporu z tehdy jesté Evropskych
spolecenstvi a pomohli mi tak poznat
politologii i zdpadni model univerzity.
A nesmim zapomenout na svého
némeckého kolegu profesora Klause
Schuberta, ktery mi v za¢atcich mé
akademické drahy ukdzal empiricko-
analytickou politologii a sezndmil mé
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who understood the values of culture and
education, the meaning of the university
as an institution, and who during certain
phases of his life realized how difficult

it was to freely defend the conclusions

he had arrived at. And he also organised
independent university lectures during
the time of totalitarianism, reminding

us of what university education should
look like. It was also important for me

to meet the British professors Frank
Bealey and David Regan, who are also

no longer with us. I knew them from the
underground university, and at the start
of the 1990s they immediately sent me
abroad, obtained support for me from

the European Community as it then was
and thus helped me to discover political
science and the Western university model.
Neither can I forget my German colleague,
Professor Klaus Schubert, who showed
me empirical-analytical political science
at the start of my academic career and
acquainted me with what I was later able
to transfer to Czech academia. I could
mention a number of other people, often
important, internationally recognised
figures in their discipline who treated

me, a young political scientist from the
former Eastern Europe, in an incredibly
friendly way and with a genuine attempt
to help me and, through me, the education
system in our country. This is also an
incredibly important aspect of a university
- the cooperation which transcends
boundaries, a common joy from learning
and friendship.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come

across a university which could be an
example for the Czech Republic in some
fundamental respect?

Here the Biblical phrase “Examine
everything carefully; hold fast to that
which is good” is particularly apt.

I've always considered it to be right

and natural that after forty years

of totalitarianism we looked at the
universities in Western democratic
countries which had been able to develop
continuously and freely, and used them
as an example. I had the opportunity

to attend the so-called underground
university in the 1980s. I saw how the
British professors of philosophy, political
science and sociology gave lectures and

I saw the enormous difference compared to
our universities, which despite the efforts
of various outstanding figures ended

up more resembling Central European
institutions. Our universities have
certainly shown they are able to connect
teaching with research, strengthen
interactive learning with much more
active student participation, including
critical discussion, and the list of foreign
experience that has been transferred could
continue in this vein. I have to say that

I greatly admire a number of American
and British universities, as well as some
universities from neighbouring Germany,
which are very similar to us in cultural
terms. Neither can you overlook the huge
developments in universities in Asia

and their rising level in terms of quality,
partly due to strong internationalization.
There isn't room here to describe all the
individual examples of good practice, so

I will restrict myself to a brief summary.
The best universities abroad, or at least
those which I like the most, are much less
formalistic and bureaucratic than you
often find in the Czech Republic, they
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s tim, co jsem potom mohl prinést do
¢eského univerzitniho prostredi. Ale
mohl bych mluvit o fadé dalsich lidi, ¢asto
vyznamnych a mezindrodné uznavanych
kapacit ve svém oboru, ktef{ se ke mné,
mladému politologovi kdesi z vjchodni
Evropy, chovali nesmirné kolegialné,
pratelsky a s upfimnou snahou pomoci
mym prostfednictvim vzdélan{ v nasi
zemi. [ toto je nesmirné dalezity rozmeér
univerzity - kolegialita prekracujici
hranice, spole¢na radost z poznan,
pratelstvi.

Do jaké miry Ize podle Vas prenaset
zahraniéni zku$enosti (i zdaleka, z USA
nebo Asie) do naseho stfredoevropského
prostfedi? Mazete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ceské poméry prikladna, alespon

v néjakém zasadnim ohledu?

V tomto pripadé skute¢né plati biblické
wvSe zkoumejte, co je dobré, toho se
drzte“. Povazoval jsem vZdy za spravné
a vlastné prirozené, abychom po ¢tyticeti
letech nesvobody sledovali univerzity
v zdpadnich demokratickych zemich,
které se mohly rozvijet kontinualné
a svobodné, a brali si z nich priklad. Sdm
jsem mél moznost ¢astnit se v 80. letech
tzv. podzemni univerzity, vidél jsem,
jak prednaseji britsti profesoti filozofie,
politologie, sociologie a citil jsem ten
obrovsky rozdil proti nagim vysokym
$kolam, které se pres veSkerou snahu
ruznych skvélych osobnosti nakonec vice
podobaly stedoskolskym institucim.
Nasim univerzitdm se urcité osvéd¢ilo
vyraznéji propojit vjuku s vyzkumem,
posilit interaktivni vjuku s mnohem
aktivnéj$im zapojenim studentt véetné

kritické diskuse, a tak by se dalo ve vyc¢tu
prevzatych zahrani¢nich zkuSenosti
pokracovat. Mél jsem moZnost poznat
univerzity prakticky po celém svété,
nékteré i velmi z blizka. Musim Fict, Ze
obdivuji fadu americkych a britskych
univerzit, ale také univerzity napriklad

v sousednim Némecku, které jsou ndm
kulturné velmi blizké. Nelze prehliZzet

ani obrovsky rozvoj univerzit v Asii

ajejich kvalitu, rostouci ¢asto i diky silné
internacionalizaci. Nen{ zde prostor,

abych popisoval jednotlivé priklady

dobré praxe, tak se omezim jen na jakési
souhrnné konstatovani. Nejlep$i univerzity
v zahrani¢i, nebo asponl ty, co se mné

lib{, jsou mnohem méné formalistické

a byrokratické, nez jak to ¢asto vidime

u nas. Jsou mnohem vice zaméreny na
individudlni praci se studenty a na podporu
vyraznych profesorskych osobnosti,

u kterych prakticky nikdy nejde jen o soupis
¢lankt v té ¢i oné databazi, ale o skute¢ny
vyzkumny a vzdélavaci vykon. Myslim, ze
v tomto ohledu - tedy v podpote skuteéné
kvality a v posilovan{ diivéry namisto
formalismu - mame jesté co dohanét.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v nasem prostredi zfiejmé znamenalo
shizovani arovné a kvality vzdélani

i védecké tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
pfijimanych studentd, rozli§eni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Jednou z promén univerzit, ke které doslo
v historicky velmi kratké dobé, je pfechod
od elitnfho k masovému aZ univerzalnimu
vzdélavani. To je prosté fakt a odpovida to
spoledenskym pozadavkim a ofekdvanim
dnesni doby. Myslenka, Ze budeme mit
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have much greater focus on individual
work with students and on the support

of prominent professors, where it rarely
merely relates to a list of articles on this
or that database, but about substantial
work in research and teaching. I believe
we still have some catching-up to do in
terms of the support of real quality and in
reinforcing trust instead of formalism.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

One of the changes to universities which,
historically speaking, has occurred

over a very short period of time, has
been the transfer from elite to mass/
universal education. This is simply a fact
which relates to society’s demands and
expectations today. The idea that we will
have fewer student at universities again
is completely absurd. No-one, as Oscar
Wilde nicely put it, can be overeducated.
On the contrary, people today require

a broad education in order to get on in
society. It's much more than just about
your profession, as even in everyday

life we need to cope with ever-changing
technology, increasingly complex legal
and regulatory systems, the need to

be financially literate, etc. Whenever
anyone says to me that there are too
many people in higher education and the
government should do something about
it, T ask them, “And what does your son
do? And your daughter?” The answer is

practically always the same, “Well, they're
studying at university, but those others
shouldn’t be there.” It’s hypocrisy and

it doesn’'t even make sense. Instead, we
should be thinking about the structure
of disciplines and how long people
should study them for. There’s no point
in 60% of the population ending up

with a Master’s degree. Incidentally,

this is a large problem for the Czech
higher-education system. When making
international comparisons the number
of students in tertiary education does
not differ that greatly, where it does
differ is in the number of students doing
a higher form of study - which is paid
for by the state, i.e. tax-payers. This is
particularly evident in PhD courses,
where we have double the number of
students within the framework of the
OECD, many of whom do not finish their
courses. More importantly, this education
which should lead to a qualification for
scientific work has been acquired by
people who work in offices or as teachers
- i.e. by those people who do not need

it for their profession. Herein lies the
problem which this sophisticated debate
about student numbers should cover. But
these sweeping statements that too many
people are studying at university should
not be taken seriously.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?
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na vysokych skolach zase celkové méné
student?, je iplné absurdni. Nikdo
nemuze byt - jak pékné fekl Oscar Wilde -
sovereducated”. Naopak, lidé dnes potrebuji
$iroké vzdélani, aby viibec dokazali ve
spole¢nosti obstat. Nejde zdaleka jen
o vlastni profesi, ale i v béZném Zivoté
potfebujeme velmi sofistikované ovladat
stale se ménici technologie, stile slozité&jsi
pravni a regulaéni systémy, vzristaji
pozadavky na finan¢ni gramotnost a dalsi
a dalsi véci. Vzdycky se ptam téch, kdo
tikaji, Ze je moc lidi na vysokych skolach,
a Ze by tomu mél stat zabranit: a co dél4 Vas
syn, Vase dcera? Odpovéd je prakticky vzdy
stejné: no, studuje vysokou $kolu, ale ti
druzi, ti by neméli. Je to pokrytecké, a navic
je to nesmysL.

SpiSe musime premyslet nad tim,
jakd ma byt struktura obori a jak
dlouho maji lidé studovat. Je zbytec¢né,
aby 60 % popula¢niho roéniku konéilo
jako magistfi a inZenyri. Naprosté
vétsiné lidi staci bakalarské studium.
To je mimochodem velky problém
¢eského vysokoskolského systému.
V mezindrodnim srovnani{ se neli§ime
az tolik podilem studentd tercidrniho
vzdélavani v populaénim ro¢niku, ale
prilis velkym poétem téch, kteri studuji
vy$si formy studia - a pritom to vSe plati
stat, tedy oblané ze svych dani. Zvlast
patrné je to v doktorském studiu, kde
mame v ramci zemi OECD aZ dvojnasobny
podil studentti. Rada z nich ho ostatné
také nedokondi a hlavné - vzdélani, které
by mélo slouZit jako kvalifikace k védecké
préci, maji lidé na uradech nebo ucitelé,
tedy ti, ktefi ho ke své profesi nijak
nepottebuji. V tom problém je a tuto
sofistikovanou debatu o po¢tu studentd
vedme. Ale ty paus$alni fedi o tom, Ze moc
lidi studuje vysokou $kolu, ty opravdu
nelze brat vazné.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obori, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pFekonani rozpori

se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moZnosti v prekonavani téchto
modernich problému - a vidite je viibec
jako smysluplné?

Zde narazime na velky problém. Myslim
si, Ze je vétsi, nez jak si ho dnes rada lidi
uvédomuje. Nejde jen o financovani,

ale podle mé je ohroZen samotny smysl
humanitnich a socidlnich véd. A hned

na zacatek feknu, Ze to nenf chyba
prirodovédct. Pfirodni védy na jedné
strané a humanitni discipliny na strané
druhé jsou dva odlisné svéty - a to rikdm
s naprostou vaznosti. Rozdily jsou uz

v zékladnich zpsobech poznavani, které
je v pfirodnich védach do znaéné miry
vertikalni, zatimco v interpretativnich
humanitnich a socidlnich védach ma
vlastné horizontalni strukturu. Konkuruji
si tedy a vedle sebe stoji riizné interpretace
reality, které nutné nemuseji navazovat
jedna na druhou, jak je tomu u véd
zabyvajicich se Zivou a neZivou prirodou
a jejimi zdkony. Striktné vzato humanitn{
discipliny nejsou védami v tom smyslu
jako prirodni védy. Snazit se to viechno
nacpat do jedné kategorie je Spatné.
Bohuzel spousta humanitnich a socidlnich
védci podlehla mylné predstaveé, Ze se jim
dostane vétsiho spole¢enského ocenéni
a/nebo ze dosdhnou vétsi objektivity,
kdyz se prizplisobi postupiim pfirodnich
véd se v§im vSudy. Humanitn{ a socidln{
védci jsou inteligentni lidé, takZe se
prizptsobit dokdZou. Budou tedy
publikovat spoustu ¢lankt ve védecky
renomovanych ¢asopisech v prvnich
kvartilech a metakvartilech, budou
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Here we come up against a problem
which is larger than many people realize
today. It not only relates to funding as
the entire meaning of the humanities
and social sciences is under threat. And
from the outset I would say that this is
not the fault of the natural sciences. The
natural sciences and the humanities are
two different worlds - and I say that in
all seriousness. The differences are in
the basic methods of deduction, which
in the natural sciences are vertical,
while they have a horizontal structure in
the interpretive humanities and social
sciences. Therefore, competing with each
other are different interpretations of
reality which do not necessarily have to
relate to each other, as is the case with
the sciences concerned with animate
and inanimate nature and its laws.
Strictly speaking, the humanities are
not sciences in the same sense as natural
sciences. To attempt to cram everything
into one category would be a mistake.
Unfortunately, many disciplines from
the humanities and social sciences have
succumbed to the misconception that they
will acquire greater social recognition
and/or greater objectivity if they use the
methodologies of the natural sciences in
their work. Social scientists are intelligent

people and so they have been able to adapt.

Therefore, they will write a lot of articles
in academically prestigious journals in
the first quartiles and meta-quartiles,
they will offer excellent justifications

in their grant applications, they are

able to present incredible tables and
quantitative comparisons, they will cite
one another until they destroy the citation
indices - but what will really suffer is

the ability to interpret society, to further
our knowledge, to think deeply about the
issues surrounding us and offer solutions
to the social problems which affect us.

Itis no coincidence, for example, that
there are texts from my discipline which
significantly influence our knowledge and
the public discourse, very often in a “non-
scientific environment” and are considered
to be popularizing texts, despite the fact
that their authors are often professors
from renowned universities. This would
require in-depth study and I don’t want

to go into more detail here, where we

are just touching on this great failure or
defect. One way out of this is to respect
the differences between the scientific
worlds and disciplines. But there are more
problems relating to this. Does anyone
really believe that university departments
which educate teachers, sports trainers or
journalists should be assessed according
to their scientific performance? And how
exactly?

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

I don’t really see a contradiction here, and
I'm not even sure if it is a characteristic
solely for modern times. Education has
always been a way to acquire a social
career, a social ladder, and its value

in the past was higher than it is today.
Moreover, one of the characteristics of
the university environment is a certain
positive type of competition. This is

not primarily about who is measurably
better - and I think that quantitative
indicators here are often confusing - but
about who recognises reality in a better,
more objective and truthful way, and who
is able to communicate this knowledge
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nabizet skvéla zdvodnéni pottebnosti
svych grantt, dokdZou délat izasné
tabulky a kvantitativni srovnani, budou se
citovat navzajem, aZ jednou rozbiji citaéni
indexy - ale to, co tim bude opravdu trpét,
je schopnost interpretovat spole¢nost,
posouvat nase poznani, do hloubky
premyslet o vécech kolem nds a nabizet
FeSeni spole¢enskych problémd, které

nés trapi.

Neni ndhoda, Ze tfeba v mé discipliné
vznikaji texty, které nejvyraznéji ovliviiuji
nasSe pozndni i vefejny diskurz, velmi
asto v ,,mimovédeckém prostiedi” a jsou
spiSe formulovany jako popularizacni,
prestoze jejich pavodci jsou nezridka
profesofi renomovanych univerzit. Toto
by bylo na celou studii, nechci jit do
dalsich podrobnosti, tady se jen dotykdme
tohoto silného selhani ¢i defektu. Jedina
cesta z néj je, Ze se budou respektovat
rozdily mezi jednotlivymi védnimi svéty
a disciplinami, a Ze se nebudou do stejné
$katulky cpat hrusky s jablky. Téch
problémi, které s tim souviseji, je ale vic.
Opravdu si nékdo mysli, Ze univerzitni
pracovisté, kterd zajistuji napriklad
vyuku ucéiteld, sportovnich trenéri nebo
tfeba novindfi, maji byt hodnocena
predevsim podle svého védeckého vykonu?
A jakého vlastné?

Jinym ptikladem moderniho rozporu

je duraz na individualni kariéru
prostrednictvim vysokoSkolského
vzdélani proti spole¢enské roli univerzit
a spoleéné péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Ja v tom vlastné rozpor nevidim a nejsem
si ani jist, jestli je toto priznaéné jen

pro moderni dobu. Vzdélani bylo vzdy
prostfedkem spolecenské kariéry,
socidlnim vytahem a jeho hodnota na

w7

pracovnim trhu byla v minulosti je$té vyss

nez dnes. Navic jednou z charakteristik
univerzitnfho prostfedi je i jisty typ
pozitivni soutéZe. Nejde priméarné o to, kdo
je métitelné lepsi (myslim, Ze tady jsou
kvantitativni ukazatele ¢asto i matouci),
ale spiSe kdo lépe, objektivnéji a pravdivéji
poznéva realitu a kdo lépe a iéinnéji
dokaze toto poznani zprostiedkovat.
Individualita, odlisnost, soutéZivost
a osobni zajmy k tomu vSemu vlastné patfi.
A ony jsou soud4sti pozitivnich hodnot,
které univerzity vytvareji. Skute¢nym
kapitalem univerzit jsou lidé, a ti pak
v rdmci univerzitniho spolegenstvi (nebo
chcete-li akademické obce) mohou plnit
spolecenskou roli univerzit a pecovat
o kulturn{ bohatstvi.

Uréitym problémem je samozrejmé
proména funkci univerzit, jak jsme
o tom uz mluvili, a ménici se pozadavky
a o¢ekavani ze strany spole¢nosti. V dobé,
kdy univerzita nabizela vzdélani pouze pro
elitu - tedy pro omezeny a prisné vybrany
okruh osob -, i profesorsky sbor vypadal
jinak: skladal se z lidi, které bychom mohli
oznacit jako vzdélance univerzalniho
charakteru s vyraznym kulturnim
presahem. Dnes mame ale na univerzitach
z mnoha davoda v akademickych pozicich
Casto spiSe specialisty, lidi, ktef{ jsou
vynikajicimi odborniky ve své profesi
a své odbornosti, takze obecny kulturn{
presah a jakasi univerzalni vzdélanost
uZ nenf (a ani nemusi byt) p¥iznakem
univerzitnfho profesora. To miZe ztézovat
pfimocarou ,péci o kulturni bohatstvi®,
jak o ni mluvite ve své otazce. Presto si ale
myslim, Ze univerzity i dnes do zna¢né
miry tuto funkci plni, a to 1épe nez jiné
instituce.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi
i mezinarodnimi projekty, dotacemi
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better and more usefully. Therefore,
individuality, difference, competitiveness
and personal interests all have a part

to play here. And these are part of the
positive values which universities shape.
People are universities’ true capital,

who within the university community,

or within academia if you prefer, can
fulfil the social role of universities and
protect our cultural wealth. Naturally,
one problem is the changing function of
universities, as we mentioned before, and
the changing demands and expectations
on the part of society. During the period
when universities only offered education
for the elite - for a limited, carefully
selected circle of people - then the
teaching staff were also different: they
were people who we could describe as
educators of a universal character with

a distinctive cultural overlap. Today at
university, however, for many reasons

we often have people in academic
positions who are specialists and
excellent researchers in their profession
and discipline, but they no longer have

a cultural overview or a universal
education, and this no longer has to be

a prerequisite for a university professor.
This might undermine the “concern for
cultural wealth” that you mention in your
question. Nevertheless, I believe that
universities still carry out this function to
alarge degree and better than any other
institution.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship

from wealthy graduates. How can change
be brought about within such a one-sided
system?

Czech higher education’s strong
dependence on public funding has to be
gradually changed if we want to have
really first-rate universities and colleges.
Generally speaking, there is still very little
money coming into higher education from
private sources, albeit that the situation

is gradually changing and improving.

Up to one quarter of the non-investment
budget of high-quality universities is made
up from their economic activities. For
example, universities are able to offer broad
courses for lifelong learning which people
are prepared to pay for, and they are also
capable of working with companies and
entrepreneurs. And the number of foreign
students continues to rise - in our case,
students who study in a foreign language
and pay for the courses. This is definitely
the right path as, among other things,

a differentiation in the university’s sources
of funding guarantees its stability and
freedom. As for graduate sponsors, the
European and in particular the Central
European tradition is different from, say,
in the United States, where people are
prepared to spend a lot of money on courses
at good universities. However, at the same
time they are aware that a high-quality
education is highly advantageous in the
job market, bringing them high incomes,
and consequently it makes sense to return
something to the university in the form

of sponsorship because its good name
retroactively strengthens the prestige of
their education while also creating the
conditions for a good education for their
children and future generations. Despite all
the efforts to set this in motion here, this
type of thinking is still not widespread.

It will be a long process, but I believe
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z Evropské unie a podobné. V Ceské
republice a v fadé stfedoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

Siln zavislost ¢eskych vysokych $kol na
verejnych rozpo¢tech musi byt postupné
zménéna, pokud chceme mit skute¢né
$pic¢kové univerzity a vysoké skoly.
Obecné Ize Fict, Ze penéz ze soukromych
zdroji prich4zi na nase vysoké skoly
stéle jesté malo, nicméné situace se
postupné ménf a zlepSuje. U kvalitnich
vysokych kol tvori uz dnes az ¢tvrtinu
neinvesti¢niho rozpoétu prostredky z tzv.
vlastni hospodarské ¢innosti. Vysoké
Skoly dokaZou napriklad nabizet rozsahlé
programy celozivotniho vzdélavani, za
které jsou lidé ochotni platit, jsou také
schopny si najit spolupraci s firmami

a podnikateli. A také se stéle zvySuje podil
zahrani¢nich student?, tedy v nasem
pripadé studentd, kteff studuji v cizim
jazyce a za studium plati. To je ur¢ité dobra
cesta. Mimo jiné i proto, Ze diferenciace
zdroju, ze kterych jsou univerzity
financovény, je zarukou jejich stability

a svobody.

Pokud jde o sponzory z fad absolventt,
tak prece jenom evropska (a zvl4sté
sttedoevropska) tradice je jina neZ tteba ve
Spojenych statech, kde jsou lidé pripraveni
zaplatit za studium na dobré univerzité
velké penize. Soucasné ale védi, ze kvalitni
vzdélani je jejich obrovskou vyhodou
na trhu préce a pfinese jim vysoké
prijmy, a Ze ma tedy smysl to univerzité
ve formé sponzoringu potom vratit,
protoZe jeji dobré jméno zpétné posiluje
prestiZ jejich vzdélani. Zaroveri se tim
vytvareji i podminky pro dobré vzdélani

déti a dalsich generaci. Tento zptisob
uvazovani u nas pres vSechny pokusy to
néjak rozhybat stile neni rozsifen. Bude to
dlouhy proces, ale sdm si myslim, ze dfive
¢ipozdéji se lidé naudi v néjaké formé

na svoje vzdélani a vzdélani svych déti
prispivat, protoZze to pro né bude vlastné
vyhodné.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stfedné velkych
stiredoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Jsem také ¢lenem akademické obce
Masarykovy univerzity a mél jsem
mozZnost podilet se na jejim rozvoji, coz
ovliviiuje i moji odpovéd. Jsem si jist, Ze
Masarykova univerzita musi mit ambici
byt $pickovou evropskou univerzitou, a ze
zde pro to existuji podminky. Uréité nejsme
jen jednou z mnoha stedoevropskych
regiondlnich univerzit, to v zidném
pripadé. Univerzita ma dnes mimoradné
kvalitni prostorové a technologické
zazemli, je stale silnéjsi v mezindrodni
vyzkumu, pfitahuje zahrani¢ni odborniky
aje do zna¢né miry i centrem inovaci.

Brno m4é optimalni podminky pro to, aby
bylo jednim z evropskych vzdélavacich

a vyzkumnych center. Podminky, které jsou
déany i takovymi faktory, jako je historie,
skladba univerzit, struktura mésta a jeho
okoli, geograficka poloha, skladba firem

a podnikatelského sektoru a fada dalsich

a dalsich faktord. Dosdhnout nadpramérné
kvality i v mezindrodnim srovnani, to musf
byt cil Masarykovy univerzity.

Jsme v krizi, ktera silné zasahla celou
spole¢nost véetné Skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplsobem?
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that sooner or later people will learn to
contribute to their own education and that
of their children because it will be to their
own advantage.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

I am also a member of Masaryk
University’s academic community and

I was able to contribute towards its
development, which will influence my
answer. I'm convinced that Masaryk
University has to have the ambition to
be a first-class European university and
that the conditions are there for this to
happen. We are definitely not just one

of many Central European regional
universities. Today the university has
exceptionally high-quality buildings and
technological facilities, it is becoming
stronger in international research, it
attracts foreign academics, and it is also
a centre of innovation to a significant
degree. The optimal conditions exist in
Brno for it to be one of Europe’s education
and research centres - conditions which
exist due to factors such as its history,
the structure of the universities and

the city, its geographical position, the
network of businesses and the private
sector, and many other factors. Masaryk
University’s goal must be to achieve above-
average quality in international terms.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

I am cautious in my assessment because
there have been many times in history
when we were witnesses to situations
where people thought that an event or
catastrophe would change society, that
people would start to behave differently,
that nothing would ever be the same. But
as soon as “the dust settled” everything
returned to normal. Nevertheless, on this
occasion there has been a certain shift in
universities in their way of thinking. The
coronavirus crisis has forced the academic
community to engage more with modern
technology and use it more constructively.
Online teaching has spread exponentially,
discussions have started on what can be
achieved through distance learning, while
requirements which were previously
seen as being essential are now viewed

in a different light. It is as though under
pressure from external circumstances,
new opportunities have presented
themselves to some university teachers.
At the same time, however, it has also
shown the limitations of all these things.
There are many ways in which contact
teaching cannot be replaced. A lively
discussion at a seminar with everything
that goes along with it - facial expressions,
body language, humour, shared responses
- none of these things can work perfectly
using a computer. Individuals sharing
and receiving knowledge through
communication technologies might form
a group in their distant and isolated
spaces, but they do not create a community
which is characteristic of a university.
Therefore, better use will undoubtedly be
made of modern technology and perhaps
even more thought will go into what form
teaching should take and what will or
won't be important.
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Jsem s hodnocenim opatrny, protoze
mnohokrat v historii jsme byli svédky
situace, kdy si lidé mysleli, Ze néjaka
udélost ¢i katastrofa spoleénost zméni,

ze se lidé za¢nou chovat jinak a Ze nic

uZ nebude jako predtim. Ve chvili, kdy
Jusedl zviteny prach®, se vSechno vréatilo
do starych koleji. Nicméné se mi zd4,

Ze tentokrat pFece jen na univerzitich

k uréitému poznani ¢i posunu doslo.
Koronavirova krize donutila akademickou
obec vice pracovat s modernimi
technologiemi a 1épe je vyuzivat. Nebyvale
se roz§itila online vyuka, zacalo se
diskutovat o tom, co vSechno je mozné
uskutecnit distan¢né, najednou se
poZadavky dfive povaZované za nezbytné
zacaly jevit v jiném svétle. Jako by se

¢asti vysokoskolskych uéiteli pod tlakem
okolnost{ ukazaly nové moznosti.

Myslim ale také, Ze se souc¢asné projevily
i limity vSech téchto véci. Kontaktni vyuku
v fadé smérii nelze nahradit. Ziv4 diskuse
v ramci seminére se v8im, co k tomu
patfi, tedy i mimikou, reéi téla, humorem
a spoleénymi reakcemi, skrze poéitaé
uplné nefunguje. Jednotlivi lidé sdélujici
a prijimajici poznani prostfednictvim
komunika¢nich technologif ve svych
vzdélenych a izolovanych prostorech
mohou vytvorit skupinu, ale nevytvareji
ono spolecenstvi, které je pro univerzitu
charakteristické. NejspiSe tedy dojde
klep$imu vyuzivini modernich
technologii a snad i hlub$imu premysleni
nad tim, jak mé vyuka vypadat a co je pro
ni dilezité.
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ZAKLADNIVYZKUM MA
OBJEKTIVIZUJICI CHARAKTER

BASIC RESEARCH IS
OBJECTIVIZING IN CHARACTER

prof. PhDr. Pavel Floss (*1940) He studied history
and Czech at Charles University in Prague, where
he was awarded a doctorate in philosophy in
1972. From 1962 to 1980 he worked as a Comenius
specialist at the Comenius museums in Prerov
and Uhersky Brod, where he established and
edited the journal Studia Comeniana et historica
and organized international Comenius-themed
conferences. Since 1990 he has mainly taught
medieval, renaissance and modern history as well
as postmodern philosophy at the Department of
Philosophy at Palacky University in Olomouc,
and later also at the Department of Philosophy
and Social Sciences at Hradec Kralové University.
He has written dozens of specialist studies on
Comenius and philosophy, and almost twenty
independent publications, including Comenius
und Descartes (In: Zeitschrift fiir philosophische
Forschung. Frankfurt am Main 1972),

La Metamorphosi di uno spirito inquieto. Comenio
alla luce della sua concenzione filosofica (In: Comenio
sconosciuto. Cosenza 1984). Od pocdtkil novovéku
ke konci milénia (From the Start of the Modern
Age to the End of the Millennium, Brno 1998),
Cesty evropského myslenti I: Architekti kiestanského
stfedovékého védéni (Journeys in European
Thought I: The Architects of Christian Medieval
Knowledge, Prague 2004), Meditace na rozhrani
epoch (Meditation at the Borders of Epochs,

Brno 2012), The Philosophy of Nicholas of Cusa:
Anintroduction to his thinking (Basel 2020).

prof. PhDr. Pavel Floss (*1940) Studoval historii
a Cestinu na Filozofické fakulté Univerzity Karlovy
v Praze, kde roku 1972 ziskal doktorat z filozofie.
V letech 1962-1980 ptisobil jako komeniolog

v Komenského muzeich v Pferové a v Uherském
Brodé, kde zaloZil a redigoval ¢asopis Studia
Comeniana et historica a organizoval mezinarodni
komeniologicka kolokvia. Od roku 1990 vyucoval
predevsim déjiny stfedovéké, renesanéni,
novovéké a také postmoderni filozofie na Katedfe
filozofie Univerzity Palackého v Olomouci

a pozdéji i na Katedte filozofie a spole¢enskych véd
Univerzity Hradec Kralové. Je autorem nékolika
desitek odbornych studii z oblasti komeniologie
a filozofie a téméf dvou desitek samostatnych
publikact, vybérové: Comenius und Descartes

(in: Zeitschrift fiir philosophische Forschung,
Frankfurt am Main 1972), La Metamorphosi di

uno spirito inquieto. Comenio alla luce della sua
concenzione filosofica (in: Comenio sconosciuto
Cosenza 1984), Od po&dtkii novovéku ke konci
milénia (Brno 1998), Cesty evropského mysleni I:
Architekti kfestanského stredovékého védéni (Praha
2004), Meditace na rozhrani epoch (Brno 2012),
The philosophy of Nicholas of Cusa: An introduction
into his thinking (Basel 2020).
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue to
refer to?

The thing which has transcended the
centuries and which universities can refer
to today is the word ‘university’ itself.
When universities were established in

the Middle Ages (and they were one of

the greatest contributions to civilization
during this period of European history),
they were supposed to transfer and
develop knowledge about the entirety of
reality (i.e. the universe), and they were
to cultivate people’s abilities (facultates)

to allow them to understand the universe.
For several centuries there existed four
faculties, where the arts faculty (later

the philosophical faculty) cultivated
knowledge of the so-called natural world
(principally through the seven free arts);
the medical and law faculties prepared
their pupils for dealing with specific issues
regarding people’s positions within this
natural world, which related to the health
of the human individual in society, or
coping with the ills of the individual as
well as society. The theological faculty,
which educated the most powerful

social stratum - the priesthood -
cultivated knowledge about the so-called
supernatural sphere of reality, based on
the divine revelation of truth. Even though
the medieval structure of the university
began to change at the start of the Modern
Age, and even though there are dozens of
faculties in universities today, universities

should continue to fulfil their universal
educating function. I don’t deny that
today, when knowledge and education
are becoming increasingly specialized,
such a requirement is more difficult to
implement than when universities were
first established, but that makes it all

the more important if we don’t want our
universities to produce Fachidioten, as
Max Weber termed them at the start of
the twentieth century. I'll return to other
aspects of this issue in my answers to some
of the other questions.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

To answer your question I would refer

to Konrad Liessmann’s warning that in
today’s increasingly commercialized

and capitalist society, our educational
institutes (including universities) are

not producing education, but rather the
opposite. As part of the legacy of our world-
renowned thinker, the Teacher of the Nations
J. A. Comenius (In 2020 we commemorated
the 350® anniversary of his death!), we
should not forget that he understood
raising and educating people as a formative
process. Schools were not there just for

the absorption of knowledge and merely
prepare the individual for a profession,
rather they were to provide them (albeit

in stages according to the type of school)
with the intellectual weaponry for a well-
founded orientation in reality experienced
in its entirety, and also to educate them
morally and spiritually (which for
Comenius meant a religious education).
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

To, co prekondva staleti a na co se mohou
univerzity i v soucasnosti odkazovat,
manifestuje samotné slovo ,univerzita“.
KdyzZ univerzity ve sttedovéku vznikaly
(a staly se jednim z nejvétsich civiliza¢nich
ptinost tohoto obdobi evropskych dé&jin),
mély rozvijet védéni o celku skute¢nosti
(univerzum) a vzdélavat lidské schopnosti
(facultates), které ndm p#i poznavani
univerza poméhaji.

Po dlouhad staleti se vzdélani realizovalo
na ¢tyrech fakultach, kde fakulta artisticka
(pozdéji filozofickd) péstovala védéni
o tzv. pfirozeném svété (predeviim
prostfednictvim tzv. sedmi svobodnych
uméni). Fakulty lékat'sk4 a pravnickd
pripravovaly své adepty k FesSeni
specifickych problému postaveni ¢lovéka
v onom prirozeném svété - §lo o péci
o zdravi lidského jedince i spole¢nosti,
respektive zvladani neduhti lidského
individua i dobové society. Teologicka
fakulta, vzdélavajici tehdy mocny
spoledensky stav - knéZstvo, péstovala
védéni o tzv. nadprirozené sféte reality,
opirajici se o Bohem zjevené pravdy.

1 kdyz se zacala stredovéka struktura
univerzity od po¢atkl novovéku ménit a a¢
v soucasné dobé existuji na univerzitich
desitky fakult, mély by univerzity i nadale
plnit svou univerzalné vzdélavaci funkeci.
Nepopiram, Ze v souc¢asné dobé, smérfujici
v oblasti védéni i vzdélavani ke stéle vétsi
specializaci, je takovy poZadavek obtiZnéji

realizovatelny neZ v ¢asech, kdy univerzity
vznikaly, ale je praveé o to zdsadnéjsi,
nechceme-li na nasich vysokych kolach -
jak to nazval jiz po¢atkem dvacatého stoleti
Max Weber - vychovévat ,fachidioty”
(Fachidioten).

Se stredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Jako motto mé odpovédi na tuto Vasi
otdzku uvedl bych varovani Konrada
Liessmanna, Ze v souc¢asné stéle vice
komercializované a kapitalizované
spole¢nosti produkuji nase $kolské
instituce (a s nimi samoziejmé
i univerzity) nikoliv vzdélanost, ale
spise jeji opak. JakoZto dédicové naseho
nejsvétovéjsiho myslitele, Utitele
ndrodit J. A. Komenského (v roce 2020
jsme si pfipomenuli 350. vyroéi jeho
smrti!), bychom neméli zapominat, %e
tento véhlasny ucenec chapal vychovu
a vzdélavani lidské bytosti jako proces
jejiho utvéateni. Skoly nemaji slouzit
jen k osvojovani si védomosti a ¢lovéka
nemaji pripravovat jen k vykonu néjakého
zaméstnani, ale maji mu poskytnout
(byt odstuptiované podle typu $kol)
ideovou vyzbroj k fundované orientaci
v celku prozivané skute¢nosti a vzdélavat
jej zaroverni i mravné a spiritudlné
(coZ v Komenského pojeti znamenalo
predeviim naboZensky). Vyznam
celostniho vzdélavani lidské bytosti
u Komenského pochopil i T. G. Masaryk
a snazil se v téchto intencich plsobit na
vytvareni konceptu kolstvi a vzdélavani
prvni republiky.

Akademicka obec by neméla byt
nastrojem stale pokracujictho zuzovani
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The significance placed by Comenius on
the holistic education of the individual
was also understood by T. G. Masaryk, who
attempted to put these ideas into practice
in his concept of education in the First
Republic. As was highlighted by Liessmann,
the academic community should not be an
instrument for the continued reduction
of the ‘space’ for education as this process
only focuses on an individual’s worth
in the labour market and is thus merely
a quantitative indicator of human capital.
It was certainly positive when in 2012 the
Czech academic community resisted the
proposal to ‘improve’ tertiary education,
which meant that university graduates
were supposed to leave with the necessary
qualifications to satisfy all of the demands
set out by employers and thereby be
competitive in the labour market. It is also
significant that this proposal also attempted
to restrict the autonomy of universities,
arguing that they were ineffective and
closed off when it came to addressing the
requirements of employers and the public.
In place of the academic senates, whose
function would become merely advisory,
unelected university councils appointed by
the government were to have a key role.

Education, especially the university
format of higher education, should not
be there solely to satisfy the plans of
managers and the captains of modern
industry (behind whom stand the ever-
more powerful oligarchs), instead it has to
be for the cultivation of individuals who,
as will be seen increasingly ominously
in the future (if it is not to be thwarted),
have their own worth and dignity that
transcends the needs of technological and
economic development.

When asking about the nature of the
factors influencing the management
of universities and the structure of
education, then unfortunately it is often

not only about influence but about massive
interference and efforts at manipulation,
which from the four factors listed come
mainly from the market. However,
according to one of the most prominent
sociologists and social theorists, Niklas
Luhmann, based on his systems theory,
such a thing should not happen because
order (Ordnung) in society is not
hierarchical in character (as it was in pre-
modern society). Instead it is functionally
segregated and consists of a growing
number of closed, autonomous, self-
creating and self-regulating subsystems
(Teilsystem), governed by a specific binary
code - such as economics, science, the
health system, law, education subsystems,
the media, etc. The principles by which
they work cannot be transferred to

other systems, and if there were some
fundamental interference, it would
threaten how that subsystem operated.
However, practice has shown that
Luhmann’s concept is a Platonic vision

of a perfect state rather than a picture

of social reality. In his influential work,
The Postmodern Condition, the apostle of
postmodern philosophy, J.-F. Lyotard,
stated that science and education had been
mercantilized in post-industrial society
and their function was essentially that of
a commodity. And so today it is principally
the market (and certain media in its
service) which is aggressively trying to
inundate and engulf all spheres of society
and life, which the German philosopher
Otfried Hoffe aptly described as the
‘marketization’ of all attainable reality.

If pluralism is the foundation of
democracy, then we should systematically
strive to preserve the autonomy of the
individual independent spheres of societal
life. For the functioning of the university
sphere this means that quantitative and
profit indicators should not be the most
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»prostoru” vzdélani, na néz poukazuje
Liessmann, nebot tento proces zohlediuje
jen uplatnéni se ¢lovéka na trhu préce,
takZe nakonec jde jen o kvantitativni
ukazatele lidského kapitalu. Je jisté
pozitivni, Ze ¢eska akademicka obec se

v roce 2012 postavila proti nadvrhu na tzv.
zkvalitnéni tercidrn{ sféry vzdélavani, coz
by vSak v redlu znamenalo, Ze absolventi
vysokych $kol maji byt zformovani tak, aby
splriovali vSechny naroky zaméstnavatel
na ruznych trovnich své piisobnosti

a obstali tak v konkurenci na pracovnim
trhu. Signifikantni je, Ze se v tomto
navrhu pocitalo i s omezenim autonomie
vysokych $kol, které bylo zdivodriovano
udajnou neefektivitou a uzavrenosti vaci
poZadavkim zaméstnavateld a vefejnosti.
Namisto akademickych senitd, jejichz
funkce by zUstala jen poradni, mély nové
ziskat rozhodujici postaveni nevolené

a shora jmenované univerzitni rady.

Vzdélavani, a to predevsim ve své
nejvyssi, univerzitni formé, nemize byt
primarné prostredkem uspokojovani
plant manazert a kapitanti moderniho
hospodérstvi (a za nimi stojicich stale
mocnéjsich oligarchii), ale musi byt
nastrojem kultivace lidské bytosti, kter4,
jak se bude v budoucnosti stile osudovéji
ukazovat (pokud nem4 byt zmatena),
ma vlastni hodnotu a distojnost, jenz
transcenduje potfeby technického
a ekonomického rozvoje.

Pokud se ptate na povahu faktord,
ovliviiujicich chod univerzit a strukturu
vzdélani, pak bohuzel nejde ¢asto jen
o vliv, ale 0 masivni ingerenci a snahu
o manipulaci pfedevsim ze strany trhu.
Podle nazoru jednoho z nejvyznamnéjsich
sociologti a teoretikl spole¢nosti Niklase
Luhmanna by v8ak na zdkladé jim
zformulované systémové teorie k né¢emu
takovému nemélo dochdzet, nebot fad
(Ordnung) moderni spole¢nosti nem4

hierarchicky charakter (jak tomu bylo
ve spoleénosti pfedmoderni). Naopak je
funkcionalné diferencovan a komponovan
z narustajiciho poétu uzavrenych,
autonomnich, sebevytvarejicich
a seberegulujicich subsystém (Teilsystem),
tizenych ur¢itym bindrnim kédem - jako
je ekonomika, véda, zdravotnictvi, pravo,
subsystémy vzdélani, médii apod. Principy,
na nichz funguji, jsou do jinych systéma
neprenosné, a pokud by k néjaké zdsadni
ingerenci doslo, ohrozilo by to funkéni
fungovani daného subsystému. Praxe vsak
ukazuje, ze Luhmanniav koncept je spise
platénskou vidinou dokonalého stavu,
nikoliv obrazem zakou$ené spolecenské
reality. Apostol postmodernti filozofie J.-F.
Lyotard ve svém vlivném spise La Condition
postmoderne vystizné konstatuje, Ze oblast
védéni a vzdélani je v postindustridlni
spole¢nosti merkantilizovana a jeji
fungovani m4 bytostné zbozni charakter.
A tak je to dnes predevs$im trh (a v jeho
sluzbach nékterd média), ktery se
agresivné snazf zaplavit a pohltit vSechny
sféry spole¢nosti a Zivota, coz némecky
filozof Otfried Hoffe vystizné nazval
yztrhovnénim® veskeré dosazitelné reality.
Je-li bytostna pluralita zdkladem
demokracie, pak bychom méli
programové usilovat o zachovani
autonomie jednotlivych svébytnych sfér
spole¢enského Zivota. Pro fungovani
univerzitni sféry to znamena, Ze by
o urovni vzdélavani a védéni nemély
primérné rozhodovat kvantitativn{
a ziskové ukazatele. Konkrétné to
napriklad znamen4, Ze pri hodnoceni
urovné védeckych aktivit by nemél byt
rozhodujici pocet a rozsah publikovanych
studii a poCet jejich citaci v nasich
a zahrani¢nich periodikach (nerozlidujici
spolehlivé mezi zminkou podstatnou
a marginélni). Co se tyk4 studentf, pak
tzv. kreditovy systém hodnoceni ¢asto
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decisive factors for the level of education
and knowledge. Specifically this means
that the standard of scientific activity
should not be determined by the number
and extent of published studies and

how many citations they have in Czech
and international journals (which fail

to distinguish between a substantial

or marginal mention). As far as the
students are concerned, the credit system
of evaluation often prevents students
registering for optional lectures, which
are paramount in terms of their field of
interest, as the number of credits they
gain at the end of the semester is more
important for them.

I also believe that when deciding
whether to accept a student onto a course
or to a higher level of study, it is better
to trust the admission interview than
complex quantitative indicators from
computer-assessed tests. The various
ratings evaluations of universities also
have little validity as the top places are
held by those which maintain a large
number of disciplines at an average level,
despite the fact that the development
of science might depend on an isolated
discovery or new theory from a university
which is otherwise of a below-average
level in terms of the usual quantitative
perspectives.

The uniqueness of science (and the
related system of education) is also
connected to addressing the relationship
between basic and applied research
and their level of support (principally
financial). I will attempt to give
a philosophical framework to my opinions
on this issue. We often hear today that we
are living in a post-fact and post-truth
society, even though there are vigorous
voices amongst philosophers which claim
that the issue of the legitimacy of truth
has not lost its relevance, in spite of the

fact that some philosophers say we are
living in a post-metaphysical and post-
ethical era. Basic research is intrinsically
objectivizing in character and attempts,
albeit based on certain cognitive and
methodological conditionalities (examined
by the philosophical theory of science),
to discover the nature of the phenomena
under investigation, which is none other
than a specific way of dealing with the
old and enduring question of the truth.
Applied research does not address this
issue because its orientation is subjectivist
- it is not interested in the truth but in
the most efficient service to the interests
produced by society. By that I do not
mean to belittle its often noble motives
(e.g. in medicine), but basic research has
to remain determining, otherwise there
is the ontological danger - tragic in its
consequences - of detaching mankind
from reality (which also has other

forms in modern society, e.g. in ongoing
simulation).

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

I would like to see them being even more
active because the fate of democracy,
which is so dear to us, depends on it. If
we are witnessing various forms of its
curtailment in neighbouring European
countries, then the preservation of

the spirit of free research and debate,
particularly in those faculties dedicated
to the spiritual and social sciences,
should be one of the buttresses of Central
European nations in the fight against

all forms of autocracy and oligarchy.

The academic community should also
promote the teaching of social sciences
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nevede studenty k tomu, aby si zapsali
vybérové prednasky, jez jsou prvoradé

z hlediska jejich oborového zajmu, nybrz
rozhodujici je pro né pocet kreditnich
bodd, jeZ v zavéru semestru ziskaji.
Domnivam se téZ, ze pro rozhodnuti

o ptijeti na studium ¢i zafazeni do jeho
vyssich stup1it lépe rozhodne prijimaci
rozhovor nez komplex kvantitativnich
ukazateld poéitacové vyhodnocovanych
testti. Omezenou platnost maji téZ riizna
ratingova hodnocenf univerzit, nebot
predni mista mohou ziskavat ty, jez drzi
znaény pocet obort na pramérné trovni,
ackoli pro vyvoj védy mize mit kli¢ovy
vyznam ojedinély objev ¢i nova teorie,
al patfi¢nd univerzita jinak prokazuje

z béZznych kvantifikaénich hledisek spise
podprimeérnou Urover.

Se svébytnosti sféry védy (a s nim
souvisejicim systémem vzdélavani)
souvisi i feSeni vztahu zakladniho
a aplikovaného vyzkumu a miry jejich
podpory (pfedevsim finanéni). Pokusil
bych se sviij ndzor na tuto problematiku
ponékud filozoficky zardmovat. Slychdme
dnes, Ze Zijeme v dobé postfaktické
a postpravdivé, i kdyZz mezi filozofy
zaznivaji o to energi¢téjsi hlasy, Ze otdzka
po legitimité pravdy navzdory tomu, Ze
podle nékterych z nich Zijeme v epose
postmetafyzické a postetické, neztratila
svou relevanci. Zakladni vyzkum ma
bytostné objektivizujici charakter a snazi
se, byt na zdkladé urcitych kognitivnich
a metodologickych kondicionalit (jez
zkouma filozofick4 teorie védy), zjistit,
jakd je povaha zkoumanych fenomén,
coz nenf nic jiného neZ osobity zpusob, jak
Tesit starou a trvalou otazku po pravdé.
Aplikovany vyzkum tento problém netesi,
nebot jeho orientace je subjektivistick3,
nejde mu taktikajic o pravdivost, ale
o co nejefektivnéjsi sluzbu zajmam,
produkovanym spole¢nosti. Tim nijak

nesnizuji jeho ¢asto uslechtilé pohnutky
(napt. v oblasti mediciny), aviak zdkladni
vyzkum musi zistat urcujici, jinak

hrozi ontologické nebezpeci - ve svych
disledcich tragického - odtrzeni ¢lovéka
od reality (které m4 v moderni spole¢nosti
ovSem i jiné podoby, napft. v pokracujici
simulakrizaci).

Univerzity béhem déjin ¢asto urcovaly,

co vytvari prislusnou elitu spoleénosti.

V jakém smyslu se to déje dnes? Jsou nyni
univerzity ve stfedni Evropé formujici

a aktivni?

Pral bych si, aby byly jesté aktivnéjsi,
nebot na tom zélez{ osud toho, co je ndm
tak drahé, totiz demokracie. Jsme-li
v sousednich evropskych zemich svédky
ruznych forem jejtho oklestovani, pak
zachovani ducha svobodného badani
a diskuse zv145té na téch fakultéch,
na jejichz ptidé jsou péstovany ruzné
duchovni a spolecenské védy, by mélo byt
jednou z opor stfedoevropskych naroda
v boji proti vSem forméam autokratismu
a oligarchismu. Akademické obec by
se téZ méla vice zasazovat o posilovani
vyuky spolefenskych véd na zdkladnich
a (zvl4sté) strednich skoldch a na
roz$irfovani a prohlubovani irovné
jejich vyuky, nebot jen takto se vytvareji
zaklady vychovy k uvédomélému
obdanstvi co nejsirsich vrstev, coz je pro
zdravy spolecensky vyvoj dilezitéjsi
nez roz$irovani technopolitni vychovy.
Je ostatné signifikantnf, Ze nékter{
totalitarsky a populisticky orientovani
politikové se dnes ve svété vyslovuji pro
omezovani rozpo¢tl pro katedry filozofie
¢i sociologie nebo oteviené premysleji
ojejich zruseni.

Kéz by v budoucnu ozila i ptivodni idea
univerzit jakoZto Zivouctho a bratrského
spolecenstvi studentt a uditeld,
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at primary and secondary level, as well

as the expansion and development of

the standard of teaching, as it is only

in this way that the foundations of an
education for a conscious citizenship

can be formed for the broadest strata,
which is more important for the health of
societal development than the expansion
of technopolitical education. It is also
significant that some totalitarian- and
populist-orientated politicians are

in favour of limiting the budgets for
philosophy and sociology departments, or
openly talk about closing them outright.

I hope that in the future there will be
arevival of the original idea of the
university as a living, fraternal community
of students and teachers, which could
(especially thanks to their large number)
potentially be used for activities in the
defence of civic freedoms and democracy.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to

the awareness of cultural unity. How

are universities and colleges reacting

to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle ground
here?

I think that our universities have been
responding to these changes appropriately
and their intensity could be moderated
through greater cooperation on various
levels (e.g. the regular exchange of
information on strategies on how to face
the aforementioned challenges).

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors

aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

It depends on who the ‘evaluator’ is here.
A managerially adept professor is valued
first and foremost by the management

of his institution and those colleagues
who profit from the participation in

the team he has organized. Perceptive
students, however, are more appreciative
of those values which are characteristic
of the Humboldtian scholar. During my
university career I have encountered
several people who have managed to
combine a high level of scientific work
with successful management. However,

I was also aware of how pressurized they
were by these commitments and how
much they looked forward to getting
back to their research and teaching work.
Perhaps it would help to set up special
committees in universities which would
oversee the managerial agenda and flow of
money, thus enabling specialists to pursue
their intensive scientific and research
activities.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

From my years at university I remember
in particular the historians Robert Kva¢ek
and Karel Durman, who at the start of the
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kterd by mohla byt (zv143té pro jejich
nezanedbatelny pocet) mobilizaénim
potencidlem k aktivitdm na obranu
obcanskych svobod a demokracie.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak pfrili§ vstficné? Existuje v této
oblasti stfedni cesta?

Myslim, Ze naSe univerzity reaguji na

ony zmény s adekvatn{ vstficnosti a ze

by jejich intenzitu mohly moderovat

vétsi vzadjemnou spolupraci na rdznych
trovnich (nap#. pravidelnou vyménou
informaci o strategiich, jak vySe zminénym
néarokiim &elit).

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogi. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dirazem
na teorii, obéas vystfedni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfredev§im dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatfeni?

Jde o to, kdo je onim ,,ocefiovatelem®.
Manazersky schopného profesora si
ceni predevsim vedeni jeho instituce a ti
kolegové, kteti profituji z icasti v tymu,
ktery zorganizoval. Naro¢ni studenti
vSak vice ocenuji hodnoty, pfiznaéné
pro onoho ,humboldtovského” ucence.
Za své univerzitni praxe jsem poznal
nékolik osobnosti, jez vysokou tiroven
védecké prace dovedly spojit s Gspé$nym

manazerstvim. Vim ovSem téz, jak je toto
jejich angazma zatéZovalo a jak se té3ili na
dobu, kdy se budou moci opét plné vénovat
jen své védecké a uditelské praci. Mozna,
Ze by bylo prospésné pri jednotlivych
vysokych skolach zridit specidlnf grémia,
ktera by potfebnou manaZerskou agendu

a toky penéz zajistovala a umoznila tim
intenzivni védeckou a badatelskou aktivitu
patfi¢ného okruhu odborniki.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapisobil

a byl vasim vzorem ¢i autoritou?

Z let vysokoskolskych studii vzpomindm
predevsim na historiky Roberta

Kvacka a Karla Durmana, ktefi ndm u?
pocatkem Sedesatych let predstavovali
moderni svétové déjiny bez ideologické
indoktrinace a témér nas Sokovali
pravdivym li¢enim takovych dramatickych
politickych uddlosti, jako byla napfiklad
revoluce v Madarsku v roce 1956. Zvlast
vyznamné bylo pro mé sezndmeni se

s prednimi ¢eskymi filozofy dvacatého
stoleti, ktef{ mohli vysokoskolsky

pusobit jen kratce koncem Sedesatych

let. Jde pfedevsim o J. L. Fischera, Jana
Patocku a Roberta Kalivodu. Impozantn{
myslenkovy rozhled a sofistikované
analyzy raznych filozofickych a védeckych
problému jsem mohl obdivovat v rdmci
navstév bytového seminare profesora
Fischera v Olomouci v letech 1971-1972.
Nezapomenutelnym zaZitkem byly pro mé
i noblesni a zasvécené vyklady profesora
Patocky za nékolika mych navstév

v jeho praZském byté. Jednou, kdyz jsme
byli spolu sami, vyhovél mému prani

a v nékolikahodinovém vykladu predstavil
svij vztah ke vSem klicovym modernim
filozofickym prouddm. Jasnozrivost jeho
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1960s presented modern world history across a university which could be an
example for the Czech Republic in some

fundamental respect?

without any ideological indoctrination and
startled us with their truthful accounts

of dramatic political events such as the
revolution in Hungary in 1956. Of special I'm not qualified to comment on the
overall standard of universities abroad
and compare them with ours, but I can at
least mention the standard of philosophy
teaching. In our universities the core of
the Bachelor’s course for this discipline is

the history of philosophy from antiquity

importance for me was meeting the
foremost Czech philosophers of the 20%
century who were only able to teach at
university for a short period at the end
of the 1960s. These were J. L. Fischer,
Jan Patocka and Robert Kalivoda. I was
able to admire the incredible intellectual
depth and sophisticated analyses of

to the present day. However, in some
Western countries, in particular the Anglo-

different philosophical and academic
issues at Professor Fischer’s apartment
seminars in Olomouc from 1971 to 1972.
An unforgettable time for me was visiting
Professor Patocka in his apartment in
Prague and listening to his refined and
erudite analyses. On one occasion when
we were alone together, he indulged me
by presenting his views on all of the key
modern philosophical trends over several
hours. The clarity of his interpretation
seemed to spring from looking into the
depths where ideas germinate and then

Saxon ones, the history of philosophy
has been minimalized (along with the
teaching of basic classical Greek and
Latin). The teaching concentrates more
on the presentation of (unfortunately
only selected) modern philosophical
schools and currents. If a student has
not sufficiently mastered the history of
European philosophy, they will never
be able to understand the nature of
contemporary philosophy which has
grown from this history. Several of

our students who have studied abroad,

form our lives. The greatest amount of time  especially in England and the United
States, considered the teaching of
philosophy there to be ineffective and
their presentation of philosophy to be
intellectually limiting. They thought
that the teaching of philosophy in the
Czech Republic was more designed for
the development of critical thinking.
They also complained about the fact
that the teaching of philosophy in these

countries often concentrated on one

was spent in inspiring debates with Robert
Kalivoda, who was a role model in terms of
intellectual honesty and the impressiveness
of his writings, which were always
intellectually dense and concise. These
three men were, in their different ways,
examples of thinkers for whom philosophy
was not an abstract academic affair but
for whom public commitment was also
required.

current of modern philosophy, usually
How easy is it to transfer experience analytical philosophy, which seemed to
from abroad (even from as far away
as the USA or Asia) to our Central
European environment? Can you give

them to be a new form of dogmatism. The
contemporary French philosopher Alain

Badiou is correct in labelling it ‘analytical
us any examples of the successful or ideology’. There have been attempts,
unsuccessful transfer of foreign models

over the past thirty years? Have you come

however, for example in England, to used
older intellectual traditions (e.g. triadic
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vykladu jako by pramenila z pohledu do
hlubin, z nichz ideje pisobi a formuji

nas zivot. Nejintenzivnéji jsem se

stykal s Robertem Kalivodou, s nim?z

jsem stravil mnoho ¢asu v inspirujicich
debatich a ktery mi stil vzorem ideové
poctivosti a piisobivosti svych textd, vzdy
mySlenkové hutnych a konciznich. VSichni
tito tfi muzi byli pro mé, kazdy svym
zpusobem, prikladem mysliteld, pro které
se filozofie nestala odtazitou akademickou
zéleZitosti a pro néz bylo patfi¢né
spoleCenské angazm4 samoziejmosti.

Do jaké miry Ize podle Vas prenaset
zahraniéni zku$enosti (i zdaleka, z USA
nebo Asie) do naseho stfredoevropského
prostfedi? Mazete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ceské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Nejsem kompetentni k vyjadfovani se
o celkové Grovni vysokych $kol v zahrani¢i
a jejich srovnavani s témi nasimi, ale
zminil bych se alespori o tirovni vjuky
filozofie. Na nasich univerzitach byla
jddrem bakalarského studia tohoto oboru
historie filozofie od antiky po soucasnost.
V nékterych zidpadnich zemich, zvlasté
anglosaskych, byly vSak déjiny filozofie
minimalizovény (a osvojovani zakladti
klasické ¥e¢tiny a latiny). Vyuka se pak o to
vice zamétovala na prezentaci (bohuZel
jen vybranych) modernich filozofickych
$kol a proudd. Student, ktery si dostate¢né
neosvojil déjiny evropské filozofie,
nemuze nikdy pochopit povahu filozofie
soucasnosti, jez z jejich déjin vyrista.
Rada nagich studentd, ktet{ odchézeli
na studijni pobyty zvlasté do Anglie
a Spojenych statd, povaZovala tamni

zpusob vyuky filozofie za neefektivni

a vedouci aZ k myslenkové omezenosti.
Kvalitu vyuky u nas povaZovali za
vhodnéjsi prispévek k tomu, k éemu ma
vyuka filozofie prispivat predevsim, tj.

k utvareni kritického mysleni. StéZovali
si téZ na skuteénost, Ze vyuka filozofie

v téchto zemich stoji navic ¢asto jen

na péstovani jednoho proudu modern{
filozofie, predevsim filozofie analytické,
coz na né pusobilo jako nova forma
dogmatismu. Ostatné ne nepravem
mluvi soucasny francouzsky filozof
Alain Badiou o analytické ideologii.

V posledni dobé se ov§em napriklad

v Anglii objevuje energicka snaha

zapojit i star${ myslenkové tradice (nap#.
triadické metafyziky) k ¥e$eni duchovnich
a spolecenskych problému postmoderny
(viz napt. dilo Johna Milbanka, ktery vede
Centrum teologie a filozofie na univerzité
v Nottinghamuy).

Jednim z panujicich trendi je znaény
zajem o vysokoskolské studium, coz

v nasem prostiredi zfejmé znamenalo
snizovani arovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
pFijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Na zékladé své tricetileté zkuSenosti se
domnivam, Ze pfijiman{ stale vétsiho
poctu studentd, i kdy? je z hlediska

tzv. studentohodin pro univerzity
finan¢né vyhodné, neprispiva k rastu
kvality vzdélani, jehoz tiroven v fadé
obort kles4 jiz na st¥ednich $kolach.
Nejsem téz presvédcen o eventudlni
vyhodnosti rozdéleni univerzit na védecké
a vzdélavaci, nebot oba tyto faktory by na
vSech univerzitach mély byt ve vyvazené
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metaphysics) to examine spiritual and
social issues in the postmodern age (e.g.
the works of John Milbank who heads
the Centre of Theology and Philosophy at
Nottingham University).

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or
do you consider it inappropriate to resist
this universal social trend?

From my thirty-years’ experience I would
say that even though it is of financial
benefit to universities, the admission of
increasing numbers of students does not
contribute towards an increase in the
quality of teaching, the standard of which
is already lagging behind for a number

of subjects at secondary schools. Neither
am I convinced that universities should
be divided into scientific and educational
as both these elements should be equally
represented in our universities. Over
time, so-called scientific universities
could become just scientific institutes,
they would lose their social significance
and would merely supplement the already
existing Czech Academy of Sciences.

The teaching work in a given discipline

is beneficial for the level of scientific
work. I've had occasions when during

my lectures I've found new arguments or
better explanations for statements in my
published works or texts which were about
to be published.

The modern era has witnessed the
division of the humanities and the

sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

The answer to your question allows me to
expand on what [ have already said in reply
to your first question. Interdisciplinarity
is a current theme regarding how to
implement the lofty idea of the university.
If Masaryk was right when he said that
specific ideas only survive and work if
their original intention is preserved,

then this is very fitting here. Universities
should establish institutional platforms

to coordinate interdisciplinary activities,
which would be based on the specific
set-up of individual universities.

It’s a topic which requires more space

than we have here, so I'll just quickly
mention my own interesting experiences.
At the start of the 1990s, when we

were all revelling in the first shoots of
university freedom, it was Karel Floss who
suggested bringing together a group of
university teachers and academic officials
from Olomouc University’s philosophy,
theology, natural sciences, medical and law
faculties. Those who participated included
prominent specialists from various
scientific disciplines (in addition to the
social sciences these included theoretical
physics, genetics and internal medicine),
who attempted to find a possible
methodologically justified common ground
of language on certain general themes. The
strategy and methodology for this concept
of interdisciplinarity was examined, for
example, using the universalizing image
of the human being based on views from
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mife zastoupeny. Tzv. védecké univerzity
by se ¢asem mohly stat jen védeckymi
ustavy, ztratily by svou spole¢enskou
vyznamnost a suplovaly by pak uZ jen
existujici Gstavy ¢eské Akademie véd.
Pedagogicka ¢innost v daném oboru je pro
uroven védecké préice pfinosnd, sim jsem
neztidka aZ pri prednaskach nalezl nové
argumenty nebo lep$i vysvétleni pro sva
tvrzen{ v raznych mych publikovanych
anebo teprve pripravovanych odbornych
textech.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obord, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pfekonani rozport
se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupIné?

Odpovéd na tuto Vasi otdzku mi
umoziuje navazat na to, co jsem rekl
jiz v odpovédi na Vas ivodni dotaz.
Zminénou interdisciplinaritu povazuji za
aktudlni téma, jak v soucasnosti realizovat
vzneSenou ideu univerzity. Mél-li pravdu
Masaryk, ze ur¢ité ideje prezivaji a ptisobi
jen tehdy, je-li zachovana jejich ptivodni
intence, pak je to o to pripadnéjsi. Na
univerzitich by mozna mély vznikat
urcité, patrné i institucionalné zakotvené
platformy, které by umoziiovaly
a koordinovaly interdisciplinarni aktivity,
vychazejici z osobité skladby jednotlivych
univerzit. Je to téma k del$i rozpravé, na
niz zde neni misto, a tak jen nékolik slov
o mé zajimavé osobni zkuSenosti.
Pocatkem devadesatych let, kdy jsme
vsichni intenzivné prozivali rozmach
svobodného univerzitniho Zivota, se
predevsim iniciativou mého bratra

Karla Flosse zacala schazet skupina
univerzitnich uéiteld a akademickych
¢inovnikd filozofické, teologické,
prirodovédné, 1ékarské a pravnické fakulty
olomoucké univerzity, jejiz Gcastnici,
mezi nimiz byli i vjznamni specialisté
jednotlivych védnich obort (kromé
spolecenskych véd napf. teoretické fyziky,
genetiky, interni mediciny apod.), se
snazili hledat metodologicky zdivodnénou
spole¢nou re¢ o uréitych obecnych
tématech. Strategie a metodologie takto
pojaté interdisciplinarity byla zkouména
a feSena naptiklad na problému, jakym
je univerzalizujici obraz lidské bytosti na
zakladé pohledti v naSem shromazdéni
pritomnych zastupct prirodnich
a spole¢enskych véd, filozofie a teologie.
Na katedre filozofie FF Univerzity
Palackého v Olomouci jsme se snaZili
vysledky ¢innosti oné interdisciplinarni
platformy aplikovat ve vyuce filozofické
antropologie a filozofické etiky, a tak
napt. neurolozka V. Pénic¢kova pro nase
studenty predndasela o nejnovéjsich
vyzkumech mozku vzhledem k obrazu
kognitivnich a volnich mohutnosti, jimiz
¢lovék disponuje, a predni cesky genetik
Karel Lenhart zase referoval o vjznamu
soucasné genetiky pro koncipovani
mozného celkového antropologického
konceptu (navic proved! i zevrubnou
kritiku zndmého spisu Richarda
Dawkinse Sobecky gen). Uréitou formu
interdisciplinarity jsme se snazili na
nasi katedfe zakotvit i ve strukture
vyuky, a tak byly v rdmci bakalat'ského
studia prednaseny z4klady psychologie
a sociologie (a znalost téchto zékladd
byla vyZadovéana i u zdvére¢né statnf
bakal4tské zkousky). Sumérné feéeno:
programové péstovani riznych forem
interdisciplinarity by mélo vyvazovat
postupujici specializaci a s ni i fragmentaci
védéni a eliminovat jejich mozné dusledky,
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representatives from the natural and social
sciences, philosophy and theology.

At the department of philosophy at
Palacky University in Olomouc we
attempted to apply the results from

these interdisciplinary platforms to the
teaching of philosophical anthropology
and philosophical ethics (for example,
the neurologist V. Pénickova gave lectures
to our students on the latest research

into the brain in relation to the image

of the cognitive and independent forces
at a person’s disposal, while the leading
Czech geneticist K. Lenhart referred

to the importance of contemporary
genetics for establishing a possible
overall anthropological concept, and

who also provided a thorough critique

of Richard Dawkins’ famous work

The Selfish Gene). We also attempted

to introduce a certain form of
interdisciplinarity into the structure

of our department’s teaching, resulting
in the fundamentals of psychology and
sociology being taught as part of the
Bachelor’s course (and a knowledge of
these fundamentals was also required

for the final Bachelor’s exams). In short,
the systematic introduction of different
forms of interdisciplinarity should provide
a balance to increasing specialization and
the fragmentation of knowledge and thus
guard against the possibility of a future
developing into the proverbial Babylonian
confusion of languages.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social
role of universities and a common
concern for cultural wealth. How can
we combine these two functions that
have been divided?

The university teaching profession has
never been, nor will be in the foreseeable
future, a lucrative affair. For many
professions it is about a calling rather
than a commercial matter, which is the
case in general for teaching, including
at university. If your main motive for
this lifelong career is not the creation of
values (the development of knowledge
and improving education, culture and
civilization), then it is better not to set
out on this path.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

I don’t feel suitably qualified to answer
your question on funding, so I would

just note that when we hear from the
mouths of politicians that education is
the nation’s greatest wealth, then the
academic community (which in terms

of the number of students and teachers
represents a strong force in society) should
systematically and uncompromisingly
pressurize the government to finally fulfil
its promises to increase the budget for
science and education.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as the
most promising for medium-sized Central
Universities such as MU and where you
see opportunities for development.
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jez mohou v budoucnosti skon¢it onim
povéstnym babylonskym zmatenim
jazyku.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spolec¢enské roli univerzit
a spolecéné péci o kulturni bohatstvi. Jak
skloubit tyto nyni rozdélené funkce?

Zaméstnani vysokoskolského uditele

u nés nebylo (a asi je3t& dlouho nebude)
lukrativni zalezitosti. Rada profesi je
spiSe poslanim neZ komer¢ni zéleZitosti,
a tak je tomu i s uéitelstvim vibec,
vCetné onoho vysokoskolského. Neni-
-li hlavnim motivem této Zivotn{

dréhy vytvateni hodnot (rozvoj védéni
a pozdvizeni vzdélanosti, kultivovanosti
a civilizovanosti), pak je 1épe se na tuto
Zivotni drdhu vibec nevydavat.

Evergreenem soucasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpogéty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostfednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventd, je prozatim
velmi slaba. Jak dosdhnout zmény v tomto
jednostranném systému?

K fundované odpovédi na tuto otazku

se necitim byt dostate¢né kompetentni,
a tak bych jen poznamenal, Ze jestlize

z ust vadéich politikd ¢asto slychavame,
Ze vzdélanost je nejvétsim bohatstvim
naroda, pak by akademick obec, ktera -
vzhledem k poc¢tu uéiteld a zvlasté
studentl - reprezentuje mocnou
spole¢enskou silu, méla soustavné

anekompromisné usilovat o to, aby vlady
konecné splnily své sliby o navyseni
rozpoc¢tu na védu a vzdélani.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zaveér zeptal, v jakych oblastech
vidite perspektivu stfedné velkych
stfedoevropskych univerzit jako je MU
a v ¢éem vidite moznosti jejiho rozvoje.

V poslednich desetiletich vidime, jak rizné
formy globalizace maji echo ve zrodu
arustu riznych forem regionality, které
vSak nékdy maji podobu xenofobniho
partikularismu véetné ristu nevrazivého
a agresivitu plodiciho Sovinismu.

Na druhou stranu je vSak péstovani
hodnotnych narodnich kulturnich tradic
pro zachovani pluralitnosti souc¢asné
planetarni civilizace nezbytné a ptisobeni
mensich, ale regionalné zakotvenych
univerzit by mohlo tomuto kyZenému
vyvoji napomoci. V oboru, v némz
pusobim, se projevilo navazovani na
regionalni tradici naptiklad tim, Ze

na katedre filozofie FF UP v Olomouci
byla mezi predméty systémové filozofie
zavedena metafyzika, ¢imz se mj.
navazovalo na tradici olomouckého
dominikdnského radového studia
(studium generale).

Jsme v krizi, ktera silné zasahla celou
spoleénost véetné Skolstvi. Myslite

si, Zze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplisobem?

V souvislosti s koronavirovou krizi, kterd
nam po vSech strankach na optimismu
neptid4, bych se zminil o své osobni
zkuSenosti, kterd je svym zplisobem
pozitivni. V souvislosti s uzavenim
vysokych 8kol jsem presel na online
vyuku, a protoZe pfedmétem mych
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In recent decades we have seen how
different forms of globalization have
their flipside in the establishment

and development of various forms of
regionalism, but which can sometimes
take on the form of xenophobic
particularism, including the growth of
hostility and aggressive chauvinism. On
the other hand, the promotion of the
values of national cultural traditions

is essential for the survival of the
plurality of our planetary civilization
and its minorities, and regionally based
universities could help overcome this
disparity. For example, in the discipline

I work in, we have continued the regional
tradition by introducing metaphysics to
the philosophy subjects at the department
of philosophy FA PU in Olomouc, thereby
continuing in the tradition set out by

the Dominican Order’s studies (studium
generale) in Olomouc.

We are in a crisis which has had
a tremendous impact on the whole of
society and education. Do you think

the coronavirus crisis has affected
universities, and if so, in what way?

In connection to the coronavirus crisis,
which leaves us with little optimism

from any perspective, I would mention
my own personal experience, which has
been positive in a way. Because of the
closure of the university I had to switch to
online teaching, and as the subject of my
specialist lectures was love and eroticism
in history and contemporary philosophy,
religion and literature, I decided to extend
the circle to my friends and acquaintances.
In the end, there were more non-students
than students participating in the lectures.
The topics from the lecture then spread to
a much wider circle of people, who would
then often carry on these themes in phone
calls and emails. Therefore, thanks to the
coronavirus crisis my lectures reached
amuch wider audience than if they had
been confined to the lecture hall. Perhaps
it is an opportunity to think about how to
link more people to the lessons and thus
reinforce the expansion of education.
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specidlnich prednések byla problematika
lasky a erotiky v historii a sou¢asnosti
filozofie, ndboZenstvi a literatury,
oznamil jsem moznost pripojeni
$irokému okruhu svych znamych

a pratel. Pfednasek se tak nakonec ¢asto
ucastnil ndsobny pocet poslucha¢ nez
samotnych student?, pfedndsené téma
rezonovalo v mnohem $ir$im okruhu

posluchadt a po prednaskach napriklad

i v navaznych telefonatech ¢i emailech.
Diky koronavirové krizi tak mé prednasky
zaséhly $irs$i okruh posluchadd, nez by
tomu bylo ve $kolnich skamnach. MoZn4 je
to prilezitost k ivaze o tom, jak zapojovat
do vyuky i §irsi okruh z4jemcti a posilovat
tak $ifenf vzdélanosti.






PETR HORAK i

KONTAKT ZIVYCH OSOB

CONTACT WITH REAL PEOPLE

prof. PhDr. Petr Horak, CSc. (*1935) After
graduating from Masaryk University’s Faculty

of Arts he first of all worked as an archivist

at the Brno-venkov District Archive, then as
aresearcher at the Institute of Philosophy of the
Academy of Sciences in Prague and as editor-in-
chief of Filosoficky ¢asopis (Journal of Philosophy),
published by the Academy of Sciences. He was
later a professor at Masaryk University’s Faculty
of Arts and now teaches at Pardubice

University’s Faculty of Arts. He also lectured at
the Paul Valéry University in Montpellier. He is
an emeritus researcher of the Czech Academy of
Sciences and a commander of the French Ordre

de Palmes Académiques. He specializes mainly

in French philosophy - for example, he has
published Svét Blaise Pascala (The World of Blaise
Pascal, Prague 1985). He has also translated works
by Michel Foucault, including: Diskurs, autor,
genealogie (Discourse, Author, Genealogy, Prague
1994), Zrozent biopolitiky (The Birth of Biopolitics,
Brno 2009), Je teba brdnit spole¢nost, (Society Must
Be Defended, Prague 2005).

prof. PhDr. Petr Horak (*1935) Po ukonéeni
studia historie na Filozofické fakulté Masarykovy
univerzity pracoval nejprve jako archivar
Okresnfho archivu Brno-venkov, posléze

jako védecky pracovnik Filosofického ustavu
Akademie véd v Praze a jako $éfredaktor
Filosofického ¢asopisu, vydavaného Akademii

véd. Pozdéji plisobil jako profesor Filozofické
fakulty Masarykovy univerzity, nynf vyucuje

na Filozofické fakulté Univerzity Pardubice.
Pusobil téZ jako profesor na univerzité Paula
Valéryho v Montpellieru. Je emeritnim védeckym
pracovnikem Akademie véd CR a komturem
francouzského fadu Ordre de Palmes Académiques.
Specializuje se pfedev$im na francouzskou
filozofii - vydal naptiklad odbornou publikaci Svét
Blaise Pascala (Praha 1985). Je také prekladatelem
knih Michela Foucaulta, vybérové: Diskurs, autor,
genealogie (Praha 1994), Zrozeni biopolitiky (Brno
2009), Je teba brdnit spole¢nost (Praha 2005).
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue to
refer to?

I think, in fact I'm convinced, that nothing
of substance remains from the original
founding spirit of the medieval universities,
only the superficial impression that some
continuity exists between universities
whose origin dates back to the Early

Middle Ages and their modern-age and
contemporary counterparts. They can only
be very loosely linked by the desire to found
new universities, which, without exception,
differ from their medieval predecessors

in that they lack the medieval universalist
spirit oriented towards the search for the
metaphysical foundation of being, by the
lack of a universal educational foundation
and a generally shared cultural language.
All of these “u’s” were the fruit of what

was, from today’s perspective, a very
limited culture and civilization (in both
geographical and cultural terms). Cynically
speaking, all that has been transferred
from this distant foundation to the newly
established higher-educational institutions
are the highly problematical robes and
hymns for certain ceremonial occasions.
And naturally also some academic titles,
which have, of course, already lost their
original meaning.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and

where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

At first sight, even in the medieval case,
the autonomy, independence and legal
capacity of higher education have been
guaranteed formally, but only formally.
Higher education, and not only public
education, is not only entirely financially
dependent on the state, but also
increasingly and onerously dependent
on it administratively.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

I don't believe that universities and
colleges today could set out to form an elite
in the positive sense of the word. They can
prepare good, even outstanding experts in
various scientific and academic fields, but
they cannot create a social elite and they
never have done. Elites rise up elsewhere
and in a different manner. Going to college
or university might of course strengthen
the conditions for the emergence of an
elite and reinforce the feeling of belonging
to a certain elite for some graduates from
particularly prestigious schools. Attending
the Ecole nationale de 1’administration
(ENA), the Ecole normal supérieure

(ENS), or the polytechnics in France, the
ETH in Switzerland, MIT in the USA,

or Cambridge or Oxford in Britain,
undoubtedly gives graduates from these
schools the feeling of uniqueness and
belonging to a particular intellectual and
social elite, whose members can often have
a considerable influence on the running
of society, but they rarely fundamentally
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Domnivam se, vlastné jsem presvédlen,
Ze z puvodniho zakladatelského ducha
sttedovékych univerzit se nedochovalo
nic podstatného, pouze jakysi povrchni
dojem, Ze existuje néjaka kontinuita
mezi univerzitami, jejichz vznik

spadé v nékterych pripadech témér do
raného stfedovéku, a jejich novovékymi

a souc¢asnymi pokracovatelkami.

MuzZe je jen velmi volné spojovat touha
zakladat nové vysoké skoly, které se

vSak bez nejmensi vyjimky lisi od svych
stfedovékych predchtidkyi tim, Ze pfimo
programové postradaji sttedovékého
univerzalistického ducha obraceného

k hledani metafyzického zdkladu vseho
byti, univerzalni vzdélanostni zaklad

a s nim spojeny vSeobecné sdileny
kulturni jazyk. VSechna tato zminénd

Lu“ byla plodem ur¢ité, z dnesniho
pohledu rozsahové (v geografickém

a kulturné hodnotovém smyslu) velmi
omezené kultury a civilizace. Cynicky
TeCeno prejimaji nové vzniklé a vznikajici
vysokoskolské instituce z tohoto velmi
vzdaleného zdkladu nanejvys velmi
problematické talary a choraly pro nékteré
slavnostni prilezitosti. A pochopitelné jesté
nékteré akademické tituly, které oviem
zcela ztratily pivodni vyznam.

Se stfredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete

tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Autonomie, samostatnost, svépravnost
vysokého $kolstvi jsou na prvn{

pohled i ve stfedoevropském prostoru
deklarativné zajistény, ale pouze
deklarativné. Vysoké skolstvi (nejen to
vetejné) se bez stdtu neobejde nejen ve
finan¢énim ohledu - je na ném stéle vice
a tiziveé zavislé také administrativné.

Univerzity béhem déjin ¢asto urcovaly,
co vytvari prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfedni Evropé
formujici a aktivni?

Vibec se nedomnivam, Ze by soucasné
univerzity a vysoké Skoly mohly cilevédomé
néjakou elitu v dobrém, pozitivnim

smyslu tohoto slova formovat. Mohou
pripravovat dobré a ¢asto jisté i vynikajici
odborniky v nejriznéjsich oblastech
védeckého a viibec odborného Zivota, ovsem
spoledenskou elitu vychovavat nemohou
anikdy to také nedélaly. Elita vznik4 Gplné
jinde a jinak. Studium vysoké skoly nebo
univerzity miZe posilit pfedpoklady ke
vzniku elity a (zejména v jistych p¥ipadech
absolventl zejména specidlnich skol nebo
jejich &4sti) posilit pocit prislusnosti k uréité
elité, ale nic vic.

Studium na Ecole nationale de
I'administration (ENA), Ecole normal
supérieure (ENS) ¢&i polytechniky
(Polytechnique) ve Francii, ETH ve
§V3’7carsku, MIT v USA nebo Cambridge
¢i Oxfordu v Britanii nepochybné
dava absolventim téchto skol pocit
vyjimecnosti a soundleZitosti s jistou
intelektudlni a spole¢enskou elitou,
jejiz prislusnici mohou vykonavat jisty,
Casto asi nezanedbatelny vliv na chod
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influence social consciousness. And at the
moment it is precisely this consciousness
which is hostile towards any signs of

an elite. Moreover, for universities and
colleges to create a social elite from its
students and the wider public, they
themselves have to be clear about what
an elite actually is and what it should
eventually be like. And these colleges and
universities would themselves have to have
their own intellectual and moral elites,
which, with all due respect, is more of

a pipedream than reality.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

The answer here is very simple: colleges
and universities have to adapt to the new
situation created by social networks and
electronic communication. The present
Covid-19 pandemic has undoubtedly
contributed towards the greater use of
these technologies (video conferences,
email).

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,

principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

The simple answer: more universities
and colleges mean more disciplines,

more lecturers and fewer authentic
personalities, with greater pressure on
the lecturer to be a manager rather than
aresearcher, teacher and human being.
In the 1940s, this irreversible process was
described in the world of industry and the
economy by James Burnham (Managerial
Revolution), whose early analysis of

this phenomenon is still relevant and
admirable today.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

As far as personal knowledge and
influence during my studies are
concerned: Professor Jind¥ich Sebanek
and Professor Jaroslav Ludvikovsky
from Masaryk University Faculty of
Arts, Professor Vladimir List from Brno
University of Technology, and Professor
Georges Gusdorf from Université

de Strasbourg.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?
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spole¢nosti, ale stéZi dnes mohou vskutku
vyrazné ovliviiovat spole¢enské védomd.
Toto védomi je totiZ v sou¢asné dobé
vyrazné nepratelské viéi jakémukoliv
naznaku elity. Aby mohly univerzity

a vysoké Skoly viibec svoje posluchace

a Sirokou verejnost formovat s cilem
utvareni spolec¢enské elity, musely by

mit samy jasno, co to je elita a jaka by
eventudlné méla byt. A musely by samy
tyto vysoké skoly a univerzity disponovat
intelektuilnimi a moralnimi elitami, coz
pri v8i Gicté predstavuje nanejvys zbozné
prani, rozhodné ne skute¢nost.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak prili$ vstficné? Existuje v této
oblasti stfedni cesta?

Zde je odpovéd dosti jednoduché: nové
situaci, vytvarené socidlnimi sitémi

a vibec elektronickymi prostredky
komunikace, se vysoké $koly a univerzity
prosté prizptisobuji. Soucasna pandemie
koronaviru covid-19 nepochybné prispéla
k vét§imu vyuzivani téchto prostredkd
(videokonferenci, e-mailu).

Zmeény se netykaji pouze mladsich
generaci, studentu, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s diirazem
na teorii, obéas vystredni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatreni?

Cim vice bude univerzit, vysokych kol

a obort na nich, tim vice profesorti/rek

a méné skute¢nych osobnosti na nich
bude plsobit. Stejné tak poroste tlak, aby
profesor nebyl primarné badatelskou,
pedagogickou ¢i prosté lidskou osobnosti,
ale spi$e manaZerem. Uz ve CtyTicitych
letech minulého stoleti tento nezvratny
proces vystihl pro sféru ekonomie

a prumyslu James Burnham v knize
Managerial Revolution. Jeho ranou analyzu
tohoto fenoménu lze dnes jen obdivovat.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapisobil

a byl vasim vzorem ¢&i autoritou?

Profesoti Jind¥ich Sebanek a Jaroslav
Ludvikovsky z Filozofické fakulty
Masarykovy univerzity, profesor Vladimir
List z Vysokého uceni technického v Brné

a profesor Georges Gusdorf z Université

de Strasbourg, pokud se skute¢né osobniho
poznani a vlivu béhem studif tyce.

Do jaké miry Ize podle Vas prenaset
zahrani¢ni zkusenosti (i zdaleka, z USA
nebo Asie) do naseho stiredoevropského
prostiedi? Muzete uvést priklady
uspésného a méneé uspésného kulturniho
prevedeni nékterych zahraniénich vzora
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Zvyk prenaset zkusSenosti ze zahranié¢i na
pudu stfedoevropského vysokého $kolstvi
ma svou tradici a své opravnéni, pokud jde
o0 pfenos nebo inspiraci z Evropy. Pokud jde
ale o prenos z USA ¢i z Asie, byl bych velmi
opatrny. Nevidim, ¢im bychom se mohli
skute¢né smysluplné inspirovat, vyjma
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The custom of transferring experience
from abroad to Central European

higher education has its traditions and
justifications in terms of the transfer

or inspiration from Europe. However,

I would be very careful if this transfer
were from the USA or Asia to Central
European universities and colleges.

I don't see how they could inspire us in
any meaningful sense, apart from the
American college system which emerged
in the 19 century as an alternative to the
European gymnasiums, which no longer
exist today in Europe, give or take a few
rare exceptions.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I believe that we have to resist this trend.

I am under no illusion that it could work,
mainly because any attempt to divide
universities and colleges into “scientific”
and “purely pedagogical” would be met
with fierce criticism as the expression

of unacceptable elitism. I would choose
another path, albeit the most unlikely one
in contemporary Czech society: reform all
of the faculties of art and education which
were hastily established in the 1990s in the
technical colleges so that their educational
and perhaps even research curricula are
more suited to the objectives of these
technical colleges , and maybe even give
the technical colleges back their original
names (Technical College of such and such

a place), have the courage to introduce
stringent entrance conditions to all
humanities faculties, radically reject every
regional governor’s wish to have a ‘college’
and ‘university’ in his own town, and
revive the importance of the humanities
subjects (philosophy, history, languages,
literature) in the gymnasiums. It would
also be worth considering establishing

an independent ministry for colleges,
universities and the Academy of Sciences,
and ensure an entirely separate section

of the state budget for the Academy of
Sciences, public universities and colleges.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

My answer to this question is partly
contained in the previous paragraph.

As far the interdisciplinarity is concerned,
I think that, if it does indeed occur, it is
only due to the character of the research.
Some social-science and humanities
disciplines (archaeology, linguistics)
occasionally require cooperation with

a scientific or technological discipline

- we don't need to elaborate on the
examples - and sometimes it works the
other way round. It’s difficult to imagine
interdisciplinarity as an established
discipline - either interdisciplinarity
happens or it doesn't. It doesn’t help to
force it on people. On the other hand,

I do consider it appropriate to promote
multidisciplinarity. One good example,
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amerického systému college, ktery vznikl
na pudé USA v 19. stoleti jako ndhrada

za neexistujici evropskd gymnazia. Ta
dnes oviem (aZ na zanedbatelné vyjimky)
neexistuji ani v Evropé.

Jednim z panujicich trendt je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi zfrejmé znamenalo
sniZzovani rovné a kvality vzdélani

i védecké tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poc¢tu
pFijimanych studentd, rozli§eni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Povazuji za velmi potfebné vzeprit se
tomuto trendu. Neéinim si Zadné iluze,
ze by se to mohlo zdarit, mimo jiné pravé
proto, Ze jakykoli pokus délit univerzity
a vysoké skoly na ,védecké” ana ,pouze
pedagogické” by se setkal s drtivou
kritikou jako projev neptipustného
elitarstvi. Volil bych jinou cestu,

v soucasné Ceské spole¢nosti oviem jesté
neprichodnéjsi: reformovat viechny
filozofické, pedagogické a podobné
fakulty, které narychlo vznikaly

v 90. letech u technickych vysokych

Skol tak, aby svym pedagogickym

a snad i badatelskym programem vice
vyhovovaly vlastnimu zaméreni téchto
vysokych technickych $kol, a snad i vratit
technikdm jejich ptivodni nézev (Vysok4
$kola technick4 tam a tam). Nebat se
zavést skute¢né vysoké pozadavky na
prijimajici zkousky na vSechny fakulty
humanitné-spolecenskovédniho typu,
radikalné odmitat touhy kazdého
krajského hejtmana mit v jeho sidelnim
mésté ,vysokou $kolu” a ,,univerzitu“

a vratit vdZnost humanitnim pfedmétim
(filozofie, d&jepis, jazyky, literatura) na
gymnaziich. Stalo by rovnéz za to uvazovat

o ztizeni samostatného ministerstva pro
vysoké skoly, univerzity a akademii véd

a zajistit ze stitniho rozpoctu pro akademii
véd, vefejné univerzity a vysoké skoly
samostatnou finané¢ni polozku.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obor, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pFekonani rozpori

se pokousi dirazy na interdisciplinaritu,
coz je intelektualné velice naro¢na cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémt - a vidite je viibec
jako smysluplné?

Moje odpovéd na tuto otdzku je z¢asti
obsaZena jiz v pfedchozim odstavci. Co se
interdisciplinarity ty¢e: myslim si, Ze k nf
dochézi, pokud vibec, pouze z povahy véci.
Nékteré spolec¢enskovédni a humanitn{
obory (archeologie, jazykovéda) si
¢aste¢né vyzaduji spolupraci s néjakym
prirodovédnym nebo technickym oborem,
jindy je tomu zase naopak. Tézko si vSak
predstavuji interdisciplinaritu jako
etablovany obor - k interdisciplinarité
bud dochézi, nebo ne. Nésilné ji vyzadovat
k ni¢emu nepovede.

Naopak povazuji za velice smysluplné
posilovat multidisciplinaritu. Dobrou
ukdzkou, kterou dnes snad nikdo
nezpochybiiuje, je nové simulaéni centrum
Lékarské fakulty MU v Brné, zamérené na
multidisciplinarni vychovu medikd. Lze si
jen povzdechnout, ze multidisciplinarita
byla dfive né¢im zcela samozrejmym ve
studiu na filozofickych fakultich. Zacal ji
uspésné omezovat stary socialisticky rezim
a tento trend vyvrcholil v souc¢asnosti,
kdy je takfka nemozné, aby studenti
filozofickych fakult mohli na nich studovat
nékolik obort.
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which almost everyone agrees on, is

the new simulation centre at Masaryk
University’s Faculty of Medicine in

Brno, focusing on the multidisciplinary
education of medical students. It is

a matter of regret that multidisciplinarity
used to be a common feature of arts
faculties. This was then restricted by the
old communist regime and that trend

has escalated to the point where it is now
almost impossible for arts-faculty students
to study several disciplines at them.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

I don't think there’s a contradiction

here: universities can operate in the

public sphere exclusively through strong
individuals who speak on their behalf,
whether as members of university
communities or as their graduates, who

as individuals attempt to do something in
their own name, but at the same time, they
do not hide the fact that they are graduates
from a higher-education establishment.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

At this point in the Czech Republic, it is
impossible to implement any changes

in the system of funding - perhaps it

is possible to alter the division of state
finance through joint supervision, which
might be at least simplified by the above-
mentioned separation of a ministry or
special department for universities, other
colleges and the Academy of Sciences from
the Ministry of Education. Naturally, all of
this would require considerable pressure
from university and college rectors,
though I doubt they would be capable of
this at the moment.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

There’s no way I'd be able to guess. The
usual answer would probably be that
universities should specialize in something
which would distinguish them from the
mass of similar universities in Europe

and the rest of the world. At the moment,
however, specialization is one way

towards the destruction of this coveted
university spirit. Moreover, education in
Central Europe is strongly influenced by
national-historical narratives, so any such
specialization would probably lead to this
being reinforced, which is in stark contrast
to universities’ search for a universal
orientation. So I am not sure.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?
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Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokosSkolského
vzdélani proti spoleéenské roli univerzit
a spolec¢né péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Nemyslim si, Ze zde existuje néjaky rozpor.
Univerzity mohou pisobit na verejny
prostor vyhradné prostfednictvim silnych
individualit, které vystupuji za né a jejich
jménem. Mohou to byt ¢lenové univerzitni
obce nebo absolventi, ktef{ jako jednotlivci
pod svym jménem v dané chvili néco
vykondvaji ¢i o néco usiluji, ale pfitom

se nikterak netaji tim, Ze jsou absolventy
néjaké vysokoskolské instituce.

Evergreenem soucéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpogéty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
S§kolného a sponzorska podpora, napfriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

V soucasné dobé nelze v CR dosdhnout
z4dné zmény ve zplisobu financovani.

Lze je snad ponékud upravit spole¢nym
dozorem nad rozdélovanim téchto statnich
financi, coz by alesponi trochu usnadnilo
vySe zminéné osamostatnéni ministerstva
nebo zvlastniho Gradu pro univerzity,
ostatni vysoké skoly a Akademii véd od
ministerstva $kolstvi. To vSe by vyzadovalo
silny a dsledny tlak ze strany rektort
vysokych $kol, pochybuji ovSem, Ze by toho
byli v souc¢asné dobé schopni.
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Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v ¢em vidite moznosti jejiho rozvoje.

To vibec nejsem schopen odhadnout.
Béznd odpovéd by asi znéla, Ze by se mély
takové univerzity specializovat na néco,
co by je odlisovalo od masy podobnych
univerzit v Evropé a ve svété. JenZe pravé
specializace je soucasné cestou k zdhubé
toho kyzeného univerzitniho ducha. Ve
stfedni Evropé navic viechno, co se dotyka
skolstvi, ovliviiuje silny nacionalisticky
narativ, takze by se takova specializace
hledala nejspi$ pravé v jeho posilovani,
coz je v prikrém rozporu s hledanim
univerzalni orientace univerzit.

Jsme v krizi, ktera silné zasahla celou
spoleénost véetné Skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplisobem?

Pokud by méla skute¢né koronavirova
krize trvale ovlivnit univerzity, pak
nepochybné negativné. Msj odpor

k ustupu od kontaktniho provozu

ve prospéch vieho ,na dalku”
prostfednictvim siti neni vyjadrenim
touhy ,,neodstfihovat copy“, ale vyjadtuje
presvédéenti, %e vysoké kolstvi (zejména
to univerzitni) musi, ma-li p&stovat
onoho kyZeného ducha, zachovavat
kontakt zivych osob, nikoli jejich
depersonalizovanych, radoby lezérnich
portrétl na obrazovkach.
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If the coronavirus is to affect universities ‘not to move with the times’, but the

in the long term, then this will conviction that if university education is
undoubtedly be in the negative sense. My to preserve that coveted spirit, it has to
opposition to moving away from personal maintain contact with real people, rather

contact in favour of always using ‘distance’  than their depersonalized, pseudo-casual
networks is not the expression of a desire images on a screen.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

This question opens up the theme of

the idea of the university. And not just

the idea as such, but the ontological or
metaphysical issue of the essence or basis
of the institution we call a university. I am
unable to provide an explanation which
would answer this question exhaustively,
but I do believe that the historical and
current forms of the university are

linked by the following criteria. Firstly,
universities have always regarded
knowledge as a goal in itself, which is not
subordinated to any other goal or result.
Naturally, there are many university
departments that carry out research
which can be used in the immediate or
near future. But this utility is not what
the university as such is interested in. The
university also recognizes the justification
for research where its utility is not
(immediately) obvious. Critical intellectual
activity allows the university to pose
questions about the questions themselves
and the hypotheses of research carried
out within the university. No university

is merely a research institute, though at
the same time, a university is not merely

a school in the sense that it would only
specialize in the transfer of education and
not its dissemination. Thirdly, it has always
been the case for universities that research
is not a matter for the individual but for
the collective. At a university, knowledge

is acquired through the society we call
the academic community - i.e. between
the teachers and students. It’s not only
about research teams, but about lectures,
disputations and workshops, where
research results are presented, refined
and criticized. Fourthly, the university has
always included many disciplines from
several areas of human knowledge. At the
beginning, in addition to the free arts,
there was perhaps only theology, law and
medicine, though even these were very
different sciences which the university
managed to include under one roof.

Itis necessary to add that there are
obviously other institutions which are
active and successful in one or more
of the above-mentioned criteria. Often
they are better in a given area than
many universities. Such specialization
is necessary and valued. A successful
research institute does not need a plurality
of disciplines and can be entirely
utilitarian. However, I do believe that
only a university fulfils all of the above-
mentioned criteria.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

I think we can talk about autonomy from
two main perspectives: intellectual and
material - that is, financial. Both aspects
are relatively complicated. Firstly, everyone
would agree that freedom of research

has to apply to universities. In relation

to the university criteria which I gave

in the previous answer, this means that
knowledge is not subordinate to any other
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Tato otdzka otevira téma ideje univerzity.
Nikoli jen ideje jakoZto myslenky, ale
ontologicky ¢i metafyzicky problém
esence ¢i podstaty instituce, které fikdme
univerzita. Nejsem schopen podat
vyklad, ktery by na tuto otdzku odpovédél
vyCerpavajicim zpisobem, domnivim

se v8ak, Ze historické a soucasné podoby
univerzity spojuji nasledujici kritéria.

Za prvé, univerzita povazuje a vidy
povazovala poznani za cil sAm o sobé, ktery
nemusf byt podfizen Zddnému jinému cili éi
vysledku. Samozfejmé Fada univerzitnich
vyzkumnych pracovist provozuje vyzkum,
ktery ma okamzité ¢i v blizké dobé
ocekévané vyuziti. Ale toto vyuziti, tato
uzite¢nost nenf tim, co univerzitu jakozto
univerzitu zajimd. Univerzita uznava
i opravnénost vyzkumu, kde uZite¢nost nenf
(tfeba zatim) patrnd. Kritick4 intelektudlni
¢innost umoziluje univerzité klast si otazky
o samotnych otdzkach a predpokladech
vyzkumu, ktery se v rdmci univerzity
provadi.

Za druhé, univerzita vzdy spojuje
vyzkum s vyukou a vyuku s vyzkumem.
Z4dn4 univerzita nenf jen vyzkumnou
instituci, zaroven vSak univerzita neni
jen ucilistém v tom smyslu, Ze by se
specializovala pouze na predavani vzdélani
anikoli zdroveil i na jeho rozsifovani.

Za tteti, pro univerzity platilo a plati,
ze vyzkum pro né neni zalezitosti
jednotlivce, ale vzdy kolektivu. Poznani

se na univerzité z{skava v dialogu v rdmci
spolecenstvi, kterému se rikd akademick4
obec, tj. mezi vyucujicimi a studenty.
Nejde jen o vyzkumné tymy, ale také

o prednasky, disputace a workshopy, kde
se vysledky vyzkumu prezentuji, t¥ibi

a kritizuji.

Za ¢tvrté, univerzita vzdy zahrnovala
vice obort z nékolika oblasti lidského
poznani. Vedle svobodnych uméni
to zpocatku byla tfeba jen teologie, pravo
alékarstvi, i tak ale jde o podstatné odlisné
védy, které univerzita dokdzala zahrnout
pod jednu st¥echu.

Je tfeba dodat, Ze samozi'ejmé existuji
dalsf instituce, které jsou aktivn{ a ispés$né
v jednom ¢i v nékolika z vyS$e uvedenych
kritérii. Mnohdy jsou v dané oblasti
lepsi neZ lecktera univerzita. Takova
specializace je potfebnd, nutn4 a spravna.
Uspésny vyzkumny tstav nepotiebuje
pluralitu oborti a maze byt zcela utilitdrné
zaloZeny. Domnivam se vSak, Ze jen
a pouze univerzita zahrnuje vSechna vyse
zminénd kritéria.

Se stfredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

O autonomii lze podle mé uvazovat ve dvou
hlavnich ohledech: ideové a materidlni,
tedy financ¢ni. Oba pohledy jsou pomérné
komplikované. Kazdy by rekl, Ze na
univerzité plati a musi platit svoboda
vyzkumu a badani. V souladu s kritérii
univerzity, kterd jsem uvedl v pfedchozi
odpovédi, to mimo jiné znamen4, Ze
poznani nenf podrizeno zddnému jinému
a vnéjsimu cili nez poznani samotnému.
Nikdo univerzité netrika, co se ma a co
nemd zkoumat. Nejvét$im prikladem
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external goal other than knowledge in itself.
No-one tells the university what it can and
cannot investigate. In recent times, the
highest profile example when this principle
was flagrantly flouted in Central Europe
was the banning of gender studies at
universities in Hungary. On the other hand,
universities have always functioned within
a particular society and that society might
have legitimate demands on the university
regarding the subjects of its research -

for example, the problems which that
particular society faces. However, no-one
can force a university into such research
and direct the course of research or its
results. Moreover, as I answered above,

a university can legitimately investigate the
questions themselves and the hypotheses of
the given research, so it may easily conclude
that the societal demand is unjustified or
erroneous. At the same time, of course,
society cannot forbid any area from being
researched.

Secondly and no less importantly is
material freedom. Naturally, this comes
up against what is possible in a particular
society. Nevertheless, well-run research
and teaching requires material support.
There are three types of university in the
Czech Republic: state, public and private.
These labels indicate who has control of
these schools: the state, the public through
institutions which represent it, and
a private owner. At the same time, funding
is also connected to this. A prudent
steward not only keeps good control over
the property assigned to him, but he also
presides over how it flourishes. One aspect
which I believe damages the essential
relationship of trust between universities
and the state is the discrepancy between
government statements on how it values
universities and all of their disciplines, on
the one hand, and the actual support on
the other.

I believe that Czech universities are well
placed to resist many of the external
pressures on their autonomy and
independence. As is clear from the above,
the most problematic area for me is their
relationship to their founders.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

In 2017, Tom Nichols published The Death
of Expertise in which he described how the
American public debate was undergoing

a transformation in relation to experts,
scientists and to higher education in
general. According to Nichols, we can
observe how expertise in itself can be

a handicap and almost excludes specialists
from the public debate on issues in which,
paradoxically, they are experts. Ignorance
and non-specialization are proof of a kind
of warped autonomy - independence from
experts and the elites. Many people today
believe that we shouldn’t listen to experts as
they are wrong precisely because they are
experts.

I think that it is possible to spot
similar trends in Central Europe, though
they are weaker and do not fall on such
fertile ground. For example, from the
time of the Habsburg monarchy to the
communist dictatorship and the present
day, university teachers have been part
of the nation’s elite. Universities are elite
research and teaching institutions, but
this does not mean that they are elitist.
Elitism is the warped, degenerate mirror
of selectivity, of the elite.

A significant (and ever-growing)
number of today’s young population are
going through universities, so it is true
that they are formative in a certain sense
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posledni doby, kdy byl tento princip
v ramci stfedoevropského prostoru
flagrantné porusen, je zdkaz oboru
genderovych studii na univerzitach
v Madarsku.

Na druhou stranu ale univerzity
vzdy funguji v ramci dané spole¢nosti,
ktera miize mit na univerzitu opravnéné
pozadavky ohledné predmétd jejiho
zkoumani, napf. problémi, které tato
spole¢nost ma. Je podle mé legitimni,
kdyz jsou preferovany obory, jejichz
vyzkum muiZe prispét k feseni aktudlnich
problému dané spole¢nosti. Nikdo vSak
nemduze univerzitu k takovému vyzkumu
nutit a uz vibec nelze uréovat smér
vyzkumu ¢i jeho vysledek. Navic, jak jsem
odpovidal vySe, univerzita miZze legitimné
zkoumat i samotné otdzky a predpoklady
daného vyzkumu, takZe mtze klidné
dospét k tomu, Ze spoleensky pozadavek
je neopravnény ¢i chybny. Zaroven
samozrejmé nemtize existovat oblast,
kterou by spole¢nost zakazovala zkoumat.

Neméné diileZita je také svoboda
materidlni. Ta samozfejmé nardzi na
moznosti té ¢i oné spole¢nosti, nicméné
pro dobry provoz vyzkumu a vyuky je
zapotrebi takového materidlniho zajisténi,
které ho dokaZe umoznit. Cesk4 republika
znd t¥i typy vysokych kol: statni, vefejné
a soukromé. Tato oznaceni de facto fikaj,
kdo vykon4va v téchto $kolach kontrolu:
stat, ver'ejnost skrze instituce, které ji
reprezentuji, a soukromy vlastnik. S tim je
zéaroven spojeno i jejich financovani. Dobry
hospodar vykonava nejen dobrou kontrolu
zachédzen{ se svymi statky, ale také se
samozrejmeé stard o rozkvét toho, co je mu
svéreno. Jednim z momentd, ktery podle
mé nejvic poskozuje nezbytny vztah divéry
mezi univerzitami a statem, je diskrepance
mezi vyroky o tom, jak si stit univerzit
a v8ech jejich oborti vaZi na strané jedné
aredlné podpory na strané druhé.

Myslim, Ze ¢eské univerzity jsou v dobrém
stavu, aby odolaly mnoha vnéjsim tlakiim
na vlastni autonomii a samostatnost.

Jak je patrné z vySe uvedeného,

nejproblemati¢téj$im podle mne zistava
jejich vztah ke svému zfizovateli.

Univerzity béhem déjin ¢asto urcovaly,

co vytvari prislusnou elitu spoleénosti.

V jakém smyslu se to déje dnes? Jsou nyni
univerzity ve stfedni Evropé formujici

a aktivni?

V roce 2017 vydal profesor Tom Nichols
publikaci The Death of Expertise, ve

které popisuje, jak americka vefejnost

a vefejna debata prochézi zménou ve
vztahu k odborniktim, védctim a obecné

k vysokoskolskému prosttedi. Podle
Nicholse miZeme sledovat, jak se samotna
odbornost stava hendikepem a doty¢ného
témér vyluduje z verejné diskuse

o otazkach, ve kterych je paradoxné
odbornikem. Neznalost a neodbornost je
dokladem jakési poktivené autonomie,
nezavislosti na odbornicich, na elitdch. Pro
mnohé dnes plati, Ze odborniky nemame
poslouchat, protoze se pletou praveé proto,
Ze jsou odborniky.

Obdobné tendence lze podle mé
spatfovat i v nasem stfedoevropském
prostoru. Jsou viak slabsi a nepadaji na
tak urodnou pidu. Od dob habsburské
monarchie pres komunistickou diktaturu
aZ podnes patfi napriklad univerzitni
profesori mezi elitu ndroda. Univerzity jsou
elitnimi vyzkumnymi a pedagogickymi
pracovisti, to vSak neznamens, Ze
jsou elitarské. Elitatstvi je pokfivené,
zparchantélé zrcadlo vybérovosti, elity.

Univerzitami projde podstatn4 (a stale
rostouci) ¢4st dnedni mladé populace,
takZe je jisté, Ze jsou v jistém slova
smyslu formujici. Otazkou ale je, jak toto
formovani vypada. Formuje studenty
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of the word. The question is, however,
what this formativeness looks like. Does
the lecturer shape the student’s intellect,
conscientiousness, diligence and honesty?
Or are they formed by what they see -
low-paid academics wearily scrambling
after points which they subordinate their
lives and careers to?

Despite everything, I believe that
universities are institutions which still
have a privileged status in relation to what
sociologists call the elite. Doctors, writers,
translators - most of them have some kind
of relationship with the university and
the university environment. Top generals
give lectures just as often as top scientists.
Of course, universities are not the only
education or research institutes, but as
long as they remain the largest and most
important institutes in terms of human
knowledge, then they will be linked with
the elites in society.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

If there exist extremes and continuity
amongst them, then there must also be

a middle ground. Of course continuity may
not exist within each example, but we can
probably assume that this is the case in
the use of modern technology. Naturally,
universities respond to the above-
mentioned changes in the way research
organizations ought to: by studying these
changes and the platforms which bring
them about or accelerate them. There

are now departments and centres which
specialize in the new media, while social
networks have become the subject of
sociological, linguistic and philosophical
research. This is the natural and measured
response of research institutions.

Another issue is the use of these media
in research and teaching. Naturally, the
new media simplify communication and
the general sharing of data, which helps
to speed up many processes. The situation
also changed with the coronavirus
pandemic in the spring of 2020. Prior to
the pandemic it appeared as though the
great expectations surrounding online
teaching and MOOC courses (MOOC =
massive open online course) were going to
remain unfulfilled. Critical voices were
raised stating that massive online teaching
was mainly used for PR, earnings and as
a source of prestige, rather than being
a basic part of university teaching. The
pandemic significantly strengthened the
role of online teaching and accelerated
its development. While we were merely
talking about online courses before the
pandemic, all it took was a few days or
a week at most and practically everyone
at university was teaching in front of
a camera.

The use of social networks in teaching
is another chapter in itself. It has to be
remembered that social networks are
first and foremost a means of generating
revenue from targeted advertising and
profiting from the users’ personal data.
Their social or socialization functions are
adapted for this purpose. Social networks
were not designed for education. I think
it’s possible to make an analogy with the
function of social networks in politics, the
use of which we already know something
about. Social networks are an excellent
PR instrument due to the possibility of
incredibly precise, targeted information,
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osobnost prednésejiciho, jeho intelekt,
peclivost, pracovitost a poctivost? Nebo je
naopak formuje to, kdyz vidi upachténé
honéni bod, kterému maélo placent
akademici podfizuji své Zivoty a kariéry?
Pres vSechno vyse Fefené se domnivim,
Ze univerzity jsou instituci, kterd ma
stale privilegované postaveni k tomu,
co sociologie nazyva elitou. Lékari,
spisovatelé, prekladatelé - ti v8ichni ziji
vétSinou v néjakém vztahu k univerzité
a univerzitnimu prostiedi. Spi¢kovi
generalové leckdy prednaseji, stejné jako
$pickovi védci. Univerzity samozrejmé
nejsou jedinymi vzdélavacimi nebo
vyzkumnymi institucemi, ale pokud
budou stale témi nejvétsimi a hlavnimi
institucemi v oblasti lidského poznan,
zUstanou spojeny s elitami spole¢nosti.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak pfrilis vstficné? Existuje v této
oblasti stfedni cesta?

JestliZe existuji extrémy a mezi nimi
kontinuum, existuje také stfedni cesta.
Samozfejmé je otdzkou, zda v daném
pripadé existuje kontinuum, ale snad
nic nebréani v predpokladu, Ze tomu tak
v pripadé uzivani modernich technologii
je. Univerzity na vySe popsané zmeény
samozrejmé reaguji tak, jak vyzkumné
organizace maji: studiem téchto zmén

a platforem, které jsou jejich nositeli ¢i
urychlovadi. Vznikaji katedry ¢i centra
novych médii, zkoumanf tzv. socidlnich
sitf je predmétem sociologickych,
lingvistickych ¢i filozofickych studii. To je
prirozend a adekvatni reakce vyzkumné
instituce.

Dalsi otdzkou je vyuZiti téchto médii ve
vyzkumu a vyuce. Novd média samoziejmé
usnadnuji komunikaci nebo obecné
sdileni dat, ¢imZ mnohé kroky zrychluji.
Situace se také zménila béhem pandemie
koronaviru na jate 2020. Pred pandemii
se zddlo, Ze velkd ofekavani vkladani

do online vyuky a MOOC (massive open
online course) ziistanou prazdna. Silily
kritické hlasy, podle kterych byla masivni
online vyuka spiSe zdrojem prestize, PR

a vydélku, nez aby se stala podstatnou
soucasti univerzitniho vzdélani. Pandemie
samoziejmé zna¢né posilila roli online
vyuky a urychlila jeji rozsiteni. Zatimco
pred pandemif jsme o online kurzech
hovorili, stacilo nékolik dni ¢i tydnt a pres
kameru jsme na univerzité uéili viceméné
vSichni.

Samostatnou kapitolou je pak uzivani
tzv. socidlnich siti ve vyuce. Je dobré si
uvédomit, Ze jde predev$im o vydéleéné
platformy, jejichZ ¢elem je generovani
zisku z cilené reklamy, resp. zpenézen{
osobnich dat uZivateldi. Tomuto Gcelu
je prizptsobeno jejich chovani i tzv.
socilni ¢i socializa¢ni funkce. Socidlni
sité nejsou urceny ke vzdélavani. Myslim,
Ze lze udélat analogii k funkci socidlnich
siti v politice, resp. k tomu, o co o tomto
vyuZiti jiz vime. Socialnf sité jsou skvélym
PR nastrojem - pravé diky moznosti
neuvétitelné presného a i¢inného zacileni
informace, dezinformace ¢i reklamy.

V tomto ohledu mohou slouZit napriklad
k zaZehnuti zdjmu o néjakou otizku ¢i
problém. Zaroven se ukazuje, Ze socialn{
sité jsou velmi uéinné v destruktivni

¢i opozi¢ni poloze politického Zivota -

v Egypté ¢i Irdnu se v ramci Arabského
jara hovotilo o ,twitterovych revolucich®.
Nicméné kdyz dojde na budujici,
organiza¢ni a vedouci polohu politiky,
zde jiz socialni sité nefunguji. Twitter ¢i
Facebook dostanou lidi do ulic protestovat
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disinformation or advertising. In this
respect, they can be used to ignite interest
in an issue or problem. Social networks
have also been shown to be very useful

in destructive or oppositional political

life. In Egypt and Iran there was talk of

a “Twitter revolution” in connection with
the Arab Spring. However, social networks
are unable to provide the constructive
organizational and leadership aspects

of politics. Twitter and Facebook can get
people onto the streets to demonstrate
against a government, but they are unable
to help when it comes to governing

and leading the country. Likewise with
education - after the initial signs of
interest, it has been a long, gradual process
of development. And I'm not entirely sure
if social networks have a positive role here.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is
an emphasis on theory, and where
they sometimes appear as eccentric
figures. Today, professors are valued
more as managers or experts on the
flow of money, principally subsidies.
Has the status of the professor been
downgraded? Would it help to introduce
so-called functional professorial
posts or other measures?

I don’t think that all professors or senior
lecturers today are finance managers or
administrators of large projects. Even
now universities are able to hold on to and
develop Humboldtian-style professors.
Nevertheless, it is true that the role of

the professor as a manager has become
more pronounced. Here we touch on the

fundamental issue of funding colleges and
universities, which is linked to this change
in the professors’ position. If the academic
staff at universities are dependent on
between a half and two-thirds of their
salary coming from projects, then it is
obvious that the role of those who are
responsible for organizing the projects
will increase. This is a very unusual

and unhealthy situation - projects are
normally short-term, so academic staff
have no financial certainty connected to
their position. The basic institutional pay
does not cover living costs, so the money
from projects becomes a necessity. If the
institutional pay allowed for a comfortable
living, then there’d be no need for so

many short-term projects. In that case,

the professor would become mainly
aresearcher once again and an academic
expert who would rely less on their

ability to understand and properly fill out
complex grant applications.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

I was fortunate (though with an element
of bad luck) that I went to university in
the mid-1990s when there was no shortage
of authorities in philosophy (unlike any
fixed curricula). This was described well
by Markéta Bendov4, Johana Borovanska
and Daniela Vejvodova in the book
Philosophy in the Underground - Philosophy
in the Background (in Czech 2013). Milan
Sobotka was always an exceptional figure
in Prague’s philosophy department. Even
though my research work was never linked
to his themes, he has been a role model

in my philosophical work and life. I was
recently saying that if I had the chance
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proti vladé. Neumi v8ak pomoci, kdyz je
potreba vlddnout a vést zemi. Stejné tak
je i vzdélani po pocateéni jiskte zajmu
predevsim budovanim, tedy pomalu
postupujicim procesem. A zde si pozitivni
roli socidlnich siti nejsem Gplné jisty.

Zmeény se netykaji pouze mladsich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dirazem
na teorii, obéas vystfedni postavu. Dnes
se ceni profesor spiSe jako manazer i
znalec tokii penéz, pfredevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatreni?

Myslim si, Ze ne v8ichni profesofi ¢i
docenti jsou dnes jen finanénimi manazery
¢i sprévci velkych projekti. I v sou¢asné
dobé si univerzity dokdZou udrzet

a vychovat profesory humboldtovského
typu. Nicméné plati, Ze role profesora
jakoZto manaZera posiluje. Zde se
samoziejmé dotykame podstatného
problému financovani vysokych $kol

a univerzit, ktery je s touto proménou
profesorské pozice spojen. Pokud

jsou akademiéti pracovnici univerzit

z poloviny az dvou tfetin svého pfijmu
zavisli na projektech, pak je jasné, ze
znac¢né posiluje role téch, ktef{ jsou
schopni projekty pripravit a fesit. To je
naprosto nenormalni a nezdrava situace.
Projekty jsou vétsinou kratkodobé, takze
akademicti pracovnici nemaji se svoji
pozici spojenou zddnou finan¢ni jistotu.
Zakladnf institucionalni plat nepokryje
Zivotni n4klady, takZe projektové
prostfedky jsou nutnosti. Pokud by
institucionalni plat zajistil slusné Zivobyti,

nebylo by potteba tolik kratkodobych

projektd. Tim padem by se i profesor stal
opét predev$im badatelem a védeckym
odbornikem a méné by jiz zaleZelo na jeho
schopnosti porozumét slozité grantové
zadosti a spravné ji vyplnit.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem ¢i autoritou?

Meél jsem to tésti (vZdy spojené s trochou
té smily), Ze jsem nastoupil ke studiu

v druhé poloviné devadesatych let, kdy

v oblasti filozofie nebylo o autority (na
rozdil od pevného kurikula) nouze. Hezky
to popisuji Markéta Bendové, Johana
Borovanska a Daniela Vejvodova v knize
Filosofie v podzemt - filosofie v zdzemi (2013).
Na prazské filozofii byl vzdy vyjimeénou
postavou Milan Sobotka. Ac¢koli jsem se ve
svém vyzkumu nikdy ani nepriblizil k jeho
tématim, je pro mé vzorem filozofické
prace a zivota.

Nedavno jsem si fikal: pokud bych mél
moznost znovu nastoupit do studia v roce
1996, ke komu bych chtél chodit na vice
prednasek, neZ jsem chodil? Okamzitou
odpovédi jsou dvé jména: Miroslav Petficek
a Pavel Kouba. Béhem doktorskych studii
jsem pak mél velké $tésti, Ze jsem mohl
poznat cambridgeské profesory Davida
Sedleyho a Malcolma Schofielda.

Vzory ¢ autority jsou jedna véc, ale
neméné duleziti nebo mozna i dilezitéjsi
jsou kolegové, kamaradi, se kterymi
spole¢né badate, se kterymi si navzajem
Ctete a komentujete své rukopisy, a ktefi se
potykaji se stejnymi pracovnimi problémy

jako vy.

Do jaké miry Ize podle Vas prenaset
zahraniéni zkusenosti (i zdaleka, z USA
nebo Asie) do naseho stiredoevropského
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to go back to university in 1996, whose
lectures would I go to more than I did? The
immediate answer is two names: Miroslav
Petti¢ek and Pavel Kouba. When I was
doing my PhD, I had the great fortune

to meet the Cambridge professors David
Sedley and Malcolm Schofield. I would also
add that role models and authorities are
one thing, but equally important, or even
more so, are the colleagues and friends
that you work with, whose papers you
read and comment on and who encounter
the same problems at work as you.

How easy is it to transfer experience
from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give
us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Did you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

It is possible to transfer international
experiences and I believe it’s a general
experience. In their most recent book, The
Light That Failed, Ivan Krastev and Stephen
Holmes described how since the start

of the 1990s, Central and East European
countries have been imitating the West, or
rather, they’ve been attempting to imitate
what their idea of the West is. According
to René Girard, the mimetic urge is the
most powerful and most dangerous

force in every cultural process, so there

is no reason why education should be

an exception.

This imitation is then reinforced by
the different rankings and international
evaluations which rank and evaluate
universities like football teams in
aleague table. Naturally, the university
management then believes that if it is to

climb higher in the table, then it has to

do what those above them in the table are
doing. However, this often runs up against
other social, cultural and material factors.
Western European universities have an
unbroken tradition of academic ethics,
traditions and rules for operating, they
have incomparable budgets, sometimes
their own property, often in amounts
exceeding the budget of the Ministry of
Education for higher education. A classic
example of the problems that can arise
from adopting foreign “templates” is the
evaluation of science and research. There
has been a discussion in the West since
the 1990s about all that is wrong with

a management-orientated, quantitative
approach to science and research. In this
regard, one of the most radical books is
The University in Ruins by Bill Readings
from 1996. Nevertheless, the consequences
of Czechs looking abroad for inspiration
is a purely quantitative “coffee grinder”
whose negative effects will be felt in
universities for a long time.

However, I also believe that a lot of
what we see in Western universities should
be supported in the Czech Republic as well.
This includes the ethics of academic work
and academic openness: working diligently
and transparently. I would attempt to
introduce into Czech schools the tutorial
system seen in British universities.

I believe that personal contact, rigorous
consultations and continuous preparation
are not only beneficial for PhD students,
but also for students from lower study
programmes. And my final point - I'm

still interested in whether it would be
possible to provide large, shared courses
for Bachelor students, introducing them to
civilization and culture, which they would
go on to study in their specializations and
different academic disciplines. They used
to run such courses in the United States,
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prostfedi? Mazete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Zahrani¢ni zkuSenosti prendset lze, to je
podle mé obecnd zkuSenost. Jak popisuji
Ivan Krastev a Stephen Holmes ve své
posledni knize Svétlo, které pohaslo, stity
stfedni a vjchodni Evropy od poc¢atku
devadesatych let imituji zdpad, resp. se
snazi imitovat svoji predstavu o zdpadu.
Podle René Girarda je mimetickd touha
tou nejsilnéjsi a nejnebezpetnéjsi silou
kazdého kulturniho procesu a neni divod,
proc¢ by skolstvi mélo byt vyjimkou.

Tato imitace je jesté posilena
riznymi Zebricky a mezindrodnimi
hodnocenimi, které radi a hodnoti
univerzity podobné, jako ligova tabulka
radi fotbalové tymy. Samoziejmeé pak
veden{ univerzit napadne, ze chtéji-1i
se dostat v tabulce nahoru, maji asi
délat to, co délaji ti, ktefi jsou v tabulce
nad nimi. Tato snaha pak ale ¢asto
naraz{ na jiny spolecensky, kulturni
a materidlnf kontext. Zapadni univerzity
maji za sebou neprerusenou tradici
akademické etiky, tradici a pravidla
fungovani, maji nesrovnatelné rozpocty,
pripadné vlastni majetek, mnohdy ve
vysi presahujici rozpoc¢tovou kapitolu
MSMT na vysoké $kolstvi. Klasickym
pripadem nestastného prebirani
zahraniénich ,vzord“ je hodnoceni védy
a vyzkumu. Od devadesatych let se na
zapadé vede diskuse o tom, co vSe je
$patné na manaZersky orientovaném,
kvantitativnim pfistupu k védé
a vyzkumu. V tomto ohledu je jednou
z nejradikalnéjsich knih The University
in Ruins od Billa Readingse z roku

1996. Nicméné vysledkem nasi, ¢eské
inspirace v zahranié{ je ¢isté kvantitativni
~kafemlejnek”, jehoz negativni dopady na
vysoké skoly budeme jesté dlouho lé¢it.

Rozhodné si v8ak myslim, Ze
mnohé z toho, co vidime na zdpadnich
univerzitach, by bylo dobré podporovat
i v Cechdch. Podle mé to je tieba etika
akademické prace a akademicka
otevrenost: pracuje se peclivé
a transparentné. Nakolik je to mozné,
snazil bych se na ¢eské skoly zavadét cosi
jako tutorsky systém zndmy z britskych
univerzit. Osobni kontakt, ndro¢né
konzultace a kontinudln{ pfiprava jsou
podle mé prinosné nejen pro doktorandy,
ale i pro studenty v niz$ich studijnich
programech. A koneéné posledn{
bod: stile mé zajim4, nakolik by $lo
uskutecriovat néjaké velké, sdilené kurzy
pro bakalate, které by jim predstavily
civilizaci a kulturu, v jejimZ ramci se pak
nasledné vzdélavaji ve svych specializacich
a jednotlivych védnich oborech. Takové
kurzy fungovaly ve Spojenych statech,
kde nyni prochazi jistou reformaci
¢i reorganizaci, ale podle mé maji
v univerzitnim kurikulu své misto.

V nasem regionu je zajimavym tkazem
Stedoevropska univerzita (CEU), kterd
byla nejprve vyhnéna z Prahy (v dobg, kdy
byl premiérem Véclav Klaus a ministrem
gkolstvi Petr Pitha) a nyni je Viktorem
Orbanem vyhdnéna z Budapesti. Na
CEU jsem studoval antickou filozofii
a podle mé tato instituce dokaze
perfektné kombinovat lokalni specifika
a stfedoevropsky raz na strané jedné
s urovni a pristupem nejlepsich zapadnich
univerzit na strané druhé. Na CEU
prednasi byvali disidenti jako Janos Kis,
stejné jako intelektudlové marxistického
puvodu, které komunisti vyhnali do
emigrace (naptiklad Gyérgy Markus).
Zaroven CEU soupef{ na trhu o profesory
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though now they’re undergoing reform
and reorganization, but I believe they have
their place in the university curriculum.
An interesting example in our
region is that of the Central European
University (CEU), which was first of all
driven out of Prague (when Véclav Klaus
was prime minister and Petr Pitha was
the minister of education), and is now
being driven out of Budapest by Viktor
Orbéan. I studied ancient philosophy
at the CEU and I think this institution
perfectly combines local Central European
traditions with the approaches of the
best Western universities. The CEU has
lecturers such as the dissident Janos
Kis, as well as intellectuals with Marxist
backgrounds who were sent into exile by
the communists, such as Gyérgy Markus.
At the same time, the CEU competes on
the market with the leading Western
universities to attract professors and
educators (for example, Tim Crane
transferred there from Cambridge).

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

There is nothing wrong with the fact that
the number of university-educated people
is rising. Indeed, it is probably the result
of the process of the division of labour
whereby many employers today demand
such a level of expertise and specialization
which a university education provides.

At the same time, however, it is necessary

to mention two ‘buts’. A university
education does not guarantee a good

or even a happy life. Higher education
is not something which at a certain
level of civilization should naturally be
part of an individual’s self-realization.
Although the statistics may show that
university graduates have higher salaries
than the rest of the population, again
this is not true in every case. Today you
are more likely to find a comfortable
lifestyle through a specialist trade than
a Bachelor’s degree.

Distinguishing universities between
scientific and educational does not address
the problem of student numbers. I believe
this is an integral part of how to address
university funding. The problem boils
down to the unified means of funding
which prevents universities from using
different fundraising strategies based on
what that particular institute is good at.
The problem of the increase in the number
of students, which can lead to a drop in
the quality and level of education (as was
mentioned in the question), is mainly
because the number of students has
become the central criterion for funding
universities regardless of their type.

Only a fool would reduce the number of
students if they knew there would be

a subsequent decrease in income, which
the university in question could not do
without. However, if there were different
means of funding, then it would be up to
each university to honestly assess their
strengths and weaknesses, make strategic
decisions and seek funding in a way which
was unique to it. There is no reason for
every university to be the same, which
the same method of funding inevitably
leads to.

The modern era has witnessed the
division of the humanities and the
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a vyulujici s pfednimi zdpadnimi
univerzitami (z Cambridge tam naptiklad
preSel Tim Crane).

Jednim z panujicich trendt je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi zfejmé znamenalo
sniZzovani arovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani po¢tu
pFijimanych studentd, rozli§eni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spole¢enské tendenci vzepfit?

Na skutecnosti, Ze se zvySuje poCet
vysokoskolsky vzdélanych osob, neni nic
$patného. Konec konci jde asi o vysledek
procesu délby prace, kdy mnohd
zaméstnani dnes vyzadujf takovou miru
odbornosti a specializace, pro kterou je
vysokoskolské vzdélani pot¥ebné. Zarover
je vSak tfeba zminit nejméné dvé ,ale”.
Vysokoskolské vzdélani neni zarukou
dobrého ¢i dokonce $tastného Zivota.
Vysokoskolské vzdélani neni néco, co by
na jisté civiliza¢ni irovni mélo prirozené
nélezet k realizaci kazdého jedince
lidského druhu. A¢koli statisticky maze
platit, Ze absolventi vysokych $kol maji
vyssi platy nez zbytek populace, opét to
neni pravda v kazdém z pripadi. Slusného
Zivobyti je dnes mozné dosdhnout dost
mozn4d spiSe femeslnou odbornosti nez
bakalarskym titulem.

RozliSenf univerzit na védecké
a vzdélavaci nenf odpovédi na
problém s pocty studentt. To je podle
mé integralnf soucast uvazovani
o financovani vysokych skol. Problémem
je viceméné jednotny zptisob financovani,
ktery vysokym $koldm neumoziiuje zvolit
riizné strategie ziskavani finanénich
prostedkt podle toho, v éem jsou jakoZto
vysokoskolské instituce dobré. Problém

s narustem poctu student?, ktery

muze vést i ke snizeni kvality a irovné
vzdélani, byl a je dan pfedevsim tim, Ze
pocet studentd je stile hlavnim kritériem
pro financovani vysokych skol bez ohledu
na jejich povahu. Jen blazen by snizoval
pocty studentt, kdy?z vi, Ze by tim snizil
prijmy, bez kterych se dana vysoka skola
neobejde. Pokud by doslo k rozlisen{
nékolika zpiisobl financovani, zlstalo

by na kazdé vysoké skole, aby pravdivé
zhodnotila své silné a slabé stranky,
udinila strategicka rozhodnuti a usilovala
o prostredky tim zptsobem, ktery by ji
byl vlastni. Neni davod, aby kazd4 vysoka
gkola byla stejnd, k ¢emuz stejny zpisob
financovani vede.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obori, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pFekonani rozpori

se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moZnosti v prekonavani téchto
modernich problému - a vidite je viibec
jako smysluplné?

Nakolik si vzpomindm, interdisciplinarita
predstavovala velké téma v devadesatych
letech a naptiklad prazské Centrum
teoretickych studii na Univerzité Karlové
je takovym ditétem (a zdroveti v mnoha
pripadech i rodi¢em) t&chto debat.
Myslim si, Ze interdisciplinarita je
strasné zajimavym prvkem ve vyuce. JiZ
vyse jsem hovoril o velkych ivodnich
kurzech pro bakalarské studenty.
V okamziku, kdy bakalarské studium
mnohdy supluje to stfedoskolské,
neni divod neudélat jeho ¢ast
interdisciplindrni. Zjistit, ,,co vlastné
déla véda“, je pro humanitné orientované
studenty stejné pfinosné, jako kdyz si
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sciences, which not only affects the
subject areas and methodology, but also,
for example, the funding of science. In
order to overcome the contradictions,
there has been an emphasis on
interdisciplinarity, which is a very
intellectually demanding path. Do you
think it is possible or even meaningful to
overcome these modern problems?

As far as I remember, interdisciplinarity
was a big issue in the 1990s; for example,
the Prague Centre of Theoretical Studies
at Charles University was the child (and
in many cases also the parents) of these
debates.

I believe that interdisciplinarity is an
extremely interesting element in teaching.
I mentioned above the large introductory
courses for Bachelor’s students. At
a time when Bachelor’s courses are often
replacing high-school ones, there is no
reason not to include an interdisciplinary
section. Discovering ‘what science actually
does’ is as useful for humanities students
as it is for a medical or chemistry student
to realize that their science is part of
a wider intellectual tradition and culture.

Two other things occur to me
regarding the phenomenon of false
interdisciplinarity. These are areas
in philosophy where something like
interdisciplinarity occurs, for example, in
the history of science. If you read Ladislav
Kvasz’s book, you learn a great deal about
philosophy but also about mathematics
and physics. However, I don't regard
this as interdisciplinarity in the correct
sense of the word. In the same way, the
popular connection of neuroscience and
ethics today is not interdisciplinarity.
Instead, this is about using findings from
one science (neuroscience) for your own
ethical arguments.

I think it’s interesting to consider
interdisciplinarity from the perspective
of the peripheries or fringes of scientific
disciplines, where one traditional
discipline naturally encounters another,
they do not stand apart (inter-disciplines),
but create a new discipline. An example
might be biomechanics or corpus
linguistics, disciplines which have now
become established in Czech universities.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than the social role of
universities and a common concern for
cultural wealth. How can we combine
these two functions that have been
divided?

I don’t believe these two functions have
ever been truly divided. The university
really only has one mission - to spread
knowledge. The university increases,
disseminates and transfers knowledge over
time. In this way it fulfils its social role
and protects our cultural heritage. I don’t
think you can separate these aspects.
When Professor Hilsky lectures on and
translates Shakespeare, can you say that
one is university education while the other
is the university’s social role (when the
translations become part of Czech cultural
heritage)? When Miroslav Pet¥i¢ek writes
philosophical treatises on phenomenology
and the Holocaust (Filosofie en noir, 2018),
it is clear that such publications have an
educational, scientific and social function,
but which all go hand in hand. Someone
might argue that the situation is more
complicated in medicine, mathematics

or the natural sciences, but I believe that
even there the mission of the university is
to expand knowledge, and its social role is
inseparable from this mission.
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medik ¢i chemik uvédomuje, Ze jeho véda
je soudasti §irsf intelektudlni tradice
a kultury.

Déle mé napadaji dvé véci
k fenoménu fale$né interdisciplinarity.
Jsou oblasti filozofie, kde se cosi jako
interdisciplinarita vyskytuje, naptiklad
déjiny védy. Kdyz ¢tete knihy Ladislava
Kvasze, nautite se mnohému nejen
z filozofie, ale i matematiky ¢i fyziky.
Ale to podle mé neni interdisciplinarita
ve vlastnim slova smyslu. Stejné tak
neni interdisciplinaritou naptiklad dnes
velmi popularni propojovani neurovédy
a etiky. Spise jde o vyuZiti poznatkl jedné
védy (neurovédy) pro vlastni etickou
argumentaci.

Prijde mi zajimavé o interdisciplinarité
uvaZovat z perspektivy okraju ¢i
periferif (fringes) védnich obort, kde se
jeden tradi¢ni obor pfirozené setkdva
s jinym, nezUstavaji od sebe oddélené
(mezioborovost), ale vytvateji jeden
novy obor. Pfikladem by snad mohla byt
biomechanika ¢i korpusova lingvistika,
tedy obory, které se nyni etabluji na
¢eskych univerzitach.

Jinym pfikladem moderniho rozporu

je diiraz na individualni kariéru
prostfednictvim vysokoskolského
vzdélani proti spole¢enské roli univerzit
a spolecéné péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Ja si nemyslim, Ze by tyto funkce mohly
byt kdy skuteéné rozdélené. Univerzita
m4 jediné vlastni poslani, kterym je
rozsirovani pozndni. Univerzita poznan{
prohlubuje, rozsifuje a predava v Case.
Tim také plnf svoji spole¢enskou roli

a pecuje o kulturni bohatstvi. Tyto
aspekty podle mé nelze oddélit. Kdyz
profesor Hilsky prednasi a preklada
Shakespeara, 1ze Fict, Ze jedno je

univerzitnim vzdélanim, zatimco druhé
spole¢enskou roli univerzity (kdyz
preklady vyjdou a formuji éeské kulturni
prostiedi)? KdyZ Miroslav Petf{¢ek napise
filozofické pojednani o fenomenologii

a holokaustu (Filosofie en noir, 2018), je
jasné, ze takova publikace m4 vzdélavaci,
resp. védeckou i spole¢enskou funkei, ty
ale vzdy prichazeji ruku v ruce. Nékdo
by mohl namitnout, Ze v mediciné,
matematice ¢i pfirodnich védach je
situace komplikovanéjsi, ale i tam podle
meé plati, Ze poslanim univerzity je
rozsifovani poznani a spole¢enska uloha
nenf od tohoto poslani oddélitelna.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfedoevropskych zemi
jde o jedno z nejsilnéjsich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

Skolné podle mé nenf feSenim. Kdy? se

hovoti o $kolném, zmitiuji se vétSinou

nékteré ze tfech divodi jeho zavedeni:

zvySeni odpovédnosti a motivace ke studiu

ze strany student, zlepSeni finanéni

situace univerzit a indikator kvality skoly

(lepsi si miize Gétovat vice neZ horsi).
Neni doloZeno, Ze by $kolné vedlo

k zvySeni zdjmu o studium. Naopak

je doloZeno, Ze 8kolné vede k silnému

zadluzeni mladé generace - napriklad

finan¢ni problémy spojené s dluhy

za Skolné mohou byt ve Spojenych

statech podobné problematické jako

s financovdnim nemovitosti (hypote¢ni

bublina v roce 2006). Velmi sporné je
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Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

Idon’t believe that fees are the solution.
When people discuss fees, they tend

to mention three reasons for their
introduction: to increase student
responsibility and motivation, to improve
universities’ financial situations, and to
indicate the quality of the school (you can
charge more for better schools).

There is no evidence to suggest that
feeslead to a greater interest in courses.
On the other hand, it has been shown that
fees lead the younger generation into high
levels of debt. For example, in the USA
the financial problems related to tuition-
fee debt might become as serious as the
mortgage bubbles associated with the
financing of property in 2006. Improving
the financial situation of universities is
also a very controversial matter. Tuition
fees are undoubtedly part of the argument
for the reduction of contributions to
public universities from public budgets,
and become more of a tool by which
the state can reduce expenditure on
universities than as a means for improving
their financial situation. And finally the
example of Great Britain demonstrates
that the level of tuition fees is not an
indicator of the quality of the university:
as the number of people interested in
university courses continues to rise (see
previous question) and no institution

wishes to appear “cheap”, the vast majority
of schools have set the level of fees as close
to the maximum as possible.

Historically, Central Europe has been
far more egalitarian than, for example, the
United States, where there is a relatively
large number of extremely rich people
who sponsor universities to the tune
of tens or even hundreds of millions
of dollars. Nevertheless, it is true that
in comparison with the United States
or Great Britain, Czech universities lag
significantly behind in the attention they
give to graduates and in their contact with
them. Naturally, this is a situation which
has to be improved. It is not only about
funding - it is also about the prestige and
reputation of the given institution, it is
about creating the social relationships
which the university needs, and finally
it is about a lively community bringing
together applicants, students, teachers and
graduates.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

I would divide my answer into two points.
Firstly, I don’t think there is going to be

a difference between medium-sized and
large Czech universities for some time,
which also applies to their Austrian and
German counterparts. Not every German
university is excellent. Historically,
Central Europe has tended more towards
permeability and diversity, which was
violently interrupted by the Second World
War and the subsequent totalitarian
communist regimes. However, I think
that if Europe remains together, Central
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i zlepSeni finan¢ni situace univerzit.
Skolné se bezesporu stane argumentem
pro sniZeni prispévki vefejnym vysokym
$koldm z vefejnych rozpolta, takze se
spiSe jednd o néstroj, jak stat zbavit
vydajii na vysoké $koly, nez o zptsob, jak
zlepsit jejich finanéni situaci. A kone¢né
priklad Velké Britanie ukazuje, Ze vyse
$kolného nenf indik4torem kvality vysoké
Skoly: jelikoz stéle roste pocet zdjemcti
o vysokoskolské studium (viz d¥{v&jsi
otézka) a 24dn4 instituce nechce vypadat
Llevné“, naprosté vét§ina instituci nastav{
$kolné v blizkosti maximalni mozné vyse.
Stredoevropsky prostor je historicky
mnohem vice egalitatsky nez napriklad
Spojené staty, kde je pomérné velky pocet
extrémné bohatych osob, které pak vysoké
$koly sponzoruji az v fadech desitek ¢éi
stovek miliéna dolard. Nicméné je pravda,
Ze oproti Spojenym statim ¢i Velké Britanii
¢eské univerzity podstatné zaostavaji
v péli o absolventy a v kontaktech s nimi.
To je samozrejmeé Spatné a tato situace se
musi zlepSovat. Nejde pouze o finance,
ale i o prestiz a povést dané instituce,
o vytvareni spole¢enskych vztahd, které
univerzita potfebuje, a v neposledni fadé
0 Zivé spoleéenstvi propojujici uchazece,
studenty, vyucujici a absolventy.

Jako ¢len akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
av ¢em vidite moznosti jejiho rozvoje.

Svoji odpovéd bych rozdélil do dvou
ohledt. V prvnim ohledu asi za néjakou
dobu nebude rozdil mezi stfedné

velkou nebo velkou ¢eskou univerzitou

a jejim rakouskym nebo némeckym
protéjskem. Ne kazd4 némecka univerzita
je excelentni. Stfedoevropsky prostor

historicky tihnul k miSeni, prostupnosti
a diverzité, coZ nésilné prerusila druha
svétova valka a nasledné totalitni
komunisticky reZim. Domnivam se

v8ak, Ze pokud Evropa vydrZi propojena,
bude stfedni Evropa opét smétovat

k rznorodosti, ktera ji kdysi byla vlastni.
Univerzity, byt mnohé vznikaly v 19. stoleti
jako explicitné narodnf instituce, jsou
svoji povahou velmi pfiznivé nejen

pro diverzitu obord, ale i studentii

a prednasejicich.

Vzhledem k nadbytku velmi kvalitnich
absolventt, postdokt a mladych
badatelii jsou jiZ i naSe univerzity
dobrou destinaci pro zahrani¢ni zdjemce
o praci v akademickém prostiedi. Zde
se v8ak podle mé objevuje jeden zdsadni
problém, ktery je potfeba v ivahach
o perspektivé nasich univerzit zohlednit.
V jedné z vySe poloZenych otdzek byla
zminéna i spoleenska role univerzity.
Univerzity vzdy také kultivuji prostredi
a spole¢nost, ve které piisobi. Zarover
stale plati, Ze Giroveri absolventd mnoha
zahrani¢nich univerzit je stile vyssi,
nez uroveri absolventd nasich univerzit
(nakolik mohu soudit alespoti v oblasti
spole¢enskych a humanitnich vé&d).

To ve vysledku znamen4, Ze na mnoha
oborech by nebyl v sou¢asnou dobu
problém obsadit vétsinu pozic nadéjnymi
a velmi dobrymi zahraniénimi badateli.
Zde vSak tento trend nardzi na realitu
kultury a spole¢nosti relativné malého,
narodniho jazyka. Na univerzitich

by se u¢ilo z podstatné ¢asti anglicky,
podobné jako na nékterych univerzitach
v Beneluxu a Skandin&vii. Je-li vlastnim
posladnim univerzity rozsifovani poznani,
pak by nemél byt bran zfetel na narodni
jazyk a narodni kulturu. Univerzita se

z tohoto ohledu jevi jako nadnarodni, resp.
a-narodni instituce. AvSak spolecenska
role univerzity existuje, a ackoli maze
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Europe will move again towards that
heterogeneity it once had. Universities

- even those founded as explicitly
national institutions in the nineteenth
century - are open to diversity in
disciplines as well as their students and
teachers. Due to the abundance of high-
quality graduates, postdocs and young
researchers, even our universities are
becoming sought-after destinations by
international academics looking for work.
Here, however, is a fundamental problem
which has to be taken into consideration
when contemplating the future of our
universities. One of the previous questions
mentioned the social role of the university.
Universities have always contributed to
the environment and society which they
are part of. At the same time, it is still the
case that the level of graduates in many
universities abroad is higher than the level
of graduates in our universities (at least
from my experience in the humanities
and social sciences). This means that it
wouldn't be a problem at the moment to
fill the majority of posts with promising
international researchers. However, this
trend is then confronted by the reality of
a culture and society of a relatively small
national language. Most of the courses
would be taught in English, as happens in
some universities in the Benelux countries
and Scandinavia. If a university’s mission
is to spread knowledge, then the national
language and national culture should

not be taken into account. From this
perspective, the university appears as

a supra-national, or rather a-national
institution. Although the social role of

a university might be secondary to the
dissemination of knowledge, it is still
alegitimate role. Here lies the conflict
which I believe will be crucial for the top
university departments in our region
(and again mainly for the social sciences

and humanities - all of my answers

are from this perspective): in practical
terms - recruitment for academic posts

- how will it be possible to combine the
university’s social and community role
with its essential scientific-research role?

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

I think that the coronavirus pandemic
will act as an accelerator in many areas.
I don’t believe it’s creating anything new,
but it is considerably speeding up social
trends which existed before the crisis,
but without the worldwide crisis would
have taken much longer to implement
and would also probably have had many
more unwanted consequences. As
I wrote above, discussions about online
teaching have been going on for many
years now. Within about two weeks in the
spring of 2020 practically all university
teaching had moved online. Throughout
the entire period of the pandemic it has
been completely open as to what form
teaching will take in the coming semesters,
though we all hope we will be returning
to the classrooms. However, Cambridge
University, for example, decided in the
summer of 2020 that there would only
be online teaching until the summer of
2021. When will we be opening up the
full-time courses which more than 100
people enrol for? I think that the pandemic
will require a clear movement towards the
development and use of online teaching.
Even prior to the pandemic there
was a growing belief that many of the
international workshops, work meetings
and conferences were only happening
because a project or grant required it.
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byt aZ druhotnd vzhledem k roz$ifovani
lidského poznani, je to stdle legitimni role.
Tak se zde ukazuje konflikt, ktery bude
podle mé kli¢ovy pro $pic¢kova univerzitni
pracovi$té v naem regionu (a opét asi
zejména pro spoledenské a humanitni
védy, jejichZ perspektiva utvari vSechny
mé odpovédi): zda a pfipadné jak
v praktickych ohledech pfi konkurzech
na mista akademickych pracovnika
kombinovat spole¢enskou ¢i komunitn{
roli univerzity s jeji bytostnou védecko-
-vyzkumnou roli.

Jsme v krizi, ktera silné zasahla celou
spole¢nost véetné Skolstvi. Myslite

si, Zze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zptisobem?

Myslim si, Ze pandemie koronaviru ptisobi
v mnoha oblastech jako jakysi urychlovac.
Nevytvari podle mé nic nového, ale velmi
urychluje spole¢enské tendence, které
prevazovaly jiz pred krizi. Bez celosvétové
krize by ovSem jejich prosazeni trvalo
mnohem déle a mélo asi také mnohem
vice vedlejsich u¢inkd. Jak jsem jiZ psal
vyse, diskuse o online vzdélavani se

vedou jiz mnoho let. Na jare 2020 trvalo
priblizné dva tydny, nez do virtudlniho
prostoru presla veskera univerzitni vyuka.
Po celou dobu pandemie je naprosto
otevfené, v jaké podobé zahdjime vyuku

v nasledujicich semestrech, pokazdé
doufime, Ze se vratime do uéeben.

Ale napriklad Cambridgeska univerzita
oznamila v 1été 2020, Ze bude uctit pouze
online cely akademicky rok az do léta
2021. Kdy otevieme kurzy k prezenénimu
studiu, do kterych se zapisuje vic nez

sto osob? Myslim, Ze pandemie bude
znamenat jasny posun v rozsireni

a vyuzivani online vyuky. Uz pred
pandemii také sililo presvédéeni, Ze mnohé
mezindrodni workshopy, pracovni setkani

a konference se déji pfedevsim proto, Ze to
vyZaduje néjaky projekt ¢i dotace. Myslim,
Ze druhym jasnym dopadem pandemie
bude zvyseni po¢tu online konferenci na
ukor ,akademické turistiky“.

Posledni a moznd nejdulezitéjsi
zménou muze byt posileni role odbornika
a védce ve spole¢nosti a politice.
Pandemie ukézala, jak izce mtze byt
véda v kritickych situacich propojena
s politikou (coZ jsme doposud vidali
predeviim v riiznych sci-fi filmech).

V Ceské republice se navic ukazalo, Ze
vlada je neschopnd G¢inné politické akce.
Na zac¢atku pandemie v roce 2020 se vlada
utipéla v politikatreni. V inoru 2021 celd
politicka reprezentace predvedla tragické
jednani o (ne)prodlouZeni nouzového
stavu. Byla to ob¢anskd spole¢nost

a zaroven také univerzity a vyzkumné
ustavy, které okamzité zacaly resit
problémy, které nova situace pfinesla
(ptiprava respiratorti, ochrannych
pomucek, dezinfekci, nanovlaken

apod.). Ano, ani nejlep$i epidemiologové
a imunologové nemohou védeét s jistotou,
jak se novy vir bude chovat, av$ak jejich
nazor je v takovou situaci naprosto
nezbytnou soucdsti kazdého politického
rozhodnuti. TakZe ve vysledku mtze
pandemie viru covid-19 vést i k posilen{
prestize a postaveni védy, a tedy i univerzit
v dnesni spoleénosti.
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I think that another clear impact of the
pandemic will be an increase in the
number of online conferences at the
expense of “academic tourists”.

The last and perhaps most important
change could be a strengthening of the
role of the expert and scientist in society
and politics. The pandemic has shown how
closely science can be connected to politics
during critical junctures (which I had only
seen before in sci-fi films). In addition,
we have seen how the government in the
Czech Republic has been incapable of
effective political action. At the start of
the pandemic in 2020 the government
was mired in political point-scoring,
while in February 2021 all of our political

representatives failed in the negotiations
over whether or not to extend the state of
emergency. It was civic society and also
the universities and research institutes
which began to immediately deal with

the problems the new situation was
bringing (preparing respirators, protective
equipment, disinfection, nanofibers,
etc.). And it’s true that not even the best
epidemiologists and immunologists

know with certainty how the new virus
will behave, but their opinions in such

a situation are an essential part of each
political decision. One of the results of
the covid-19 pandemic might then be an
increase in the prestige and standing of
science and universities in today’s society.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

I think the most important continuum

has been the ability to adapt. In spite of
the entrenched ideas of a section of the
public who see universities and colleges as
being fundamentally intransigent, these
tertiary-education institutions have shown
great adaptability. This has had positive as
well as often negative repercussions. In the
first case, it reflects the ability to perceive
the changing world as not only a subject
of study and research, but also as the
driver of change within the universities
themselves. In other words, universities
have never lacked the dynamics which
other organizations would be envious of,
though I wouldn’'t want to hide the fact that
we should strive to be greater pioneers. On
the negative side, I would point to political
subservience, which not only refers
geographically and chronologically to the
communist decades within the Eastern
Bloc. Basically, throughout their existence
universities have frequently been unable
to withstand political pressure. Where

I mentioned adaptability as an example of
continuity, I also see a certain danger in

an exaggerated emphasis on marketing.
The example of the best and wealthiest
universities in the world shows the
importance of marketing, but efforts

at selling a ‘brand’ or ‘product’ often
overshadow the university’s central
mission.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

I've been thinking about this a lot over
recent years. The idea of autonomy is one
of the university’s most valuable assets
and symbolizes the return to democracy
after 1989. At the same time, I'm convinced
that autonomy can often be an excuse

for failing to carry out necessary change,
which is connected to the aforementioned
positive adaptability. The autonomy of
universities, in particular those financed
by the state, is linked to academic self-
governance. I believe that the role of
academic senates in universities and

their faculties has to be rethought and
altered. Too often, under the banner of
control, academic senates find themselves
in conflict with the managers of the
university and faculties, significantly
complicating the work of the rectors

and deans. There are too many never-
ending discussions on issues which are

of marginal importance to the university.
At times it appears as though one section
of the academic community is defending
its autonomy against another, rather

than defending university autonomy
against outside challenges. I would like
universities to take the initiative here by
defining the necessary amendments to the
Higher Education Act. I am concerned that
if the present state is to continue, populist-
minded political representatives will
introduce measures that will please no-one
at university.
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Za nejvyznamnéjsi kontinuum povazuji
schopnost adaptace. Navzdory zazité
predstavé ¢asti verejnosti, ktera chipe
univerzity a vysoké skoly jako v jadru
zkostnatélé prostredi, prokazuji tyto
instituce tercidrniho vzdélavani velkou
prizplsobivost. Ta ma kladny, ale mnohdy
i negativni rdmec. V prvém se odrazi
schopnost vnimat ménici se svét, ktery
je nejen pfedmétem studia a zkoumdni,
ale také hybatelem zmén na univerzitich
samotnych. Jinymi slovy, univerzitni
puda nepostridala a nepostrad4
dynamiku, kterou by ji mohla zavidét
leckterd jind organizace, aniz bych

tim chtél zastfit, Ze v mnoha ohledech
bychom méli byt vét$imi prukopniky.
Jako zdpornou dimenzi chidpu schopnost
politické sluzebnosti, kterou nelze
¢asové a geograficky redukovat pouze
na komunistické dekady a vychodni
blok. Zkratka, univerzity v prabéhu své
existence mnohdy neodolaly politickym
tlaktim. Zminil-li jsem adaptabilitu jako
ukazku kontinua, spatiuji jisté nebezpedi
iv prehnaném dirazu na marketing.
Priklad nejlep$ich a nejbohatsich
univerzit ze svéta ukazuje nezbytnost
marketingu, ale usili prodat ,,znacku”
nebo ,produkt” nejednou prehlusuje
hlavni mise univerzit.

Se stfredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
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a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Posledni léta nad touto otdzkou premitdm
neustale. Myslenka autonomie nalez{

k nejcennéj$im statklim univerzit

a symbolizuje demokratizaci po roce
1989. Zaroven jsem presvédcen, Ze
autonomie ¢asto slouzi jako vymluva

k uskuteéiiovani nutnych zmén, které
souviseji s vyse zminénou pozitivni
adaptabilitou. Autonomie vysokych $kol,
primarné téch verejnych, je spojena

s akademickou samospravou. Soudim,

ze roli akademickych senati univerzit

a jejich fakult je tfeba znovu promyslet

a zmeénit. Prili§ ¢asto jsou pod vlajkou
kontroly akademické senaty v opozici
vici vedeni Skol a fakult a mnohdy
vyrazné komplikuji fizenf rektorim

a dékanfim. Casto se nekone¢n4 jednéni
tykaji margin4lif, nikoliv pro univerzitu
zéleZitosti nejpodstatnéjsich. Obéas jako
by se jednalo o obhajobu autonomie jedné
¢asti akademické obce proti druhé, nikoliv
o obhajobu autonomie univerzity navenek.
Uvital bych v té véci impuls predevsim ze
strany univerzit, které by v tomto ohledu
mély definovat nutné zmény zédkona

o vysokych $kol4ch. Obdvam se, Ze pokud
budeme udrZovat soucasny stav, miize

se pri populistickém naladéni politické
reprezentace novelizace ubrat smérem,
ktery se na univerzitich nebude libit
nikomu.

Univerzity béhem déjin ¢asto uréovaly,
co vytvari prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfedni Evropé

formujici a aktivni?
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Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

Universities in Central Europe continue
to reliably supply the elites, albeit that
this term can be understood in different
ways. Here it would be positive if at
least some schools reminded the public
of the exceptional achievements of

their university graduates in diverse
fields of human endeavour. I think

that we can work even harder in this
regard, particularly when considering
the efforts that have been made by
constitutional officials and political
representatives to present the university
as being a redundant institution, or even
a harmful one.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How are
universities and colleges reacting to
these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

Universities are not monoliths but
complex intellectual organisms. Since
ancient times, some people within the
academic community have always opposed
new changes, whilst others have seen
transformation as their raison détre. The
past few decades in particular have shown
that it is impossible to resist technological
innovations, and this applies even more so
to the new forms of communication. One
of the great challenges for universities

is not only to participate in their

development but also to investigate the
impact of new technology and promote
its use. This is what I'd imagine to be the
middle ground.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

There will probably never be an ideal state.
And if we read the memoirs of professors
from the 19* and 20 centuries, then there
never was a golden age, only a chimera.
The great regard which university
professors were held in before the Second
World War, and even more so before 1918,
was due to their small number and the
manner in which they were appointed.

It is obvious that the rise in the number

of professors (as well as senior lecturers,
who enjoy a much higher status than in the
system under the Austrian empire or the
First Republic) has led to the diminishment
of their elite status. But to answer your
question. For a long time I have supported
the idea of systematization in the form of
functional positions, even though I know
this is extremely unpopular in the Czech
Republic. However, this system exists in
neighbouring countries; it works, and

it prevents the number of professorial
positions from increasing too greatly. I also
have grave doubts about the combination



JIRI LACH 113

Univerzity ve stfedni Evropé jsou stale
spolehlivym dodavatelem elit, byt je to
termin podléhajici rozliénému chapani.
V tomto ohledu je dobfe, Ze alespori
nékteré skoly vefejnosti pripominaj,

ze mimoradné vykony v rozmanitych
oblastech lidského snazeni vykonal ten

¢i onen absolvent nebo absolventka jejich
univerzity. Myslim, Ze v tomto ohledu je
nutno pracovat jesté intenzivnéji, zvlaste
kdyz uvdZime trvalou snahu nékterych
soucasnych i minulych Gstavnich ¢initeld
a politikl prezentovat univerzity jako
svého druhu zbyte¢né instituce ¢i dokonce
Skadce.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty. Jak
na tyto podnéty univerzity a vysoké Skoly
reaguji - konzervativné, nebo naopak
prilis vstficné? Existuje v této oblasti
stfedni cesta?

Univerzity nejsou monolity, ale slozité
mentalni organismy. Plati v nich od
praddvna, Ze ¢ast akademické obce
oponovala jakymkoliv novotam, zatimco
jina chépala zménu coby hlavni krédo
své ¢innosti. Zejména posledni dekady
ukazuji, Ze odolavat technickym
novinkam vSeho druhu vlastné nelze,

a mnohondsobné to plati pro nové formy
komunikace. Je velkym tkolem univerzit
nejen participovat na jejich vyvoji,

ale rovnéZ zkoumat dopady novych
technologif a kultivovat jejich uZivani.
To povazuji za hledani stfedni cesty.

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogi. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dirazem

na teorii, ob¢éas vystredni postavu. Dnes
se ceni profesor spiSe jako manazer i
znalec tokii penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo
jiné opatfeni?

Idealni stav asi nikdy nenastane. A ¢teme-
-li paméti profesort z 20. ¢i 19. stoleti,
zjistime, Ze Zadny zlaty vék neexistoval,
to je chiméra. Obrovska autorita
univerzitniho profesora pred druhou
svétovou valkou ¢i jesté patrnéji v obdobi
pred rokem 1918 plynula z velmi nizkého
poctu profesort a formy jejich jmenovani.
Je nasnadé, Ze zvySujici se pocet profesort
(ale i docentt, ktet maji mnohem vy3$si
postaveni nez tfeba v systému starého
Rakouska a prvni republiky) vede k tomu,
Ze jsou vnimani jako vrstva méné elitni.

Ale primo k Vasi otazce. Jsem
dlouhodobym zastdncem systematizace
ve formé funkénich mist, pfestoze vim, Ze
je to myslenka u nas krajné nepopulérni.
I v blizkém zahranié{ tento systém
existuje, je funkéni a pisobi preventivné
proti inflaci profesorskych pozic. Mam
rovnéz velké obavy z kombinace sou¢asné
podoby jmenovani profesort, smluv na
dobu neur¢itou a absence vékové hranice
pro odchod do penze. Jsem si jist, Ze bez
zmény v této oblasti mohou univerzity
¢ekat generacni konflikty, finan¢ni
problémy a oborové stagnace.

A profesor coby opattovatel financi?
S ohledem na sloZitost projektovych
a grantovych Zadosti je Zadouci
prohloubeni cesty, kterou uz nejedna
Ceskd univerzita zah4jila pred lety, a to
maximalni zapojeni profesiondlniho
aparatu v administraci projekta
a soustredéni role profesord na védeckou
garanci poddvaného grantu.
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of the current format for appointing
professors with contracts for an indefinite
period and the absence of a retirement
age. I am certain that if things do not
change, then universities can expect
generational conflicts, financial problems
and stagnation in their disciplines.

And the professor as the provider of
funding? In terms of the complexity of
project and grant applications, it would
be worthwhile continuing along the
path that several Czech universities set
out on some years ago - linking as much
as possible a professional apparatus to
the administration of projects, while
concentrating the role of professors on
the scientific guarantee of the submitted
grants.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

There have been many people whom

I have been grateful for in my academic
life, both at my alma mater of Palacky
University and elsewhere. But there was
one individual in particular: Dr Troy
McGrath, an American lecturer with the
Civic Education Project at PU, who taught
us political sociology and comparative
politics at the start of the 1990s. I later
met him again at the Central European
University. The standards that he set have
always been the basic building blocks of
my academic life.

How easy is it to transfer experience
from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give
us any examples of the successful or
unsuccessful transfer of foreign models

over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

We won't survive without inspiration
from abroad, though that has always been
the case. One good example is academic
mobility, which is seen most obviously in
the USA, where it is impossible to spend
your whole academic career - from student
to retirement - at one university. I realize
that this transformation is dependent on
socio-economic factors and traditions,

but I believe that those Czech universities
which want to systematically shake up

the complacency of their staff will quickly
become part of the global network. I would
like to see the development of academic
patrons, whether through legacies or from
the support of businesses. However, this is
not only in the hands of the universities. If
I were to choose a specific example which
is realistic for the Czech Republic, then

I would highlight the Central European
University founded by George Soros.

For me, this institution is inspirational

in terms of its curricula, its support for
students, how it reaches out to applicants
and in its administration. And this is not
just an example for the humanities and
social sciences.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?
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Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem ¢i autoritou?

Osobnosti, kterym vdé¢im za svij
akademicky Zivot, je mnoho - jak na mé
mater'ské Univerzité Palackého, tak i jinde.
Ale jednoho konkrétniho ¢lovéka uvedu:
Dr. Troy McGrath, American, ktery ptisobil
jako lektor Civic Education Project na UP

a pocatkem devadesatych let vyucoval
politickou sociologii a komparativni
politiku. Pozdé&ji jsem se s nim opét potkal
na Stredoevropské univerzité. Standardy,
které ndm vstépoval, byly a jsou zdkladnim
stavivem mého akademického byti.

Do jaké miry Ize podle Vas prenaset
zahraniéni zkuSenosti (i zdaleka, z USA
nebo Asie) do naseho stfedoevropského
prostiedi? MUiZete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tfricet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Bez prijeti zahrani¢nich impulst
neprezijeme, ale to nenf novinka. Jednim
z vhodnych prikladd je akademicka
mobilita, ktera nejztetelnéji funguje
patrné v USA, kdy neni mozné, aby
¢lovék stravil cely akademicky zivot -

od studif po odchod do penze - na jedné
univerzité. Jsem si védom zavislosti této
promény na ekonomicko-socidlnich
veli¢inach a tradici, ale soudim, Ze ty
¢eské univerzity, které budou usilovat

o narusen{ personalnf stati¢nosti
systematicky, se svétu priblizi ve v§ech
ohledech drive. Za Zadouci bych povazoval
rozvoj akademického mecendtu, at uz

plyne z dédictvi ¢i promyslené podpory
¢asti podnikatelské sféry. To vSak neni

jen v rukou univerzit. Pokud mam volit
opét konkrétni priklad a nemirit nad
obzory, které jsou pro CR realné, pak

bych volil Georgem Sorosem zaloZenou
Sttedoevropskou univerzitu. Povazuji tuto
instituci za inspirativni v oblasti studijnich
programd, podpory studentd, vyhleddvan{
uchazect i ve sféfe administrativy.

A nemyslim si, Ze by se jednalo o priklad
pouze pro humanitn{ a socidlni védy.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi ziejmé znamenalo
shizovani trovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad sniZzovani poctu
pFijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Jsem pro sniZzovani po¢tu prijimanych
studentd. Je to ale krok, ktery musi byt
spojen s dal§imi zménami sahajicimi
nejméné do oblasti stfedniho $kolstvi.
Stejné tak bych uvital kategorizaci
vysokych $kol a univerzit na védecké

a vzdélavaci, a to se dvéma poznidmkami.
Za prvé by mélo dochazet k pravidelné,
zhruba péti az sedmileté evaluaci, zda
dan4 $kola napliiuje charakteristiku
védecké univerzity nebo instituce
vzdélavaci, priCem?z tato kategorizace

by méla mit jemnéjsi oborovou metodiku.
Zadruhé by nemélo byt mozné, aby
nékolik excelentnich obort zajistilo
pridomek ,védecka” celé univerzité za
prevahy védecky (pod)priimérnych obord.
K tomu je nutné podrobit kontrolnimu
skrutiniu kvalitu vzdélavaci éinnosti, at
uZ dand univerzita bude definovana jako
védecka ¢i vzdélavaci instituce. Myslim, Ze
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I am in favour of lowering the number

of students. However, this is a step that
has to be carried out in conjunction

with other changes affecting secondary
education. I would also welcome the
categorization of colleges and universities
into research and educational institutes,
but with two provisos. Firstly, this should
involve a regular five- to seven-year
evaluation to ascertain whether the given
institution fulfils the characteristics of

a scientific university or an educational
institute, and this categorization should
be based on nuanced professional
methodology. Secondly, universities
which have some disciplines with

the status of ‘excellent’ should not be
given the title of ‘scientific’ if its other
disciplines are scientifically average

or below average. In addition, the

quality of education has to be open to
scrutiny, regardless of whether the given
university is defined as a scientific or
educational institute. I think that the
National Accreditation Office is better in
this regard than the former Accreditation
Commission.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects the
subject area and methodology, but also,
for example, the funding of science. In
order to overcome the contradictions,
there has been an emphasis on
interdisciplinarity, which is a very
intellectually demanding path. Do you
think it is possible or even meaningful
to overcome these modern problems?

The unstoppable process of specialization
hasled to conflict not only between the
natural sciences and the humanities, but
also within these disciplines themselves.
One possible answer is systematization

linked to the sufficient allocation of
funds, which could reduce the enormous
disparity in the financing of the

natural sciences and the humanities.
Interdisciplinarity could be part of

this systematization, which the state
could promote financially (for public
universities) and which would be subject
to scrutiny when the university applies
for an extension of its institutional
accreditation.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social
role of universities and a common
concern for cultural wealth. How can
we combine these two functions that
have been divided?

I would probably disagree with the notion
that these functions have been divided.
All of the most prominent universities in
the Czech Republic have figures who have
achieved excellent results in their field and
who also have significant social roles and
are recognized by the public. Universities
as institutions are also becoming more
visible in the public eye and are involved
in a number of activities which go beyond
their basic educational and scientific
remits. Universities are fortunate if local
and regional political representatives are
aware of how important the presence

of the university actually is in a city

or region.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
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v tomto ohledu Narodni akreditaéni irfad
postupuje lépe, nez tomu bylo drive za ¢asti
Akreditaéni komise.

V moderni dobé doslo k rozdéleni
humanitnich a pfirodovédeckych

obort, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pFekonani rozporu
se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naro¢na cesta.
Kde vidite moZnosti v prekonavani téchto
modernich problém - a vidite je viibec
jako smysluplné?

Nezadrziteln4 specializace vede k tomu,
Ze dnes jiZ panuji spory nejen mezi
prirodnimi a humanitnimi obory, ale

také v jejich ramci. Jednou z cest je
systemizace spojend s dostate¢nou alokaci
finanénich prostredk, kterd by mohla
omezit propastné rozdily ve financovani
prirodovédeckych a tfeba humanitnich
obort. Soudasti této systematizace by
mohl byt také diiraz na interdisciplinaritu,
kterou by stét (u verejnych vysokych

$kol) motivoval finan¢né a kter4 by byla
napf. predmétem kontroly pri Zadosti

o prodlouZenf institucionalni akreditace
dané univerzity.

Jinym ptikladem moderniho rozporu

je diraz na individualni kariéru
prostiednictvim vysokoskolského
vzdélani proti spole¢enské roli univerzit
a spolecéné péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Dovolil bych si do jisté miry nesouhlasit

s nazorem, Ze tyto funkce jsou nyni
rozdélené. Vechny vyznamnéjsi
univerzity v CR disponuji osobnostmi,
které dosahuji skvélych vysledka ve

svém oboru a zaroven plni vyzna¢nou
spole¢enskou roli, ve které jsou vefejnosti

vnima4ni. Stejné tak univerzity jako
instituce postupné prostupuji do
verejného sektoru a prichazeji s fadou
aktivit, které sahaji za jejich zakladn{
vzdélavaci a védeckou funkei. Stésti maji
ty univerzity, u nichZ si mistnf a regionln{
politické reprezentace uvédomuji, jak
zasadnim faktorem jejich pfitomnost

ve mésté ¢i kraji je.

Evergreenem souéasného skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfedoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostfednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventd, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

O mecenatu jsem se jiz zminil, ale tady je
zapottebi politické stability a dlouhého
¢asu. Za priznivych podminek bude trvat
desetiletf, neZ se situace pro univerzity
zmén{ k lep§imu. Absence $kolného

je velkou slabinou ¢eské situace. Ale
politickd strana, kterd by dnes navrhla
zavedeni Skolného, by si podepsala ortel
nicotné volebni podpory. Jisté je ale mozna
diskuse o jinych formach finanéni Géasti
studentdl. Bezesporu by stalo za Gvahu
zavedeni poplatkd za opravné terminy,
opakovani pfedméti atp. K tomu je rovnéz
nutnd debata o po¢tu vysokych skol
financovanych ze statniho rozpoctu.

Jsem bytostné presvédcen, Ze verejnych
vysokych 8kol je v Ceské republice p#ilis
mnoho. Cestou - jisté komplikovanou
a mozna i politicky iluzorni - je nejen
redukce 8kol jako takovych, ale i obména
meziuniverzitnf spoluprace, napt. u tzv.
malych obort. Re$enim by mohly byt
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European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

I have already mentioned patronage, but
in the Czech Republic we need political
stability and a lot of time. Given the
right conditions it will take decades
before the university situation changes
for the better. The absence of tuition
fees is a weak point in the Czech system.
However, it would be political suicide
for any party to suggest introducing
tuition fees, though it is possible to

have discussions on other forms of
student financial contributions. It would
certainly be worth considering fees for
resitting exams or repeating subjects,
etc. A debate is required on how much
the state should contribute to university
funding. I am convinced that there are too
many universities in the Czech Republic.
One way - certainly complicated and
perhaps even political fantasy - is not
only to reduce the number of schools,
but to increase cooperation between
universities, for example, between the
‘small disciplines’. One solution could
be joint accreditation for curricula.
Several universities already offer joint
curricula with international partners.
Why could something similar not
happen between Masaryk University
and Palacky University for instance?

In addition there would be more scope
for the systematization of functional
posts: personnel costs are the most
onerous for small disciplines. If experts
from two or more universities could
share one programme, it would make
both professional and financial sense.
Above all, however, is the willingness

of politicians to fund universities over

the long term at the same level as other
developed countries of our size - for
example, the Scandinavian countries.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

I've already partly answered this in
previous questions. Universities like
Masaryk University should undoubtedly
be involved in improving the legislative
and financial health of universities. There
is also much to be gained from greater
international cooperation and interacting
with the general public.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

The coronavirus epidemic has already
affected universities in several ways.
Firstly, it has undoubtedly speeded

up the digitalization of teaching and
administration at individual schools.
The speed and quality will be at different
rates, but the long-running tilting
against the windmills in the form of
colleagues claiming it is only possible to
teach in the departments has perhaps
now come to an end. On the other hand,
we're probably all now aware of how
important it is to have contact between
academics and students, which we were
denied for a substantial part of the 2020
summer and winter semester. I think

it’s essential for individuals and teams at
universities to come together in the fight
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spole¢né akreditace studijnich programu.
Rada univerzit disponuje spole¢nymi
studijnimi programy se zahrani¢nimi
partnery. Pro¢ by podobn4 praxe nemohla
nastat kuptikladu mezi MU a UP? Navic
by zde byl dalsi prostor pro systemizaci
funkénich mist: u malych obort jsou
nejnaro¢néjsi osobni naklady. Pokud by
se odbornici ze dvou ¢i vice univerzit
mobhli podilet na jednom programu,

meélo by to smysl finanénf{ i oborovy.

Nade v8im vSak stoji ochota politické
reprezentace dlouhodobé financovat
univerzity na Grovni nejvyspélejsich stat
nasi velikosti. Zde mam na mysli zejména
skandinavsky priklad.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stfredné velkych
stfedoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Z C4sti jsem to jiz naznadil v pfedchozich
odpovédich. Zcela ur¢ité by univerzity
typu Masarykovy mély plsobit na
zlepSeni legislativniho a finanénfho zdravi
univerzit. Zna¢né moznosti spatiuji
rovnéz v prohlubovani internacionalizace
a kultivaci vefejného prostoru.

Jsme v krizi, ktera silné zasahla celou
spole¢énost véetné Skolstvi. Myslite si, ze
tato koronavirova krize ovlivni univerzity
a pokud ano, jakym zpisobem?

Koronavirova epidemie univerzity jiz
ovlivnila, a to hned v nékolika dimenzich.
Predné sijsem jist, Ze uspisila elektronizaci
vyuky a administrativy na jednotlivych
$kolach. Tempo a kvalita budou jisté
riznorodé, ale dlouholety boj s obsluhou
vétrnych mlyna ve formé kolegi, kteti
tvrdili, Ze vyuéovat lze jen a pouze za

katedrou, je snad u konce. Na druhou
stranu jsme si asi v8ichni uvédomili, jak
podstatny je Zivouci kontakt akademikii se
studenty, ktery ndm byl po podstatnou ¢ast
letnfho i zimniho semestru 2020 upren. Za
zasadni povazuji zapojeni individudlnich
pracovnikii univerzit i celych tyma do boje
proti covid-19. Znaén4 ¢ast elementarné
vnimavé verejnosti jisté pochopila, jak
dulezité je dlouhodob4 a systematicka
podpora védy. A zdaleka zde nem4m na
mysli jen medicinské & prirodovédné
obory. Ukazalo se rovnéz, Ze univerzity
jsou kadlubem solidarity, kdyz cela fada
charitativnich a podptrnych iniciativ
vze$la ze spontdnni i organizované
iniciativy univerzit.
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against Covid-19. A significant proportion = Universities have also been shown to

of the public has certainly realized the be a source of solidarity, with a range
importance of the long-term, systematic of charitable and support initiatives
support of science, and certainly not only stemming from spontaneous as well

the medical and scientific disciplines. as organized university initiatives.
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POSTAVENI GARANTOVAT
SVYM VYKONEM

A PERSON’S STANDING
SHOULD DEPEND ON THEIR
PERFORMANCE

prof. Mgr. Jifi Machaéek, Ph.D. (*1971) He studied
archaeology at universities in Brno, Vienna and
Bamberg, and has been teaching it at Masaryk
University since 1998. He is currently the head of
the Department of Archaeology and Museology
at Masaryk University, from 2002 to 2003 he

was a Humboldt Foundation scholarship holder
at the university in Frankfurt and in 2017 was

a visiting professor at Otto-Friedrich-Universitét
in Bamberg. His academic focus is on the Early
Middle Ages with an emphasis on Great Moravia.
He has published a large number of monographs
on this theme both at home and abroad, including
The rise of medieval towns and states in East Central
Europe: early medieval centres as social and economic
systems. (Leiden 2010), Pdd Velké Moravy, aneb, Kdo
byl pohrtben v hrobu 153 na Pohansku u Breclavi? (The
Fall of Great Moravia: Who was buried in grave
153 at Pohansko-Bteclav? Prague 2016). He is also
interested in archaeological methodology and is

active in the popularization of science.

prof. Mgr. Jiti Machagek, Ph.D. (*1971)

Na univerzitdch v Brné, Vidni a Bambergu
vystudoval archeologii, kterou od roku 1998
vyuéuje na Filozofické fakulté Masarykovy
univerzity. V sou¢asné dobé na FF MU vede Ustav
archeologie a muzeologie, v letech 2002-2003 byl
stipendistou Humboldtovy nadace na univerzité
ve Frankfurtu nad Mohanem a v roce 2017
pusobil jako hostujici profesor na Otto-Friedrich-
-Universitat v Bambergu. Odborné se vénuje
predev$im ranému stfedovéku s diirazem na
Velkou Moravu, k této problematice publikoval
doma i v zahrani¢i mnoZstvi monografii,
vybéroveé: The rise of medieval towns and states

in East Central Europe: early medieval centres as
social and economic systems (Leiden 2010), Pdd
Velké Moravy, aneb, Kdo byl pohrben v hrobu 153 na
Pohansku u Bfeclavi? (Praha 2016). V&nuje se také
metodologii archeologie a aktivni je i v oblasti
popularizace védy.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

Something positive which has survived
from the Middle Ages to the present day is
the idea of the universitas - a community
of people from different disciplines

with different ideas and different life
experiences, often with opposing political
views, but which despite these differences
is able to co-exist and mutually interact
without fear of problems arising within
the university or the threat of persecution
and harassment. Naturally, this is an ideal
and perhaps even an idealized image

of the university, which has been more
the exception than the rule throughout
history. At present we are enjoying

a relatively optimistic phase where we

are closer to this ideal. Nevertheless, or
rather precisely because of this, we have
to carefully protect this idea and be wary
of various paternalistic tendencies and
attempts to restrict free speech and the
right to put forward opinions on public
issues. Universities are the litmus test

for society-wide changes. One example
from the history of my arts faculty was
the scandal of the ‘radically conservative’
historian Bohdan Chudoba, who was
prevented from gaining a professorship
for political reasons even before the
Communists came to power; those
professors who were supposed to have
been the intellectual and moral buttress of
the democratic system failed completely.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

The autonomous university is undoubtedly
the foundation of European humanism.

It is the condicio sine qua non for a free
society. Unfortunately, we have recently
been hearing about attacks on academic
freedom from countries which have been
moving away from democracy. There

are reports from Poland and Hungary
concerning various state supervisors being
placed within universities. It is interesting
that the main attacks are against the arts
disciplines, whose significance increases
precisely during critical turning points

in history, irrespective of whether the
technocrats who consider them to be
unnecessary like it or not. One worrying
example of the ruling authorities” attempts
to control the academic discourse and
politicize universities was recently
mentioned in the Science journal. This
relates to an alternative interpretation

of the origins of the Hungarian nation
promoted by people who are linked to

the Hungarian ruling elite. Such an
atmosphere leads to both internal and
external emigration, whereby academics
either opt for self-censorship or leave the
country, which has a catastrophic effect

on science, teaching and eventually for
society as a whole.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Dle mého nazoru to pozitivni, co pretrviva
od sttedovéku do dnes, je idea universitas -
spoledenstva lidi raznych obord,

raznych ndzord i zivotnich zkuSenosti,
leckdy odlisnych politickych preferenci,
ktefi vSak pres vSechnu riiznost spolu
nejen koexistuji, ale predevsim mluvi

a diskutuji, aniz by uvnitf univerzity byli
za své ndzory popotahovani ¢i dokonce
vystavovani perzekuci a pronasledovani.
To je samozrejmé idedlni a mozna
idealizovany obraz univerzity, ktery

se v déjinach s realitou vice mijel, nez
protinal. Dnes prozivime pomérné
$tastnou dobu, kdy se tomuto idedlu
blizime. Pfesto, nebo praveé proto si
musime tuto ideu tzkostlivé chranit

a ddvat si pozor na razné paternalistické
tendence, omezovani svobody projevu

a prava vyjadrovat se k vécem verejnym.
Univerzity jsou lakmusovym papirkem
celospolec¢enského vyvoje. Prikladem

z dé&jin mé filozofické fakulty je kauza
,radikilné konzervativniho“ historika
Bohdana Chudoby, kterému byla

z politickych divodd znemoznéna
habilitace jesté pred nastupem
komunistické totality, a to profesory, ktefi
méli byt intelektudlni a moralni oporou
demokratického zrizeni - totalné vsak

selhali.

Se stfredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost

a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Autonomni univerzita je bezpochyby
zdkladem evropského humanismu,
condicio sine qua non svobodné spole¢nosti.
BohuZel v posledni dobé sly$ime o ttocich
na akademické svobody pravé ze statu,
jejichZ vyvojova trajektorie se za¢ind
odchylovat od stavu, ktery bychom mohli
nazvat demokracii bez privlastku -
prichazeji naptiklad zvésti o dosazovani
ruznych statnich dohliZitelt na polské

¢i madarské univerzity. Je zajimavé,

Ze utok je zde veden predevsim proti
humanitnim obortim, jejichZ vyznam roste
praveé v kritickych okamzicich déjinnych
zvratl - at uz se to riznym technokratiim,
povazujicim je za zbytné, 1ibi nebo

ne. Odstrasujicim prikladem snahy

o mocenské ovladnuti védeckého diskurzu
a pruniku politiky do akademického
prostiedi, ktery neddvno zminoval

i ¢asopis Science, je alternativn{ vyklad
pocatkt madarského naroda, prosazovany
lidmi propojenymi s madarskou vladnouci
garniturou. Takova atmosféra vede

k vnitfni i vnéj$i emigraci, kdy badatelé
voli bud cestu autocenzury, nebo odchézeji
ze zemé, coZ ma v koneéném disledku
destruktivni dopad na védu, vyuku,
anakonec i celou spole¢nost.

Univerzity béhem déjin ¢asto uréovaly,
co vytvari prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfedni Evropé

formujici a aktivni?

Musime odlisit elity a pseudoelity. BohuZzel
v dnesni dobé masifikace vysokoskolského
studia projde univerzitami rada lidf, kter{
mohou vykazat jen letmou ¢i Zddnou
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We have to distinguish between the elites
and the pseudo-elites. Unfortunately in
today’s age of mass higher education,
many people will go through university
without experiencing what we would
truly term a university - i.e. a place
where specialist knowledge is not
merely mechanically passed on, but
where young people’s attitudes and
opinions are shaped. A university
degree is no guarantee of the moral
integrity we would expect from elites.
And, unfortunately, due to the existence
of various modern disciplines whose
objective is often merely to attract the
greatest number of clients in order to
claim state contributions or tuition fees,
there is no longer even the guarantee of
expertise. Change can only be brought
about through a paradigmatic reversal
in our understanding of university
education - or at least through the
separation of the wheat from the chaff,
which our universities have been calling
on for years - i.e. the establishment of
elite research universities where quality
will be more important than quantity.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

Universities have to respond to
developments in society, they cannot
remain shut off within themselves. In this
respect, social networks and technology
are good servants but bad masters. We
need to know how to use them, but we

shouldn’t let them control us. We cannot
decide who is the best academic or what
research is of the highest quality through
the use of emoticons. First and foremost,
schools of all levels have to teach critical
thinking, which allows people to find their
way through the tidal wave of information,
pseudo-information and disinformation

in the virtual world. However, a great deal
has already been written on this.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

The professor as an undisputed authority
is already disappearing from the world.
Some might say unfortunately, but I would
say fortunately. A person’s standing within
the academic hierarchy should depend on
their daily performance and not a title, the
value of which has dropped in our country
in conjunction with the falling credit of
the person who signs the professorial
decree. I personally support a system of
functional posts and professorial chairs,
the number of which should be limited
and in line with the actual needs of
disciplines and faculties. Naturally, such

a system sometimes requires painful
decisions to be made concerning who or
what is important for the further growth
of the university. However, I fear that in
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zkuSenost s tim, co bychom mohli nazvat
opravdovou univerzitou - tedy s mistem,
kde se jen mechanicky nepredévaji jakési
expertni znalosti, ale kde se i utvar{
zivotni postoje a svétondzor mladych lidi.
Vysokoskolsky titul nenf Zddnou zadrukou
moraln{ integrity, kterou bychom od

elit o¢ekavali. A bohuzel diky existenci
ruznych novodobych obort, jejichZ cilem
je neztidka jen prildkat jesté vice klient?,
za néz lze inkasovat patfi¢ny statni
prispévek ¢i studijni poplatek, ani zdrukou
odbornosti. Zménu by mohl pfinést

pouze paradigmaticky obrat v chapani
vysokoskolského vzdélani, ¢i alesponl
oddéleni zrna od plev, po kterém vola roky
inaSe univerzita - tedy vznik elitnich
vyzkumnych univerzit, kde kvalita bude
dualeZitéjsi nez kvantita.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak pfrilis vstficné? Existuje v této
oblasti stfedni cesta?

Univerzity musi na spolec¢ensky vyvoj
reagovat, nemohou zUstat uzavrené do
sebe. Nicméné socidlni sité a technologické
vymoZenosti jsou dobrym sluhou, ale
zlym panem. Musime je umét vyuzivat,
ale nesmime se jimi nechat ovlddnout.
Lajkovani nemuZe rozhodovat o nejlep$im
akademikovi ¢i nejkvalitnéjsim vyzkumu.
Skoly viech stuptiti mus{ uéit predevsim
kritickému mys$leni, které lidem

pomuzZe vyznat se v zaplavé informaci,
pseudoinformaci a dezinformaci ve
virtudlnim prostoru. Ale o tom jiz toho
bylo napsano mnoho.

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogl. Pékné je to vidét na pozici
profesora: v humboldtovském modelu
jde o nezpochybnitelnou autoritu

s diirazem na teorii, ob¢as vystiredni
postavu. Dnes se ceni profesor spise
jako manazer &i znalec toki penéz,
predevsim dotaci. Jedna se o degradaci
profesorského stavu? Pomohlo by
zavedeni tzv. funkénich profesorskych
mist nebo jiné opatieni?

Profesor jako nezpochybnitelna autorita

z tohoto svéta jiz mizi. Nékdo by mohl rict
bohuzel, j4 si vSak myslim, Ze bohudik.
Kazdy by mél své postaveni v akademické
hierarchii garantovat svym kazdodennim
vykonem, nikoli titulem, jehoZ hodnota

u nas klesa spole¢né s upadajicim kreditem
toho, kdo profesorsky dekret podepisuje.
Osobné se jednozna¢né stavim za systém
funkénich mist a profesorskych stolic,
jejichz pocet je z podstaty véci omezen

a musi odpovidat redlnym pottebam
jednotlivych obort a fakult. Takovy systém
ovSem predpoklada nékdy az bolestivé
vyjednavani o tom, kdo a co je dilezité

pro dalsi rozvoj univerzity. Bojim se vSak,
aby u takovych negociaci nad verejnym
zdjmem neprevazily zajmy partikuldrni

a mocenské.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem &i autoritou?

Ja osobné si nejvice cenim poctivosti

a opravdovosti. K poctivym lidem
bezpochyby patfil miij brnénsky
profesor Botivoj Dostdl, ktery sviij obor
délal s plnym nasazenim. ,Zdédil“ jsem
po ném ¢ast jeho knihovny i archiv.
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such negotiations, individual and political
interests will dominate over the public’s.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

Personally, I value honesty and authenticity
the most. Amongst the most honest people
was undoubtedly my Brno professor Botivoj
Dostal, who was fully committed to his
subject. I ‘inherited’ part of his library and
archive from him. Whenever I go through
his estate I'm always amazed by the amount
of work he must have put in to write in his
small, dense handwriting the thousands
of index cards with extracts from foreign
literature or descriptions of archaeological
finds. And I often wonder what he might
have written if he had had at his disposal
all of today’s modern technology with
its databases, geographical information
systems and the internet.

An example of an authentic person
is my Viennese professor Erik Szameit.
Although he did not write as much as
Borivoj Dostal, he had a genuine love of
archaeology. I became one of his favourite
students and he took me with him on
trips to European archaeological sites.
I also became acquainted with prominent
Austrian and German archaeologists, but
the most important thing was the long
evenings spent discussing issues related to
early-medieval Central Europe. Being with
him was a kind of Socratic experience.

How easy is it to transfer experience
from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give
us any examples of the successful or
unsuccessful transfer of foreign models

over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

There are many examples of
transferences, some which have been
successful, some less so, starting with
the Bologna system and ending with

a clumsy attempt at globalism when
they tried to ban higher-doctorate works
being written in Czech at our university.*
I would mention another transference
which hasn’t happened yet, but which

I'd like to see happen, and another which
hasn’t yet happened, but which I'd reject.
The examples are two different sides of
the same coin. They relate to the support
of people who are disadvantaged in their
academic career advancement. Women
are often mentioned in this context,

but I'm thinking about people on either
maternal or paternal leave. It is common
abroad for these groups (usually women)
to receive special support in the form

of generously subsidized grants for the
successful completion of higher-doctorate
works - e.g. the HERTHA-FIRNBERG-
PROGRAMM as part of the Austrian FWF
academic foundation. Although there
are similar initiatives in our country,
such as grants from the L'Oréal cosmetic
company, there is no systematic support
as such. If the state fails here, its role
could be taken over by the university with
its own policy for career development.
However, what I find completely
unacceptable, despite it being common
in the West, is ‘positive discrimination’
at interviews for academic posts. We
should follow our own path here and
choose quality and performance over
social engineering. In other words -

yes to maximum support, no to unfair
advantage.
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Kdy?Z se jeho pozustalosti probiram,
nevychazim z idivu, kolik prace musel
vykonat, aby popsal svym drobnym

a hustym pismem tisice kartotéénich
listkl s excerpci zahraniéni literatury ¢i
popisy archeologickych nalezt. A fikdm
si, jaké dilo by mohl vykonat, kdyby mél
k dispozici sou¢asné moderni technologie
anaSe vymozenosti jako databdze,
geografické informaéni systémy ¢i
internet.

Opravdovym ¢lovékem je maj vidensky
profesor Erik Szameit, ktery toho sice
nenapsal tolik jako Botivoj Dostdl, ale
archeologii také ze srdce miluje. Stal
jsem se jeho oblibenym studentem: bral
mé s sebou na vylety po evropskych
archeologickych lokalitach, seznamoval
s vyznamnymi rakouskymi a némeckymi
archeology a predevsim dlouho do
noci diskutoval o problémech raného
stfedovéku stredni Evropy. Byla to s nim
takova sokratovska zkusSenost.

Do jaké miry Ize podle Vas prenaset
zahraniéni zku$enosti (i zdaleka, z USA
nebo Asie) do naseho stiedoevropského
prostiedi? MuZete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Prikladd vice ¢i méné zdaftilych transferd
je mnoho, po¢inaje Boloriskym systémem
a konce topornou snahou o svétovost

v podobé faktického zdkazu habilita¢nich
spistl v rodném jazyce na na$f univerzité.*
Ja bych zminil jeden transfer, ktery

jesté nenastal, ale ktery bych privital,

a jiny, ktery také nenastal, ale ktery
odmitdm. Oba priklady jsou dvéma
ruznymi stranami téZe mince. Jedna se

o podporu lidi, ktef jsou znevyhodnéni

v akademickém kariérnim postupu. Casto
se v tomto kontextu hovori o Zenéch,

ale jA mam na mysli osoby, které travi

¢as na rodi¢ovské dovolené, coZz mohou
byt i muzi. V zahrani¢i je bézné, Ze je

pro takové skupiny (vétSinou Zeny)
vyhrazena zvla$tn{ podpora napf. v podobé
specidlnich a §tédfe dotovanych granti
pro zdarné dokonéen{ habilita¢niho

spisu - napt. Hertha-Firnberg-Programm
rakouského védeckého fondu FWF. I kdyz
podobné iniciativy existuji i u nés, jako
napf. grant kosmetické firmy LOréal,
nejedna se o systematickou podporu.
Pokud zde selhdvé stat, mohla by jeho roli
nahradit univerzita svoji vlastni politikou
kariérniho rastu. Co v8ak povazuji za
krajné nevhodné, avsak co je na zapad od
nds béZné, to je ,pozitivni diskriminace”
pri vybérovych rizenich na akademické
pozice. V tomto ohledu bychom méli

jit vlastni cestou a preferovat kvalitu

a vykon pred socidlnim inZenyrstvim.
Jinymi slovy - maximaln{ podpora ano,
neopravnénd vyhoda ne.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v nasem prostredi ziejmé znamenalo
snizovani arovné a kvality vzdélani

i védecké tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
pfijimanych studentd, rozli§eni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Jiz jsem hovotil o tom, Ze masifikace
vede k primérnosti. Stat m4 povinnost
nabidnout moZnost studia vSem lidem,
kter{ o to stoji a ktefi na to maji. Zaroven
v8ak mé vytvaret prostfedi, kde se

bude rodit nekompromisn{ kvalita.

Stale se mluvi o vzniku vyzkumnych
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One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I've already spoken about how mass
education leads to mediocrity. The state
has an obligation to offer the chance to
study to all those who are willing and

able. At the same time, however, it has to
create an environment which will focus
uncompromisingly on quality. There is still
talk of establishing research universities,
but nothing in fact has happened.
Nevertheless, we should be discussing
what category Masaryk University will fall
into when such a division finally arrives on
the agenda. It seems to me to be clear, but
some of the statements from colleagues at
the arts faculty lead me to believe that our
academic community is not unified on this
matter.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

This is an extremely complex issue.
We encounter this almost every day in my
discipline - archaeology - which straddles

the humanities and the natural sciences.
Often this is a dialogue where neither

side is listening. I've noticed how some
inflexible natural scientists have no sense
of contextualization, whilst arts-oriented
academics have problems when it comes
to causal links in logical judgements.

One example is genetics, which is now
heavily involved in the research into the
migration of peoples in prehistorical and
early historical periods, and the creation of
various ethnolinguistic groups from which
contemporary nations were gradually
formed. Often archaeologists are unable to
agree with geneticists on how to properly
explain the new and incredibly valuable
data acquired through DNA analyses. They
warn that an erroneous interpretation
that lacks a broader historical and cultural
context could be misused by different
political and ideological movements,

as happened in Germany before and
during World War II, when archaeology,
anthropology and Mendelism were
employed together to create toxic racial
theories. The only way to prevent this

is through patient explanation, mutual
respect and the will to bridge narrow
professional borders. However, we need
intellectual courage and an open mind to

do this.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social
role of universities and a common
concern for cultural wealth. How can
we combine these two functions that
have been divided?

I believe the university management and
its representatives have a key role to play
here. There has to be a clear statement in
their strategic goals about whether the
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univerzit, av§ak redlné se stale nic nedéje.
Kazdopadné bychom méli intenzivné
diskutovat o tom, do které kategorie bude
patfit Masarykova univerzita, az takové
déleni prijde na pofad dne. Za mé je to
jasné, avsak z nékterych vyjadreni kolegt
na filozofické fakulté mam pocit, Ze nase
akademick4 obec v tomto ohledu neni
jednotna.

V moderni dobé doslo k rozdéleni
humanitnich a pfirodovédeckych

obort, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pfekonani rozport

se pokousi darazy na interdisciplinaritu,
coz je intelektualné velice naro¢na cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémii - a vidite je viibec
jako smyslupIné?

Jedna se o nesmirné komplikovany
problém. V mém oboru, tedy v archeologii,
ktera je $iroce rozkroCena mezi
humanitnimi a pfirodnimi védami, se
s nim potykame skoro denné. Casto se
jednd o dialog hluchych. Vypozoroval jsem,
Ze tvrdi prirodovédci nemaji Zddny smysl
pro kontextualizaci, zatimco humanitné
orientovani badatelé zase selhavaji
v kauzalnim retézenf logickych soudi.
Jako priklad uvedu genetiku, kterd nyni{
masivné vstupuje do vyzkumu migrace
lidi v prehistorii ¢i rané dobé dé&jinné,
a utvareni riznych etnolingvistickych
skupin, z nichZ se postupné zformovaly
soucasné narody. Archeologové se ¢asto
nemohou s genetiky domluvit, jak nova
anesmirné cennd data ziskan4 analyzou
DNA spravné vysvétlit. Upozoriiuji,
Ze chybnd interpretace bez $irsiho
historického a kulturniho kontextu
miize byt zneuZzita riznymi politickymi
a ideologickymi proudy, jak se to
koneckonct stalo jiz v predvecer a béhem

druhé svétové valky v Némecku, kde
archeologie, antropologie a mendelismus
ruku v ruce daly vzniknout smrtici rasové
teorii. Jedinou cestou, jak tomu zabranit,
je trpélivé vysvétlovani, vzdjemny respekt
a dobra vile vykrocit z iizce oborovych
hranic. K tomu v8ak potfebujeme urcitou
intelektudlni odvahu a otevenou mysl.

Jinym p¥ikladem moderniho rozporu

je daraz na individualni kariéru
prostfednictvim vysokoskolského
vzdélani proti spole¢enské roli univerzit
a spoleéné péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

V tomto ohledu vidim zdsadni roli

vedeni univerzity a jeji reprezentace.

Ve strategickém zdméru m4 byt jasné
deklarovano, zda je univerzita pouhou
tovarnou na tituly pro masu jejich
klientd, ¢i zda je funkce univerzity $irsi.
V konkrétni roviné jde o to, zda pravo na
existenci maji pouze obory se stovkami
studentd, ptip. obory, které zrovna

chybi primyslnikiim ve vyrobé, nebo

zde existuje vy$$i zdjem, kvali némuz
stoji za to uchovat pfi Zivoté i obory na
prvni pohled nadbyte¢né a staromddni.
Prikladem budiZ studium latiny a staré
rectiny, které jesté o ti'i Ctyri generace
drive tvorilo zdklad obecné vzdélanosti.
Dnes jde o exkluzivni obor s minimem
studentd. Pokud bychom ho v8ak nechali
zaniknout, zmizi postupné lidé, ktet
jsou schopni ¢ist a spravné interpretovat
historické prameny, v nichZ byly po mnoho
staleti aZ tisicileti zaznamendavany déjiny
lidstva. Udrzovat obor pfi Zivoté pri tom
neznamend nékde v zadni mistniistce
nechat zivorit stati¢kého profesora s jeho
zaprasenou knihovnou, ale provozovat
cely akademicky ,ekosystém®, ktery zajisti
generacni obménu a rozvoj discipliny.
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university is merely a factory for titles

for the majority of its clients, or whether
the university has a broader function.
Specifically, this means whether only those
disciplines with hundreds of students
have the right to exist or those disciplines
which industrialists believe are necessary
- or whether there exists a higher interest
which would protect those disciplines
which at first sight might appear to be
superfluous and old fashioned. One
example is the teaching of Latin and
ancient Greek, which only three or four
generations ago formed the foundation

of a general education. Today it is an
exclusive discipline with the minimum
number of students. However, if we were
to let it die out, then we would gradually
lose the people who are able to read and
correctly interpret historical sources
which have recorded human history for
hundreds or even thousands of years.
However, keeping the discipline alive does
not mean employing some old professor
in a back room with his dusty library,
instead it requires an entire academic
‘ecosystem’, ensuring generational change
and progress within the discipline.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

Firstly, it’s important to have rich
graduates who can sponsor universities,
but there are not so many of them in our

egalitarian society. There are no lords here
with family property at their disposal who
would donate to universities generation
after generation. There are no petrol-
dollars flowing in from the Middle East,
though that might not be such a bad thing.
At least we avoid the grim scenarios so
lucidly described by Michel Houellebecq in
his dystopian novel Submission.

I believe that the Czech nation has
traditionally valued education and culture
and is willing to invest in them, either
through public or private financing. Our
goal is to ensure that people do not feel
that we're wasting their money, which
is why the third role of the university is
so important - its social responsibility
combined with the systematic
popularization and promotion of its
activities.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

In my opinion, we have to first of all clarify
who we are and what we want. If we are

to be a prestigious research university (do
we really want that?), then we have to have
the ambition to excel and fully connect
with the academic world both in Europe
and globally. We have to ask ourselves
what we are good at and what is worth
developing. However, I don't believe that
it’s right to specify only one dominant
research theme which the rest of us are
obliged to focus on. There is strength

in diversity. There are disciplines at the
moment which are approaching the top
European levels and we need to support
them across the faculties regardless of
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Evergreenem soucéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpogéty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
S§kolného a sponzorska podpora, napfriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény

v tomto jednostranném systému?

V prvni fadé jde o to, zda vitbec
mame bohaté absolventy, ktef{ by
mohli univerzity sponzorovat. V nasi
rovnostarské spole¢nosti jich neni mnoho.
Nemdame zde lordy disponujici rodovym
majetkem, ktef{ po generace dotuji své
univerzity. Neproudi sem ani petrodolary
z Blizkého vychodu, coz v8ak nemusi
byt $patné. Alespoii se vyhneme Cernym
scénartm, které ve své dystopii Podvoleni
tak expresivné popsal Michel Houellebecq.
Domnivam se, Ze ¢esky narod si
tradiéné vaz{ vzdélani i kultury a je
ochotny do nich investovat, at jiz vefejné
¢i své soukromé prostredky. Nasim
ukolem je, aby lidé neméli pocit, Ze jejich
penézi plytvame. I proto je dilezitd ona
treti role univerzit - jejich spolecenska
odpovédnost - i systematickd popularizace

V7 M.

a propagace nasi ¢innosti.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Podle mého nazoru si musime nejdrive
ujasnit, kdo jsme a co chceme. Mame-li
byt prestizni vyzkumnou univerzitou
(a chceme to opravdu?), musime

mit ambici vyniknout a zapojit se
plnohodnotné do evropského, resp.
svétového akademického prostoru.
Musime si sami Fict, v ¢em jsme dob¥i a co
ma cenu rozvijet. Nemyslim si vak, Ze je
spravné definovat jen jedno dominantni
vyzkumné téma, na které se vSichni na
povel sousttedi. Sila je totiz v diverzité.
Existuji obory, které se jiz nyni pribliZuji
evropské $picce, a ty je nutno cilené
podpofit napri¢ fakultami bez ohledu

na to, jakymi vyzkumnymi otdzkami se
zabyvaji. Svoboda badani je jednim ze
zakladnich atributd evropskych univerzit
a evropské vzdélanosti.

Jsme v krizi, ktera silné zasahla celou
spoleénost véetné Skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplisobem?

Tato krize hluboce zasahla celou nasi
spole¢nost. Co se tyc¢e akademického
provozu, povazoval bych za
politovanihodné, pokud by tzv. distanén{
online vyuka ziskala jiny statut nez ten
provizorni ndhrazky za plnohodnotnou
préci s fyzicky pfitomnymi studenty.

To stejné se tykd napriklad i védeckych
konferenci. Podle mého nizoru povede
prevadéni vyuky do virtudlniho prostoru
internetu k dehumanizaci socidlniho
jednani a k dezintegraci a fragmentizaci
spole¢nosti. Na zapadnich univerzitich
zacal tento proces jiz pred koronavirovou
kriz{ ve jménu zefektivnéni a racionalizace
vyuky a podle zprav, které se k ndm
dostaly, vedl napt. ke sniZovani poétu
akademickych pracovnikd, protoZe ¢lovék
z masa a kosti se ve svété nul a jednicek
stava nadbyte¢nym.

*Opatfeni od roku 2021 jiZ neplati. Habilitaéni

prace se mohou opét psat v materstiné.
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which research topics they are focusing
on. Independent research is one of the
basic attributes of European universities
and European education.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

This crisis has deeply affected the whole of
society. As for the academic world, I would
consider it regrettable if distance online
teaching were to become anything other
than a provisional substitute for working

*From 2021 this measure was no longer in force.
It is once again possible to write the habilitation
thesis in the native language.

with students who cannot be physically
present. And this also applies to academic
conferences. In my view, taking education
into the virtual world of the internet

will lead to the dehumanization of social
interaction and the disintegration and
fragmentation of society. This process had
already started in Western universities
before the coronavirus crisis in the name
of efficiency and the rationalization of
teaching, and according to all reports this
has led to a reduction in the number of
academic staff - people of flesh and bone
become redundant in a world of noughts
and ones.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

I think that if we want to find a basic
common denominator, it would be ‘truth’
and ‘freedom’. The goal of universities is
to find answers to important questions
pertaining to the truth, and this search
has to respect the truth of the matter
under investigation and not the pragmatic
interests of anyone else, including the
researcher or the authorities. By this
I don’t mean to underestimate the utility
of results, it is only to emphasize that
utility and truthfulness have to go hand
in hand, otherwise you are open to fraud
and abuse.

However, answering questions about
our existence is not a private matter
at universities. It was not by chance
that universities were founded at the
same time as the development of towns
and communal monastic orders with
elements of democratic control. From the
start, universities included reciprocity
and community (simply universitas)
amongst the researchers, which is
manifested in the disputation as one of
the main tools in the search for truth. In
today’s language, they revolve around
critical examination, mutual discussions
and the verification of results. In addition
to this horizontal community of equals is
a vertical or hierarchical community of
teachers and students. Knowledge cannot
remain within one generation and has

to be passed on, where it is refined and
developed on this journey.

From the start there have existed
various forms of conflict or tension
between research and practical utility,
and it is incredibly difficult to find
a balance. This can be seen today in
the tension between basic and applied
research. From the Middle Ages we might
recall the struggle for the equality of the
arts faculty, which was a basic prelude
to more practically orientated courses
when universities were first founded.

In the Modern Age, classic universities
were often replaced by practical state
colleges, while there is no need to
expand on the current debate concerning
the development of the technological
disciplines.

Freedom in research and education,
which is the second great cornerstone
of the university, is not freedom to do
anything one pleases, but the freedom
necessary to prioritize the search for
truth above all other interests which are
unrelated to the truth. This is why we are
witness to constant attempts to introduce
internal mechanisms to regulate the
work universities do (to guard against
various pseudo-sciences and fraud), as
well as attempts to avoid being subject
to the short-term interests of political
authorities or those who have an influence
over the university’s financial or legal
administration (for example, when the
preparations were being made for an
amendment to the Higher Education Act,
there was an outcry against the power of
the politically appointed administrative
councils). Therefore, academic freedom
is not arbitrary or a blank cheque for the
promulgation of whatever you see fit,
rather it is a space which allows for the
search for the truth, free from political and
ideological interests.
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Myslim, Ze pokud chceme hledat néjaky
minimaln{ spole¢ny jmenovatel, bude
to ,pravda“ a ,,svoboda“. Cilem univerzit
je hledat odpovédi na dalezité otazky,
coZ patfi do oblasti pravdy, pri¢emz toto
hleddni musi respektovat pravé onu
pravdu zkoumané véci a nikoli néjaké
pragmatické zajmy kohokoli badatelem
pocinaje a vladcem konce. Tim nechci
podceilovat vyuZitelnost vysledka,
ale pouze zdiiraznit, Ze vyuZitelnost
a pravdivost musi jit ruku v ruce, jinak jde
o pouhé lhani a zneuzivani.

Hledéan{ odpovédi na otdzku, jak
se véci maji, v8ak na univerzité neni
véci soukromou. Prvni univerzity
ne ndhodou vznikaly v dobé rozvoje
mést a komunitnich feholnich #ada
s demokratickymi prvky fizeni. Od
pocatku k nim patfi ona vzajemnost
a spole¢enstvi (universitas) mezi badateli,
coz se projevuje disputacemi jako jednim
z hlavnich nastroji hled4ni pravdy.
Dnes$nim jazykem jde o kritické zkoumdni,
vzajemnou diskusi a ovérovani vysledki.
Vedle tohoto typu horizontalniho
spoledenstvi sobé rovnych patti
k univerzité i vertikalni nebo hierarchické
spoledenstvi uciteld a studentl. Poznani
nemuze zustat u jedné generace, ale $i¥ se
dal a na této cesté se t'ibi a prohlubuje.

Od pocatku existoval v riznych
podobéch boj ¢i pnuti mezi svobodnym
badanim a praktickym uZitkem, kde se

rovnovaha hleda velmi obt{Zné. Dnes

se projevuje napriklad jako napéti mezi
zakladnim a aplikovanym vyzkumem,
ze sttedovéku pripomeiime boj za
rovnopravnost artistické fakulty, kterd
byla v po¢atcich univerzit jakymsi
zakladnim predstupném pro dalsi,
prakticky orientovana studia. V novovéku
miZeme zaznamenat ¢asté nahrazovan{
klasickych univerzit praktickymi
statnimi vysokymi $kolami, souc¢asné
debaty o pottebé rozvijeni predevsim
technologickych obort snad nenf tfeba
bliZe popisovat.

Svoboda badan{ a vyuky, kterd je
druhym velkym pilifem univerzit, nenf
svoboda délat si cokoliv, ale svoboda
nutnd pro preferenci hleddni pravdy
pred riznymi zajmy, kterym o pravdu
nejde. Proto jsme svédky neustalé snahy
o kultivaci vnitfnich mechanism, které
na univerzitach reguluji vlastn{ praci
(bréni se rznym pavéd4dm a podvodiim),
stejné jako snahy o nezavislost na
kratkodobych mocenskych zdjmech
mistnich autorit nebo téch, kdo chod
univerzity finan¢né ¢i pravné ovliviiuji
(napt. pted lety se v rdmci p¥ipravy novely
vysokoskolského zdkona objevil odpor
proti velké moci politicky jmenovanych
spravnich rad). Akademick4 svoboda tedy
neni svévole ani bianco ek na hldsani
¢ehokoli, ale je prostorem umozniujicim
hledan{ pravdy, chranénym pred
mocenskymi a ideologickymi z4jmy.

Se stifedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

0 akademické svobodé zde uz bylo fe¢eno
dost. Co se stredoevropského kontextu
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The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

Enough has already been said here about
academic freedom. In a Central European
context it is obvious that we have had more
experience with our own universities. In
the Czech Republic, the greatest problem is
not political pressure but the way internal
mechanisms for governing universities
(based on the law) fail to work properly.
In some countries in recent years there
has been more legislation introduced by
the state, which finances higher education
to a large extent. My knowledge is more
limited here, but despite all of the real
problems, I don't see a large attack on
academic freedom coming from there.

I see a greater danger from ideological
movements which are gaining ground

in universities in countries which were
previously viewed as the benchmark for

a free and rational world; for example,

the ostracization of some teachers, the
excessive politicization of many topics,
etc. I would be more concerned about this
than the reforms of science academies

or curriculum programmes in some
neighbouring countries.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

In comparison with the aims, say, of
English universities one hundred years
ago, I think that today they are not

trying to create true elites. In Western
society the word ‘elite’ is viewed almost
as an insult, while the mass character

of today’s higher education means that
going in such a direction is not effective.
As was described by Theodore Dalrymple,
society used to be set up in such a way
that the people who were on the lower
rungs of society’s ladder would try to rise
up amongst the elites, or to at least come
closer. In this sense, the elite is a kind of
social ideal which we try to develop and
cultivate. Today we are more likely to
present a higher position as ‘one among
ten million’. The trend is more the other
way, a type of ‘de-elitization’.

Moreover, great importance is placed in
our society on formal university titles, but
less on real, profound learning. It is as if
anobleman put ‘von’ in front of his name,
but forgot about the appropriate way to
behave in life. This noblesse oblige should
also apply to the nobility of the spirit, i.e.
to scholars. Unfortunately, however, we
do not see this very often. I believe this is
a great shame and lies behind the issue
of how to form social elites (requiring
a good education which is not guaranteed
only by a title) and improve education for
the whole person, and not just through
utilitarian knowledge.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

Cultural unity can be understood in many
different ways. If you mean the need to
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tyce, nejvétsi zkusenosti mam logicky

s domacimi Skolami. Vétsi problémy u nés
vidim v ne zcela funkénich (zdkonem
danych) mechanismech #izenf uvnit#
univerzit nez v politickych tlacich.

V nékterych zemich doslo v poslednich
letech k uréitym vétsim regulacim ze
strany statu, ktery vysoké skolstvi do
zna¢éné miry financuje. Moje védomosti
jsou zde omezenéjsi, ale pres vSechny
reélné problémy zde velky Gtok na
akademickou svobodu nevidim.

Vétsi nebezpedi bych vidél ze strany
ideologickych hnuti, ktera vitézi na
univerzitich spiSe v zemich, k nimZ jsme
dfive vzhlizeli jako k méritku svobodného
arozumného svéta, napt. ideologicka
ostrakizace nékterych profesoru,
nadmérnd politizace rfady témat apod.
Spise bych se tedy bal téchto vlivl nez
reformy akademie véd ¢i studijnich
programi v nékterych okolnich zemich.

Univerzity béhem déjin ¢asto urcovaly,
co vytvafri prisluSnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stredni Evropé
formujici a aktivni?

Myslim, Ze v souc¢asné dobé o tvorbu
skuteéné elity (srovnatelnou napt. s cilem
anglickych univerzit pred sto lety) moc
nejde. Jednak je v zdpadni spole¢nosti
Jelita“ témér nadavkou, jednak takové
smérovani pfi sou¢asné masifikaci
vysokého skolstvi nenf prili§ ii¢inné.

Jak popisuje Theodore Dalrymple, d¥ive
byla spole¢nost nastavena tak, ze lidé
postaveni na spole¢enském Zebricku nize
vyvijeli usili, aby se dostali mezi elitu,
nebo se ji aspoii pribliZili. V tomto smyslu
je elita jakymsi spole¢enskym idedlem,
ktery se snazime rozvijet a kultivovat.
Dnes jsme nastaveni spiSe tak, Ze se vyse
postaveni snazi prezentovat jako ,jedni

z deseti milion“. Trend je tedy spise
opaény - jakasi deelitizace.

V nasf spole¢nosti navic existuje velky
diiraz na formalni vysokoskolsky titul, ale
méné na skute¢né hluboké vzdélani. Jako
by 8lechticem délalo ,von“ pfed jménem
a nikoli zplisoby Zivota a chovani. Jestlize
noblesse oblige (vzne$enost zavazuje),
meélo by to platit i pro $lechtu ducha,
tedy vzdélance. To ale bohuzel prilis
nevidime. Podle mého soudu je to chyba
a stoji za to se zamyslet nad otdzkou, co
s tim. Jak docenit spolecenské elity (ke
kterym ,patfi“ dobré vzdélani, nezarucené
pouhym titulem) a zlepsit skute¢nou
vzdélanost zasahujici celého ¢lovéka, nejen
néjakou jeho utilitdrni dovednost?

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji — konzervativné, nebo
naopak prilis vstficné? Existuje v této
oblasti stredni cesta?

Kulturni jednotu lze chipat raznymi
zpusoby. Pokud se tim mysli nutnost
prihlasit se k néjakému ideologickému
proudu, pak bych se ji bal a pokladal
takovou jednotu za nezadouci. Pokud se
tim mysli respekt k vlastn{ spole¢nosti

a dlouhodobé tvorenym a kriticky
provérovanym hodnotdm, pak ji velmi
respektuji. Boom socidlnich siti ale podle
mého soudu vyviji tlak spise k jednoté

v prvnim slova smyslu. Na facebooku ¢i
twitteru prosté probiha spise houfovani
do bojovych linif nebo utvrzovani se

v ruznych socidlnich bublinach nez
naro¢néjsi debaty o podstatnych vécech.
Myslim, Ze snahou by mélo byt odolat
kratkodobym hodnoticim trendiim, jako
jsou lajky na socidlnich sitich. U nas zatim



138 TOMAS MACHULA

sign up to some kind of ideological view,
then that would worry me and I would
describe such unity as undesirable. But if
you mean respect for your own society and
the values which have been established
and critically verified over a long period,
then I would respect that greatly. However,
I believe that the boom in social media
pushes unity towards the first meaning
of the word. People herd together on
Facebook or Twitter and establish battle
lines, or they seek self-confirmation
in social bubbles rather than become
involved in more serious debates. I think
we should try to resist these short-term
trends of evaluation such as emoticons on
social networks. I don’t see this as a serious
problem in the Czech Republic, but the
situation could quickly change.

As for unity in the second sense
of the word, this seems to be rather
more chaotic. There undoubtedly exist
intellectual trends amongst students
and academics which try to force out
some themes from the scope of academic
discussion, but so far they haven’t had
much success. On the other hand, I think
that universities have failed to become
properly involved in these public debates.
Naturally, it’s difficult to establish what
is a legitimate subject for discussion
and what a civilized person wouldn't
discuss. We would all probably agree that
Holocaust denial should not be part of any
civilized debate. But what about the grey
areas where opinions are not identical
(justifiable wars, abortion, euthanasia,
gender issues, etc.)? I don't see any
themes that have been excluded from
legitimate discussions within the Czech
Republic, though neither have I seen
any great effort to have more serious
discussions on these issues.

These changes not only affect the
younger generation and students.

The changes also affect the social role
of teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

The Humboldtian system has professors
as the basic unit of the university - they
should be inspirational figures with
assistants and students around them in
a hierarchically arranged descending
pyramid. Great importance is attached
to the individual and thus individual
responsibility, but on the other hand, it can
lead to the danger of hypertrophied formal
authority.

My personal preference is for the
basic unit to be a team consisting of
very mature figures (professors) along
with capable academics aiming towards
this position, followed by researchers,
and finally students from postgraduate
courses. Unlike the Humboldtian system,
this allows for the greater exchange of
ideas, the possibility to change the team
leadership and to share certain skills and
abilities. Such a system has authority, but
it has to be natural rather than through
someone’s position.

I'm not against functional posts,
but there would need to be a change in
mentality for them to function properly, so
that in practice they did not just become
an easier way to gain a professorship in
more mediocre universities. So I am more
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v této véci nevidim vétsi problém, ale to
se muze rychle zménit.

Co se tyce jednoty ve druhém
zminéném smyslu, vidim spise chaos.
Jisté existujf ideové proudy mezi studenty
i akademiky, které by rady vytladily
néktera témata mimo prostor akademické
diskuse, ale zatim nejsou prili§ Gspésné.
Na druhé strané o téchto vécech verejna
diskuse na univerzitich probiha na
muj vkus nedostate¢né. Je samoziejmé
velice obtizné hledat hranici toho, co je
legitimnim predmétem diskuse, a o ¢em
slusny ¢lovék ani diskutovat nebude.
Vsichni se asi shodou, Ze véci jako
zpochybilovan{ holokaustu asi do slusné
debaty nepatti. Co ale jakasi $eda zdna,
kde nizory shodné nejsou (spravedliva
vélka, potraty, eutanazie, genderové
otazky apod.)? Pravé toto hled4ni rozumné
délici ¢ary by mélo byt ikolem univerzit.
U nés zatim zasadni vylouceni nékterych
témat z legitimnich diskusi nevidim, ale
na druhé strané nevidim ani vétsi snahu
o hlubsi diskuse v téchto oblastech.

Zmény se netykaji pouze mladsich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dirazem
na teorii, ob¢as vystredni postavu. Dnes
se ceni profesor spiSe jako manazer €i
znalec tokil penéz, pfredevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatreni?

Humboldtovsky systém poéit4 s profesory
jako zdkladnimi jednotkami univerzity -
maji to byt osobnosti shromazdujici okolo
sebe hierarchicky uspofddanou sestupnou
pyramidu asistentti a studentd. Je zde
velky diiraz na jednotlivou osobu a tim i na

jeji individualni odpovédnost, na druhou
stranu se zde ale generuje nebezpe¢i
hypertrofie formaln{ autority.

Sam za sebe preferuji jako onu
pomyslnou zakladni jednotku spise
tym sloZeny z velmi zralych osobnosti
(profesorti), d4le ze schopnych akademik®
smétujicich k této meté a z védeckych
pracovniki, a koneéné ze studentt
predevsim postgradudlniho studia. Na
rozdil od humboldtovského systému tento
nabiz{ vice moznosti ndzorovych stretq,
moznost stf{dani vedouci pozice v daném
tymu, sdileni nékterych schopnosti
a dovednosti apod. Autorita se v takovém
systému nepopira, ale musi byt pfirozena,
nikoli dana predevsim postavenim.

Funkéni mista neodmitam, ale k jejich
zavedeni a rozumnému fungovani by bylo
tfeba zmény mentality, aby se z této praxe
nestal jen snadnéjsi pristup k profesute
na nekvalitnich $kolach. TakZe jsem spise
skepticky. Snazil bych se radéji kultivovat
nas systém, na ktery jsme zvykli.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem ¢i autoritou?

Studoval jsem diky okolnostem vice
oblasti, takZe bych si dovolil uvést za
kazdou z nich aspori jedno jméno. Na
Vysoké skole chemicko-technologické byl
pro nas nezpochybnitelnym odbornikem
a zarovernl obrovsky respektovanou
integralni osobnostf prof. Pavel Pitter,
ktery vedl Ustav technologie vody a uéil
mé hydrochemii. V oblasti filozofie musim
rozhodné jmenovat prof. Stanislava
Sousedika, ktery byl vedoucim mé
filozofické disertaéni prace. Naucil mé
nejen prisnosti ke mné samému, ale svym
prikladem mi ukézal i snahu o integraci
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sceptical on that point. I would prefer to
develop the system which we are already
used to.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

Due to various circumstances I was able

to study in several fields, so I would give
you at least one name from each. Professor
Pavel Pitter at Prague’s University of
Chemical Technology was both an
undoubted expert and at the same time

a very highly respected person. He headed
the Department of Water Technology

and taught me hydrochemistry. From
philosophy I have to mention Professor
Stanislav Sousedik who was my philosophy
doctoral-thesis supervisor. Not only did

he teach me to be self-disciplined, but his
example also showed me about integrating
the recognition of truth into life, including
a very collegial relationship with his
pupils, who respected him and took him
very seriously. He was probably the first
one to show me that the authority of

a professor not only derives from his title,
but first and foremost from his knowledge,
openness and attitudes towards life. From
theology I would mention my theology
doctoral-thesis supervisor Professor

Karel Skalicky. Like Professor Sousedik

he was able to gain respect due to his
enormous breadth of knowledge as well
his respect for the other students, who he
always viewed as colleagues in the search
for truth.

How easy is it to transfer experience
from abroad (even from as far away
as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

There is actually a great amount of unity
in the natural sciences - the subjects are
not restricted or conditioned by culture,
the national language, literature or
history. English is the common language
and there has been a great migration
of researchers and teachers across
universities and continents. Discussions
about the need to transfer international
experience in this area are like carrying
coals to Newcastle. In other areas this
transfer operates differently according
to the discipline in question. It is varied
and difficult to find one unified format.
However, it is not in one particular
academic area that this issue has the
greatest logic and importance, but in
the overall approach to education, in
particular the structure and governance of
universities - from personnel policies to
finance and stimulating interdepartmental
cooperation.

I'll start off with what I consider
to be positive. I admire the system of
independent education and the tutorial
system. The first is an approach which
originated in other cultural areas and
would be very difficult to introduce in
the Czech Republic. As for the tutorial
system, [ have noticed several constructive
attempts to introduce something similar,
particularly at the Faculty of Humanities
in Prague. The example of Ireland is
interesting in terms of internal-evaluation
mechanisms and university-development
support. The reforms were introduced
earlier there and dealt with the same
issues we have today. I think it’s interesting
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poznané pravdy do Zivota, véetné velmi
kolegidlniho vztahu ke svym Zakam, které
respektoval a bral velmi vazné. U néj

jsem si asi poprvé uvédomil, co znamenda
autorita profesora dand nejen titulem,

ale predev$im znalostmi, schopnosti
skute¢né kolegiality a Zivotnimi postoji.
V oblasti teologie to pak byl také vedouci
mé disertaéni prace, prof. Karel Skalicky.
Podobné jako u prof. Sousedika si dok4zal
rychle ziskat tictu obrovskou $ir{ znalosti,
ale i respektem k jinému zaméren{
studenta, ktery pro néj je vzdy kolegou na
cesté hledani pravdy.

Do jaké miry Ize podle Vas prenaset
zahraniéni zkusenosti (i zdaleka, z USA
nebo Asie) do naseho stfredoevropského
prostiedi? Muzete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ceské poméry prikladna, alespon

v néjakém zasadnim ohledu?

V oblasti pfirodnich véd v zdsadé existuje
pomérné velkd jednota - pfedmét jejich
zdjmu neni vymezen ¢i podminén kulturné
nebo nirodné jako jazyk, literatura,
historie apod., angli¢tina je spole¢nym
jazykem a mezi univerzitami a kontinenty
existuje velk4 migrace badateld i uciteld.
Mluvit o pottebé prenosu zahrani¢ni
zkuSenosti je v této oblasti noSenim sov

do Athén. V jinych oblastech onen prenos
funguje podle typu dané discipliny - je to
rizné a tézko hledat néjakou jednotnou
formu. To, ¢eho se ale otdzka tyka nejvic,

a kde ma nejvétsi logiku, nenf podle mého
soudu néjaka védni oblast, ale pristup ke
vzdélani a badani jako celku, a predevsim
problematika struktury a ¥izeni univerzity
od personalni politiky pfes finance az ke
stimulaci mezioborové spoluprace.

Za¢nu tim, co pokldd4dm za pozitivni.
Obdivuji systém svobodného vzdélavani

a tutorsky systém. Zvlasté v prvnim
pripadé jde ale o pristup vznikly v jiné
kulturni oblasti a u nés by se prosazoval
jen velmi obtizné. U tutorského systému
vnimam ruzné intenzivn{ snahy se mu
priblizit, nejvice asi na prazské Fakulté
humanitnich studii Univerzity Karlovy.
Ohledné vnittnich mechanismi hodnoceni
a podpory rozvoje univerzit je pro mé
zajimavy priklad Irska, kde reforma
podobn4 té nasi probéhla o néco dfive

a fesili tam podobné problémy jako my
dnes. Brat si v této véci priklad a zajimat
se o to, jak nékteré mechanismy fungovaly
a jaké pouceni z toho plyne, mi pripada
zajimavé a podnétné.

Kudy bych nesel? Na Ukrajiné
jsem si v§iml obrovské tematické
roztfi$ténosti univerzit. Vedle spousty
téch pedagogickych, nékolika agrarnich
nebo zvlastnosti typu Univerzita lidského
rozvoje tam existuje naptiklad Narodni
letecka univerzita nebo Narodni univerzita
potravinarskych technologii. Je to proti
myslence univerzity - aspon v rozmeéru
univerzality, tedy §ife poznani. Vzdycky
se najdou specializovana vysoka ucent, ale
spis bych Sel naproti trendu sjednocovat
a usnadiiovat mezioborovou spolupraci
nez cestou prilisné specializace skol.

Jiny trend, kterému bych se vyhybal
jako Cert k¥izi, je vychodoasijsky diiraz na
Zebricky univerzit. Otazka kvality badani
a vzdélani se do znaéné miry redukuje na
postaveni v Zebric¢ku, které samoztejmé
ovliviiuje metodika tvorby konkrétniho
srovnani a zpsob financovani
(nejde o nezaujaté méfeni kvality, ale
o tvrdy byznys, ktery se ridi zajmy téch,
kdo plati). Podobné bych si d4val pozor na
precenéni neustilého testovani studentd
s cilem vybrat ty nejlepsi. Pokud se tlak
na testovani prezene, zabiji iniciativu
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and stimulating to look at examples of how
some mechanisms operate and what can be
learned from them.

Where wouldn't I go? I noticed a great
deal of thematic fragmentation in the
universities in Ukraine. In addition
to a large number of teacher-training
universities, several agricultural
universities and curiosities such as the
University of Human Development,
you also have the National Aviation
University and the National University
of Food Technology. This goes against
the idea of the university - at least the
aspect of universality or the expansion
of knowledge. There will always be
specialized colleges, but I would prefer
to follow the trend for unification and
the simplification of interdisciplinary
cooperation, rather than have overly
specialized schools. Another trend which
I would avoid like the plague is the East
Asian emphasis on university rankings.
The issue of the quality of research and
education becomes less important than the
standings in the rankings, which naturally
has an influence on the methodology for
creating the rankings and their funding
(it’s not about the unbiased measurement
of quality but hard-headed business and
the interests of those who are paying).

I would also be wary of overestimating
the constant testing of students in order
to choose the best ones. If the pressure to
test becomes overwhelming, it destroys
initiative and creativity, and the main
objective becomes being successful in
tests. As a result, university processes
could become separated from life and its
questions and needs. The last negative
trend which I would avoid is the indolence
and nervousness of American society and
academia in particular (though this is also
crossing the ocean). There is a reluctance
to lay yourself open to opposing opinions,

to doubits, to the pressure of having to
defend your position either through
experiments or argumentation. Some
topics are pushed to the margins because
of political correctness, while there

are people who are professionally and
personally pilloried for holding certain
views (which until recently had been
uncontroversial). The need for safe spaces
grows and complaints about ‘not feeling
safe’ multiply. Meanwhile, it is not as if the
campuses are surrounded by terminators
or T-Rexes or even hooligans: all we have
are people whose opinions are opposed by
revolutionary-minded groups of students
and academics. But it is the death of the
free search for truth.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I would probably start with today’s reality,
which means that I would come to terms
with the mass nature of education. This
is along-term European-wide trend, so
I would consider it more appropriate
to fight for internal diversification
than against mass education. Both are
difficult, but the second one is practically
impossible.

By internal diversification I mean
the proper differentiation between
vocational and academic courses, the clear
differentiation of a Bachelor’s course from
other follow-up courses, etc. If we take
the previous five-year degree as a more
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a tvorivost a hlavnim cilem je pak uspét

v testu. Zivotu a jeho otdzkédm a potiebdm
se tak mize dénf na univerzitich

dost vzdalit.

Jako posledni priklad negativnich
trendd, kterym bych se vyhybal, uvedu
predeviim americkou (ale §i¥ se i pfes
ocedn) pohodlnost a vystraSenost
dnesni spole¢nosti, té akademické
zvlast. Objevuje se neochota vystavit
se opa¢nému niazoru, nejistoté a tlaku
na nutnost obhajoby svého postoje - at
uz experimentem nebo argumentem.
Néktera témata jsou tak kvili politické
nekorektnosti vytlacovina na okraj,
1idé jsou za nékteré postoje (doneddvna
naprosto nekonfliktni) profesné a lidsky

vINvs

niceni, ${¥i se potteba safe spaces, mnozi
7 Ve I Y 7 v b
se vykftiky o ,neciténi se bezpetné®.
Kampusy pritom neobchazeji termindtori,
tyranosauri ani obycejni chuligani. Pouze
se v nich nachézeji 1idé zastavajici nazory,
které se revolu¢né naladénym skupindm
studentl a akademik nelibi. To je ale smrt

svobodného hledani pravdy.

Jednim z panujicich trendt je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi zfiejmé znamenalo
shizovani urovné a kvality vzdélani

i védecké tvorby. Jste pro néjaké cesty
z tohoto stavu (napfiklad snizovani
poétu pfijimanych studentq, rozliseni
univerzit na védecké a spisSe vzdélavaci),
nebo nepovazujete za vhodné se

proti této univerzalni spolec¢enské
tendenci vzeprit?

Asi bych vychézel z reality dneska, coz
znamend, ze bych se s masifikaci studia
smi¥il. Jde o dlouhodoby celoevropsky
trend, takzZe za schiidnéjsi pokldddam cestu
boje za vnit¥ni diverzifikaci nez boje proti
masifikaci. Oboji je tézké, ale to druhé je
prakticky nemozné.

Vnitrni diverzifikaci mam na mysli

hlavné dasledné rozliseni profesniho

a akademického typu studia, jasné
odlieni bakalarského studia od dalsich
navazujicich apod. Pfedstavime-li si
drivéjsi pétilety prabéh studia jako vice
méné linedrni zvySovani miry védomosti
a dovednosti, v sou¢asném déleném studiu
s mnohem vét$im procentem populace,
kterd do néj nastupuje, bych ocekaval

onu pomyslnou kfivku zalomenou tak,

Ze v bakalarském studiu stoupd mirnéji

(s mens3i smérnici neZ d¥ive v pétiletém),
ale v navazujicim magisterském studiu

se trend méni k intenzivnéj$imu ristu

(s v&t3i smérnici neZ d¥ive v pétiletém).
Do navazujictho studia uz by také mélo
nastupovat vyrazné méné studentd nez do
bakalarského. Celkova mira vzdélanosti by
tedy po péti letech méla byt podobna, lisil
by se ale prabéh studia.

Co se tyka diverzifikace mezi
samotnymi vysokymi Skolami, zde nejsem
zastancem rozdéleni $kol na vyzkumné
anevyzkumné, protoZe univerzita musf
byt vyzkumna ze své podstaty, jinak
nen{ univerzitou. To nefikdm proto, Ze
bych se bal o status univerzity, na které
pusobim. Jiho¢eska univerzita byla spolu
s univerzitami Karlovou, Masarykovou
a Palackého, CVUT a VSCHT v poslednim
hodnoceni védy hodnocena pismenem A,
které znamen4 excelenci. Jde mi o to, Ze
nesmime rezignovat na dobry vyzkum
a silnou badatelskou zédkladnu na Zadné
univerzité a jejich délenf na vyzkumné
a nevyzkumné by mélo tendenci nas
presvédcéovat, Ze vyzkum se ma dit jen na
nékterych univerzitach, coz je tendence
nebezpecnd a neprijatelna.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych
obor, coz se tyka nejen oblasti zajmu
a metodologie, ale také napriklad
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or less linear increase in the level of skills
and knowledge, then from the present
division of courses and the much higher
percentage of the population studying
these courses, I would expect that curve to
rise slightly for the Bachelor’s degree (with
a smaller incline than in the previous five-
year degree course), but the trend would
change for the Master’s degree to more
intensive growth (with a steeper incline
than in the previous five-year degree
course). Significantly fewer students
should be accepted onto follow-up courses
than for the Bachelor’s. After five years,
the overall level of education should be
similar with only the rate of progress of
the degree courses differing.

As for the diversification between
universities themselves, I am not
a supporter of dividing institutions into
research and non-research because the
university has to have research at its basis
otherwise it is not a university. I am not
saying this because I'd be worried about
the status of the university I work at. The
University of South Bohemia together with
Charles University, Masaryk University,
Palacky University, the Czech Technical
University in Prague and the University
of Chemistry and Technology in Prague,
were all awarded ‘As’ or excellent in the
most recent scientific evaluation. I want
us to keep a good, strong research base
for all universities, but dividing them into
research and non-research would convince
us that research should only take place at
some universities, which is a dangerous
and unacceptable precedent.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has

been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

I am now going to appear very heretical
and even refute much of what I said ten
years ago. I think that Czech universities
would benefit from the closure of some
faculties, or at least from a great reduction
in their enormous level of independence
and freedom. The present situation is
arelic from the 1990s when faculties had
legal subjectivity. The unacceptably high
level of faculty independence prevents
greater cooperation and exhausts many
people from the need to deal with inter-
faculty politics and funding, etc. However,
something like this would have to be
accompanied by changes to the overall
structure and system of governance in
order for the checks and balances to
operate differently and more effectively.

I have been a dean and a rector so I know
what I'm talking about, but I prefer to talk
about it now when I am neither so that no-
one thinks I have an axe to grind.

I tend to see more tension between
basic and applied research than between
the humanities and the natural sciences.
Often a philosopher will have a lot in
common with a theoretical physicist or
a biologist, while an economist might
have more in common with an engineer
than a philosopher, or a theoretical
physicist will have a lot in common with
a technologist. It’s the old issue of the
relationship between theory and practice
which appeared during antiquity and has
had different guises in different periods.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
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financovani védy. O pFekonani rozporu
se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupiné?

Nyni se projevim velice kacifsky a poptu
i mnohé z toho, co jsem jesté pred deseti
lety sdm tvrdil. Myslim si, Ze by ¢eskym
vysokym Skoldm prospélo zruseni fakult
nebo asponi silné omezeni jejich obrovské
nezavislosti a samostatnosti. Soucasny
stav je reliktem situace devadesatych let,
kdy mivaly fakulty pravni subjektivitu.
Prilis velk4 samostatnost fakult brani
ve vétsi spolupraci a vyCerpava mnoho
lidi pottebou resit mezifakultni politiku,
financovani apod. Néco takového by ale
muselo byt doprovazeno zménou celkové
struktury a systému fizeni, aby ony brzdy
a protivahy fungovaly jinak a efektivnéji.
Byl jsem dékanem i rektorem, takZze vim,
co rikam, ale mluvim o tom radéji az ted,
kdy uZ nejsem ani jednim, abych nebyl
narcen z toho, Ze si prihfivim néjakou
svou poliv¢icku.

VEts{ pnuti neZ mezi humanitnimi
a prirodovédnymi oblastmi vidim
spi8 mezi zdkladnim a aplikovanym
vyzkumem. Mnohdy maji k sobé bliz filozof
s teoretickym fyzikem ¢i biologem nebo
na druhé strané ekonom se strojafem, nez
filozof a ekonom nebo teoreticky fyzik
a technolog. Je to stara otdzka vztahu mezi
Zivotem teoretickym a praktickym, kter4 se
objevuje uz v antice a v raznych obdobich
na sebe bere rizné podoby.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spoleé¢enské roli univerzit
a spolec¢né péci o kulturni bohatstuvi.
Jak skloubit tyto nyni rozdélené funkce?

Pfi jedné debaté ve velmi inspirativni, ale
nazorové zietelné ekonomicky liberalné
vyhranéné spole¢nosti jsem se setkal

s velkym zdraznénim vysokoskolského
vzdélani jako typického soukromého
dobra, které je ku prospéchu jedinci, ale
nenf néjakym z4jmem celé spole¢nosti. Ja
mam v této oblasti jiny nézor, protoZe jsem
spiSe personalistickym komunitaristou
nez liberdlem. Vzdélani je samozrejmé
individudlnim dobrem pro jedince, ale

je zaroven v zajmu celé spole¢nosti,
protoZe mij Zivot zlepsi nejen to, Ze mam
sdm kvalitni vzdélani, ale i to, Ze ho maji
lidé okolo mé. Jsem klidné&jsi, kdyz jdu

k doktorovi, nez kdybych el k $amanovi
nebo ke kovari, a ctim se bezpeénéji, kdyz
jedu po mosté, ktery projektovali a stavéli
architekti a stavebni inZenyti a neméli ho
na starosti jen ndmezdni kopaci. Dalezité
je tedy dle mého soudu uréité spolecenské
védomi, Ze dobré skolstvi m4 sv{j vyznam,
i kdyz jeho sluZeb sdm nevyuzivam.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfredoevropskych zemi
jde o jedno z nejsilnéjsich témat, nebot
neexistuje financovani prostfednictvim
Skolného a sponzorska podpora, napfriklad
od bohatych absolventi, je prozatim
velmi slaba. Jak dosahnout zmény

v tomto jednostranném systému?

Toto je tkol pro celospolec¢enskou diskusi,
abychom skute¢né doceniovali vzdélanost,
hodnotu poznénf, kultivaci osobnosti

pro fungovani spoleénosti i rozvijen{
technologif pro usnadnéni naseho Zivota.
Podle Zebtitku prestize riiznych povolani
z roku 2019 je védec na druhém misté

a ufitel na tfetim, takZe zidklad mame.
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education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

In one very inspiring debate - which
was clearly from an economically liberal
community - there was great emphasis on
university education as a typical private
good which benefits the individual but
not the interests of the whole of society.
I have a different view here as I am more
of a personalist communitarian than
aliberal. Education is undoubtedly an
individual good for the person, but at
the same time it is in the interests of

the whole of society because my life is
improved not only by the fact that I have
a good education, but by the fact that the
people around me have one too. I am more
relaxed going to see a doctor rather than
I would be if I was going to see a shaman
or a blacksmith, and I feel safer if I'm
crossing a bridge which was designed
and built by architects and construction
engineers rather than by ordinary
labourers. Therefore, I believe society
has to understand that good education is
important even if it’s not something we
ourselves are studying.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

This is a matter for a nationwide

societal discussion in order for us to
properly appreciate education, the

value of knowledge, the cultivation of
individuals for the functioning of society
and the development of technology to
make our lives easier. According to this
year’s rankings (2019) for the prestige

of different professions, scientists are in
second place and teachers are in third,

so we do have a basis to work from.

But it would be worth transferring this
theoretical hierarchical value into practice
- i.e. by increasing the share of funding
from companies and building a culture of
patronage. But don’t ask me how because
I don’t know.

Often, however, it’s not about the lack
of money but the inefficient use of money
within universities. I've already mentioned
the problem of the internal university
tug-of-war over money, which does not
contribute to efficiency. And seeing as I'm
already on the heretical path I'll go even
further and say something which has
only been whispered about in academia
and amongst politicians for a long time
- it’s an outdated and inefficient model
which gives a central role to academic
senates in the approval of the budget.
Based on the rules today, the decisions on
dividing up the money are made by a few
dozen people (at least one-third to a half
of whom are students), who are elected
to the university councils by everyone (in
many cases teachers don't vote for teachers
and students don’t vote for students, but
everyone votes for everyone), and this
committee of faculty representatives
decides on sums amounting to hundreds
of millions. In such a system it is very
difficult to introduce something new, as
the transfer of some of the funds to a new
area means a possible reduction in funds
for the faculty which the senators come
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Stélo by ale za to prevést tuto teoretickou
hodnotovou hierarchii do praxe, tj. zvysit
podil prostredki z firem a vybudovat
kulturu mecena$stvi. Neptejte se mé ale
jak, protoZe to nevim.

Casto jde ale nejen o nedostatek penéz,
ale i o neefektivni nakldd4ni s nimi
uvnitf univerzit. Uz jsem zminil problém
vnitrouniverzitniho pretahovani o penize,
které efektivité prili§ neprospiva. A kdyz
uZ jsem s tim kacifstvim zacal, zajdu jesté
dél a feknu to, o ¢em se v akademické
ver'ejnosti i mezi politiky mluvi potichu
uz dlouho - mame tu zastaraly a malo
funkéni model, ktery dava hlavni slovo
pti schvalovani rozpoétu akademickym
senatim. Podle sou¢asnych pravidel
rozhoduje o rozdéleni penéz nékolik
desitek osob (z nich? minimalné tfetina
a maxim4lné polovina jsou studenti), které
jsou volené na radé skol vSichni viemi
(v mnoha p¥ipadech nevoli uéitelé uéitele
a studenti studenty, ale v3ichni viechny)
a takto vytvorené grémium ze zastupci
fakult rozhoduje o stamilionovych
a vyssich ¢astkach. Je velmi obtizné
prosadit v takovém systému vznik nééeho
nového, nebot transfer ¢asti prostredki
do nové oblasti znamend tibytek moznych
prostredkt pro stavajici fakulty, z nichz
sendtori pochazi. Nejsem vibec proti
demokratickym prvkam v fizenf univerzit,
ale je tfeba dobte zvazovat jakou formu,
jakou miru a v jaké oblasti maji byt.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Myslim, Ze rozliovat malé a velké
univerzity je problematické. Napt.
Massachusets Institute of Technology

ma cca 11000 studentd, coZ je unés
velikost spiSe stfedné velké univerzity
(MU m4 asi 35000). Spi3e bych mluvil

o 8pi¢kovych pracovistich. Nékteré
univerzity jich majf jako Safranu, jiné
solidni mnozstvi a nékteré jsou $pickové
v mnoha pripadech. MU je v nasf oblasti
jisté ze t¥eti mnoziny. Rozhodné bych
nehledal z4dné prekvapivé inovativn{
recepty, ale 8el bych cestou rozvoje védy,
osobnéjsiho pristupu ke studentiim

a silnych vnéjsich vztahti jak v oblasti
mezindrodni spolupréce, tak spoluprace
s domécim prosti¥edim (kam patti i tzv.
treti role univerzit). Rozvoj védy je

dnes podminén propojovanim kapacit

a interdisciplinaritou, coz MU predvadi
mj. v ramci CEITEC na vysoké Grovni.

O snahéch zlep3ovat (rozumi se sniZovat)
pomér student/uditel jsem od byvalého
rektora MU slySel hodné. Myslim si, Ze
tato univerzita jde skute¢né dobrym
smérem, a Ze moznosti, které v minulych
desetiletich po nabyti svobody méla,
vyuzila vice nez dobfe.

Jsme v krizi, ktera silné zasahla celou
spole¢nost véetné Skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplsobem?

Kratce bych rekl, Ze jsme zakusili moZnosti
vétsi flexibility v oblasti e-learningu, ale
i bézné administrativy. Jednou z prvnich
véci, kterou jsem po svém nastupu do
funkce rektora mél na starosti, bylo
dotazeni velkého ESF-ERDF evropského
projektu. Nékteré z moznosti, které
nabizel, se tehdy chépaly jako néco
nadbyte¢ného, napt. moderni zptsoby
vyuky, elektronizace apod. Ted se ndm to
velice hodilo.

Na druhé strané je otazkou, jak
se krize projevi v programu Erasmus
a vibec v akademické kratkodobé
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from. I am not at all against democratic
elements in university governance, but it
is necessary to carefully consider where
they belong in terms of form, extent and
area.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities for
development.

I don’t think it’s particularly helpful to
differentiate between small and large
universities. For example, MIT has 11,000
students, which would be a medium-sized
university in the Czech Republic (Masaryk
University has around 35,000). I would
rather emphasize first-rate departments.
Some universities have very few of them,
others have a respectable number and
some are first-rate in many cases. Masaryk
University is definitely the third case here.
I would certainly not go in search of any
surprising innovative solutions, instead

I would develop science, a more personal
approach towards the students, and strong
external relationships in international as
well as national cooperation (where the
so-called third role of the universities
belongs). The development of science

is dependent today on the pooling of
resources and interdisciplinarity, which
MU has demonstrated at a high level with
its CEITEC research centre. I've heard

alot from the former rector of MU about
improving (i.e. reducing) the student

to teacher ratio. I believe that MU is
definitely going in the right direction and
has used the opportunities presented to it
appropriately over the past decades since
gaining freedom.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

Briefly I would say that we have pursued
greater flexibility in e-learning as well as
in ordinary administrative matters. One of
the first things I had to do when I took over
as rector was to complete a large ESF-ERDF
European project for the university. At the
time, some of the things which the project
offered were considered unnecessary -
such as modern methods of teaching and
technology. Now, however, we're finding
them very useful.

But there is also the issue of how
this will affect the Erasmus programme
and short-term academic migration in
general. Whereas previously we had to
travel long distances to deal with some
matters, I imagine that in the future we’ll
use electronic formats (participation in
committees, etc.) whenever possible. At
our university, the Faculty of Fisheries and
Water Conservation is way ahead in this
respect. It has a huge number of foreign
students and most of the exam committees
are also made up of foreigners. However,
thanks to our excellent technological
equipment they have managed to
communicate electronically without the
system crashing or the monitors freezing.
COVID might accelerate this trend in other
departments.
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migraci. Predpoklad4dm, Ze spoustu véci,
kvili kterym jsme dosud cestovali i dost
daleko, budeme do budoucna délat spise
elektronicky (G¢ast v komisich apod.)

- tedy aspori tam, kde je to velmi dobte
mozné. U nas je v této véci velmi daleko
Fakulta rybéarstvi a ochrany vod, kterd m4
obrovské mnozstvi zahrani¢nich studentd

a vétsina zkouskovych komisi je slozend
i z cizincti. Diky skvélému technickému
vybaveni vSe zvladaji elektronicky
komunikovat taktikajic bez padani
systému a zasekdvan{ obrazu. Covid-19
mozna urychli tento trend i na jinych
pracovistich.
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DOBRI STUDENTI VEDI,
KDO JE DOBRYM UCITELEM

GOOD STUDENTS RECOGNISE
A GOOD TEACHER

prof. Mgr. Dominik Munzar, Dr. (*1968) He studied
physics at Masaryk University in Brno, where

he is now a professor in the field of condensed
matter physics. As part of his doctoral studies,

he completed a seven-month internship at the
University of Aarhus (Denmark) in 1993. After
completing his doctoral studies and civilian
service he joined the Faculty of Science, Masaryk
University; he spent almost two years from

1997 to 1999 on a postdoctoral fellowship at the
Max Planck Institute for Solid State Research in
Stuttgart; from 2006 to 2009 he was the vice-
dean for education and since 2015 he has been
the director of Masaryk University’s Department
of Condensed Matter Physics (one of three
physics departments at the Faculty of Science).
He teaches, among other things, a basic course

in quantum mechanics and is involved in
research in the field of condensed matter theory,
in particular in studies of the behaviour of
electrons in nanostructures and high-temperature
superconductors and related materials, and the
interaction of electromagnetic radiation with

of matter.

prof. Mgr. Dominik Munzar, Dr. (*1968) Vystudoval
fyziku na P¥irodov&decké fakulté (P¥F) MU v Brné,
kde nynf piisobi jako profesor v oboru fyzika
kondenzovanych latek. V rdmci doktorského
studia absolvoval v roce 1993 sedmimési¢ni

sta% na univerzité v Aarhusu (Dansko). Po
dokoncen{ doktorského studia a civiln{ sluzbé
néastup na PfF MU, v letech 1997 aZ 1999 témér
dvoulety postdoktoraln{ pobyt na Ustavu Maxe
Plancka pro vyzkum pevnych latek ve Stuttgartu,
v letech 2006 az 2009 prodékanem, od roku 2015
teditelem Ustavu fyziky kondenzovanych latek
(jeden ze t¥i fyzikalnich dstavi P¥F). Vyucuje

mj. zdkladni kurz kvantové mechaniky a zabyva

se vyzkumem v oblasti teorie kondenzovanych
latek, zejména studiem chovani souboru elektronii
v nanostrukturach a ve vysokoteplotnich
supravodi¢ich a pfibuznych materidlech

a problematikou interakce elektromagnetického
zéreni s latkou.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

I believe that, to a certain extent, there

is still a search for truth at universities
based on empirical evidence and rational
arguments in an environment of open
critical discussion. There is also an
awareness of the unity of the various
disciplines in education and research at
universities in the real meaning of the
word (having ‘university’ in the title does
not make it a university).

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

University autonomy includes
independence in managing internal
affairs and in determining the curricula
and the focus of research. At the moment,
universities in Central Europe, at least
those universities in the true sense of the
word, are more or less autonomous. This
autonomy can be threatened by pressure
from state institutions regarding the
practical utility of graduates and the
applicability of research results. From my
experience teaching physics, I know that
those who excel in their work are those who

were outstanding in their field of subject
and research, no matter how ‘practical’ it
was. It is also well known that most of the
important discoveries in physics which
paved the way for today’s technological
achievements were not made under undue
societal pressure but within the context of
autonomous basic research. Problems may
also arise from initiatives to modernize
curricula and organize research which do
not come from the academic community
but from managers who lack long-term
academic experience.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

I think that how we understand what
constitutes an elite in society is evolving
over time with limited input from
universities. However, universities do

of course have some influence on the
formation of elites. If the important
features of an elite are an excellent
specialist education, a broad outlook and
a willingness to participate in society, then
universities undoubtedly contribute to
the first two features of a future elite, and
also to a lesser extent to the development
of the third feature. Finally, elites can
only be formed by institutions where the
elites operate, and the formation always
proceeds inconspicuously, unaccountable
and immeasurably.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Domnivam se, Ze na univerzitich jde stale
do néjaké miry o hledani pravdy, zalozené
na empirickych poznatcich a racionalnich
argumentech, v prostredi otevieném
kritické diskusi. Na univerzitich v pravém
slova smyslu (univerzita v ndzvu instituce
jesté neznamens, Ze jde o univerzitu) pak
dosud do néjaké miry pretrvava povédomi
soundéleZitosti riznych oborl vzdélavani

a vyzkumu.

Se stfedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

K autonomif univerzity patii samostatnost
ve spravovani vnitfnich zleZitostf,

v urcovani obsahu studijnich programa
a zameéfeni vyzkumu. Univerzity ve
stfedoevropském prostoru, alesponl
univerzity v pravém slova smyslu, jsou
nyni viceméné autonomni. Autonomii
miize ohrozovat prilisny tlak ze strany
statnich instituci na uplatnitelnost
absolventt v praxi a aplikovatelnost
vysledkil vyzkumu. Ze zkusenosti

v oblasti fyzikalniho vzdélavani vim, Ze
v praxi se nejlépe uplatni ti, kdo vynikaji
ve své oblasti studia a vyzkumu, at je
sebeméné ,prakticks”. Je také zndmo,

ze velkd ¢ast vyznamnych fyzikalnich

objevi, na kterych stoji dnesnf technické
vymozenosti, nevznikla pod vlivem
spole¢enské poptavky, ale v kontextu
autonomniho zakladniho vyzkumu.
Nebezpeci mohou také predstavovat

ty iniciativy smérem k modernizaci
studijnich programd, organizace
vyzkumu atd., které nevznikaji v samotné
akademické komunité, ale pod vlivem
manazert bez dlouhodobé akademické
zkuSenosti.

Univerzity béhem déjin ¢asto urcovaly,
co vytvari prislusnou elitu spole¢nosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfredni Evropé

formujici a aktivni?

Domnivam se, Ze chapani toho, co vytvari
elitu spole¢nosti, se v ¢ase vyviji pomalu

a s omezenym vlivem univerzit. Univerzity
ale samoziejmé maji vliv na formaci

elit. Povazujeme-li za dtlezité znaky

elity vyborné odborné vzdélani, Siroky
rozhled a spole¢enskou angazovanost nebo
ochotu k ni, pak univerzity jisté prispivaji
k rozvoji prvnich dvou zminénych

znak® budoucich elit, v mensi mire

snad i k rozvoji tretiho. Koneé¢né, elity
mohou byt formovany jen na institucich,
kde elity pasobi, a to vZdy nendpadné,
nekontrolovatelné a neméritelné.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak prili$ vstficné? Existuje v této
oblasti stfedni cesta?

Zareaguji nejprve v obecné roviné na
posledni otdzku: nové véci vyzkouset. To,
co se osv&de (tj. napomaha vzdélavacim
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manner or, conversely, are they too
accommodating? Is there a middle
ground here?

I would answer the last question on a more
general level: to gradually implement
those new things which have been proven
to help in educational and research

goals, and to abandon those things which
obviously bring no benefits. The university
is a relatively large institution and I believe
a certain stability is in order and new
things shouldn’t be introduced hastily. I'd
like to mention one specific issue which

is already quite old. Roughly twenty years
ago, powerpoint presentations began to

be introduced in teaching. One colleague
from the Faculty of Arts joked about these
presentations being “weapons of mass
education”. Naturally, it is a useful addition
to many teaching activities. However,

the sole use of fixed presentations in
undergraduate courses significantly limits
the teacher’s ability to adapt the pace

and depth of any explanations based on
the students who are present and their
reactions, which is why it is potentially
damaging.

These changes not only affect the younger
generation and students. The changes
also affect the social role of teachers. The
position of professors aptly demonstrates
this: they are an unquestionable authority
within the Humboldtian model, where
there is an emphasis on theory, and where
they sometimes appear as eccentric
figures. Today, professors are valued

more as managers or experts in the flow
of money, principally subsidies. Has the
status of the professor been downgraded?
Would it help to introduce so-called
functional professorial posts or other
measures?

If too much emphasis is placed on
managerial abilities and dealing with
funding when selecting professors, and

if professors are judged mainly from this
perspective, then the position of professor
will be seriously downgraded. The same
also applies when too much emphasis

is placed on quantitative indicators in
connection with publications. First and
foremost a professor should be a good
teacher and a good scientist. I don't agree
with the argument that being a good
teacher is a subjective matter. Good
students and graduates generally know
very well who is and who is not a good
teacher. And the academic community
knows who is and who is not a good
scientist. I was a postdoc in Professor
Manuel Cardona’s group at MPI FKF
Stuttgart. I recall that Cardona was an
honorary doctor at Masaryk University.
He believed that a good scientist is
someone who is recognised by good
scientists as being good. It is true that in
many disciplines a professor should ideally
also be capable of acquiring grant funding
to cover costs which are difficult to cover
using the university’s normal financial
resources. I think that the introduction of
functional professorial posts could help
universities. Many of my international
colleagues are rightly astonished by our
system whereby the title is not bound

to a post, and a tenure doesn’t mean the
stable financial provision of a post. But
changing from one system to another
would have to be gradual with a long
transition period, and I imagine it would
be fairly complicated.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?
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a vyzkumnym ciliim), zaéit postupné
vyuzivat, a to, co zfejmy uzitek neprinasi,
opustit. Univerzita je pomérné velka
instituce a domnivam se, Ze ji slusf jista
setrva¢nost, nové véci nemaji byt zavadény
kvapné. A ted jedna konkrétni a jiz docela
stard véc. Zhruba pred dvaceti lety zacaly
byt ve vyuce pouziviny powerpointové

a podobné prezentace. Jeden kolega

z FF hovoti o téchto néstrojich Zertem
jako o ,,zbranich hromadného uéeni®.
Samoziejmé jde o uzite¢né doplitkové
néstroje pro velkou ¢ast vyukovych
¢innosti. Ale pausalni nasazeni fixnich
prezentaci v pregraduélnich kurzech
vyznamné omezuje moznost prubézné
upravovat tempo a hloubku vykladu na
zdkladé aktudlniho sloZeni posluchaéi

a jejich reakci, proto mtze byt ke $kodé
véci.

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s dirazem
na teorii, obéas vystfedni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatfeni?

Pokud je u vybéru profesort kladen prilis
velky dliraz na manazerské schopnosti

a ovladani finanénich tokt a pokud jsou
profesori posuzovani predevsim z tohoto
zorného uhlu, jde nepochybné o vaZnou
degradaci profesorského stavu. TotéZ
plati v pripadé, kdy je kladen prili$ velky
diraz na kvantitativni ukazatele spojené
s publikaéni ¢innosti. Profesor by mél byt
predevsim dobrym uditelem a dobrym
védcem. Nesouhlasim s potencidlni

namitkou, Ze to, zda nékdo je nebo nen{
dobrym uditelem, je subjektivni zaleZitost.
Dobfi studenti a absolventi obvykle velmi
dobte védi, kdo je a kdo neni dobrym
uéitelem. A odborna komunita vi, kdo

je akdo neni dobrym védcem. Profesor
Manuel Cardona, ¢estny doktor MU,

v jehoZ skupiné na MPI FKF Stuttgart jsem
pracoval jako postdoktordlni vyzkumny
pracovnik, zastaval ndzor, Ze dobrym
védcem je ten, o kterém dobf{ védci védi,
Ze je dobry.

Ano, v mnoha oborech by mél byt
profesor idedlné také schopny ziskavat
grantové prostfedky na uhrazeni ndklada,
které jde obtizné pokryt ze stabilnich
univerzitnich finanénich zdroji. Pokud jde
o funkéni profesorska mista, domnivim
se, Ze jejich zavedeni by mohlo univerzité
pomoci. Mnoz{ zahranié¢ni kolegové se
naSemu systému, kde titul neni vizany
na misto a definitiva neznamen3 stabiln{
finané¢ni zajisténi, pravem podivuji. Zména
z jednoho systému na druhy by ale musela
byt pozvolna, s dlouhym prechodnym
obdobim, a dovedu si predstavit, ze by byla
velmi sloZit.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem ¢i autoritou?

Z rady vybornych uciteld fyziky na
Prirodovédecké fakulté Masarykovy
univerzity pro mé vy¢nivaji profesor
Martin Cernohorsky a docent Jan Cely.
Profesor Cernohorsky nadSenim pro véc,
vysokymi ndroky na samostatnou praci

a vykladem fyziky v kulturné historickém
kontextu, docent Cely zase preciznim
vykladem zdkladui discipliny, kterou se
nyni sdm zabyvam. Pod vedenim profesora
Josefa Humli¢ka (vedouci mé doktorské
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Professors Martin Cernohorsky and

Jan Cely stand out for me from the
excellent physics teachers at Masaryk
University; Professor Cernohorsky for
his enthusiasm for the subject, his high
standard of independent work and his
account of physics within a cultural-
historical context; Professor Cely for his
precise explanations of the basics of the
discipline, which I am now teaching.

I arrived at my current scientific work
under the guidance of Professor Josef
Humli¢ek (my doctoral thesis supervisor)
and Professor Manuel Cardona. Profesor
Humli¢ek has always been my role model
due to his diligence and the thoroughness
of his research work, his dedicated work
for the department which he led, and for
his reasonable approach towards grant
projects. On the one hand, he was very
successful in obtaining grant projects,
while on the other, he always kept some
distance from the games surrounding
projects, knowing full well what was
really important in research. Professor
Cardona has been an example to me
through his scientific intuition combined
with his encyclopaedic knowledge and
ability to lead a large research group both
scientifically and sympathetically.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

We need to transfer international
experiences to our universities, albeit
with caution. Here are a few examples.

Firstly: I believe we should learn from West
European universities and be more open

to the outside world when filling posts

and trying to find the best candidates. As
arule, an academic post should not be filled
by a university graduate who lacks long-
term experience abroad - atleast in the
natural-science disciplines. This is more or
less the case in some departments of the
Faculty of Science at Masaryk University,
which I see as a successful example of an
international model being transferred.

I also wrote that this has to be done “with
caution”, which applies to the following.
Professors should teach the basic courses
of Bachelors’ curricula programmes, which
play the most important role in the system
of education. In my opinion, these courses
should normally be taught in Czech. There
may be (though not necessarily) a problem
with foreign lecturers. The second example:
I think it would be unhelpful to transfer
the model which exists in certain West
European universities whereby Masters’
programmes are taught solely in English.
Without doubt our students have to have

a good level of academic English, but the
main aim of the basic courses is different
and the teaching of a basic course in
English is not the same in terms of content
as one taught in Czech. The third example:
Ilearned from colleagues who spent

a long time at universities in the USA that
students’ views concerning the level of
education are taken very seriously; in the
Czech Republic, unfortunately, many people
dismiss out of hand the results of surveys.
The fourth example: at the university

in Fribourg (Switzerland), a long-term
partner of our department, there is
apparently a harmonious relationship
between the humanities and the natural-
science sections of the university. I think
this is due to the long tradition of meetings
of professors from different disciplines and
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prace) a profesora Manuela Cardony
jsem se dostal k mé nynéjsi védecké
préci. Profesor Humli¢ek mi byl a je
prikladem svou pracovitosti a dtikladnosti
vyzkumné prace, obétavou praci pro
ustav, ktery vedl, a zdravym pfistupem
ke grantovym projektiim. Na jedné strané
byl v ziskdvani grantovych projektd
mimoradné uspésny, na strané druhé

si vzdy udrZoval od projektovych her
zdravy odstup a védél, co je ve vyzkumu
opravdu dalezité. Profesor Cardona mi
byl a je prikladem svou védeckou intuici
spojenou s encyklopedickymi znalostmi

a schopnosti védecky a lidsky ridit velkou
vyzkumnou skupinu.

Do jaké miry Ize podle Vas prenaset
zahraniéni zkuSenosti (i zdaleka, z USA
nebo Asie) do naseho stfedoevropského
prostiedi? MuzZete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzori
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ceské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Prenaset zahrani¢ni zkuSenosti do

nasich univerzit - samozfejmé s jistou
opatrnosti - potfebujeme. Domnivam

se, ze bychom si méli vzit pouceni ze
zapadoevropskych univerzit v otevenosti
pri obsazovani pracovnich mist a snaZit se
nalézat skute¢né nejlepsi zajemce. Alespoil
v prirodovédnych oborech by akademické
misto na univerzité zpravidla nemélo

byt obsazovano absolventem univerzity
bez dlouhodobé zahrani¢ni zkuSenosti.

Na nékterych tstavech PfF MU toto vice
méné funguje, coZ povazuji za priklad
uspésného prevzeti zahrani¢niho vzoru.

K onomu prendaseni ,,s jistou opatrnosti®:
profesori by méli standardné vyucovat
zékladni kurzy v bakalarskych studijnich

programech, které hraji v systému
vzdélavani hlavni roli. Tyto kurzy by
mély byt, podle mého nazoru, vyucovany
zpravidla v ¢eském jazyce. U odborniki ze
zahrani¢{ tady miiZe (ale nemusi) nastat
problém.

Nepovazuji za Stastné zvazované
prevzeti modelu fungujiciho na nékterych
zapadoevropskych univerzitach, kde
jsou magisterské programy vyucovany
kompletné v anglickém jazyce. Jisté je
pottebné, aby nasi studenti zvladli na
dobré tirovni odbornou angli¢tinu, ale
primarni cil zdkladnich kurz je jiny
a vjuka zdkladniho kurzu v anglickém
jazyce neni obsahové ekvivalentn{

s vyukou v ¢estiné. Od kolegti, kterf
pobyvali delsi dobu na americkych
univerzitich, vim, Ze je tam brin

velmi vaZné ndzor studentd na troveil
vyuky; u ns nyni bohuzel nad vysledky
pruzkuma mnoho lidi mavne rukou.

Na univerzité ve Fribourgu
(Svycarsko), se kterou nase pracovisté
dlouhodobé spolupracuje, panuji tdajné
harmonické vztahy mezi humanitn{

a prirodovédnou ¢asti univerzity. Myslim,
Ze je to dané dlouhou tradici setkdvani
profesord z riznych obord a stabilnim

(z naseho pohledu snad aZ rigidnim)
zpusobem financovani. Stoji za zamysleni.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi ziejmé znamenalo
shizovani trovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad sniZzovani poctu
pFijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzeprit?

Podstatné navysenf po¢tu vysokoskolskych
studentd, které se odehralo zhruba pred
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a stable (from our perspective perhaps even
arigid) form of funding. It is something
worth considering.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I think that the large increase in the
number of university students which
occurred roughly fifteen years ago was an
unfortunate step. Only candidates with
the minimum requirements for university
study should be accepted and I don’t accept
that 50% of the population fulfil these
requirements. I can imagine that in some
Bachelors’ programmes the entry bar and
exit requirements can be set relatively
low, but the Masters’ and Doctoral courses
in particular should be a more selective
matter.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

The problem connected to the division of
the humanities and the natural-science
disciplines cannot be overcome by any

administrative steps - the starting point
must be mutual respect and an attempt

to understand the other side’s position
without prejudice. Concerning science
funding, people from the natural-science
disciplines perhaps lack an understanding
of the fact that certain values associated
with the humanities are not reflected, nor
probably can be reflected in metrics, while
people from the humanities disciplines
perhaps lack an understanding of the
exceptionally high costs of experimental
science and the fact that you cannot have
mass education in some disciplines. Those
were my impressions from the debates
around about 2008. Interdisciplinary
approaches might be wonderful, but from
my experience with research projects, they
cannot be prescribed from above.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

I think it is fine for someone to study at
university if they are looking to have

a career, for example, in industry. Here,
however, the emphasis is probably more
on the discrepancy between an individual
scientific university career and the
university’s social role and the protection
of cultural wealth. In my opinion, in this
context the social role cannot be easily
separated from the educational one: the
university affects society and changes it
primarily through its graduates. I also see
the abovementioned discrepancy when

I come across university staff who in the
interests of their own academic careers
avoid supervising the final theses of less
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patnécti lety, povaZuji za nestastny krok.
Meéli by byt prijimani zdjemci s uréitymi
minimalnimi predpoklady pro univerzitni
studium a nedomnivam se, Ze celych

50 % populace tyto zdkladni predpoklady
ma. Dovedu si predstavit, Ze v nékterych
specifickych bakalarskych programech
mohou byt jak vstupni latka, tak vystupn{
poZadavky nastaveny relativné nizko,
magisterské a zejména doktorské studium
by ale mélo zlstat vybérovou zalezZitosti.

V moderni dobé doslo k rozdéleni
humanitnich a pfrirodovédeckych

obord, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pfekonani rozport

se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupIné?

Problém spojeny s oddélenim
humanitnich a prirodovédnych obort
nelze prekonat Zddnym administrativnim
krokem, vychodiskem musi byt
vzajemna Ucta a snaha o pochopeni
situace druhé strany bez predsudk.
Pokud jde o financovani védy, na strané
prirodovédnych obord mozné chybi
pochopeni pro to, Ze nékteré hodnoty,

o které pe¢uji humanitni obory, se
neodraz{ a mozna ani nemohou odrézZet
v pouzivanych metrikach. Na strané
obor humanitnich zase moZna chybi
pochopeni pro mimorddnou finanén{
naroc¢nost experimentalnich véd a pro
fakt, Ze nékteré obory nelze vyucovat
masoveé. Takové byly moje dojmy z debat
okolo roku 2008. Interdisciplinarn{
pristupy mohou byt vyborné, ale nelze je,
jak se domnivadm na zdkladé zkuSenosti
s nasimi vyzkumnymi projekty,
naordinovat shora.

Jinym prikladem moderniho rozporu

je daraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spole¢enské roli univerzit
a spolec¢né péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Myslim, Ze je v poradku, pokud nékdo
studuje vysokou $kolu pro svoji budouci
individudlni kariéru napt. v pramyslu.

Je zde ale asi minén rozpor mezi
individudlni védeckou univerzitni
kariérou a spolec¢enskou roli univerzit

a péci o kulturni bohatstvi. Predesildm, ze
spole¢enskou roli podle mého nizoru nelze
v tomto kontextu jednoduse oddélovat

od role vzdélavaci: univerzita ptisobi na
spole¢nost a promériuje ji primarné skrze
své absolventy. VySe zminény rozpor
vnimam také ve chvili, kdy nardZim na
pracovniky univerzity, ktefi se v zajmu
individualni védecké kariéry vyhybaji
napt. veden{ zavéreénych praci méné
nadanych studentti nebo univerzitnim
¢innostem, které 1ze z hlediska karierniho
rustu povazovat za ztratu casu. Co s tim?
Jde o vnimdani rolf - problém bude do
urcité miry pretrvavat, bude-li kladen
neadekvatné velky diiraz na ,védeckou
excelenci®. Je na vedoucich pracovnicich,
aby pfislu$né povinnosti svych
podtizenych sladili do rovnovahy.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfedoevropskych zemi
jde o jedno z nejsilnéjsich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?
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talented students or university activities
which from the perspective of their career
development are a waste of time. What can
be done about it? It is about the perception
of roles; the problem will persist to

a certain extent if too much emphasis is
placed on “scientific excellence”. It is up to
the leading academics to keep matters in
balance.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

For the harmonious development of
universities it is important that the
predictable part of budgets (grants and
institutional support) continues to rise at
the expense of the project sections. The
system could also benefit from symbolic
tuition or registration fees - five to ten
thousand crowns a year - with exemptions
for students from low-income groups.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

We still have some way to go to catch up

with the good West European universities.
The university should be more open to the
outside (in terms of filling job posts, etc.),

it should create a stable environment for
high-quality education and research in all
disciplines, and at the same time support
the development of those areas which have
the chance to excel on a global stage.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

The crisis has certainly been a great
opportunity for personal reflection as

well as reflection on the mission of the
university. I suspect that after the crisis
we'll greatly appreciate ordinary teaching,
ordinary scientific debates at academic
seminars etc., and we'll experience

once more the beauty of the teaching
profession. Unfortunately, I myself have
not found the time for thorough reflection
during this period. One more thing about
distance learning: It is good to have
methods for distance learning which can
also be useful in the future (e.g. linking
foreign examiners to the defence of theses,
for some practical meetings, substitute
teaching), but I am greatly concerned

that universities will try to keep distance
forms of teaching for large sections of
courses even after the epidemic. I would
consider this to be a tragedy. Distance
learning may be better than no learning

at all, but a normal lecture or seminar -
where the teacher can observe the smiles,
interest, disinterest, ridicule, bored faces,
the noise in a room etc., and then respond
appropriately in class, reply to questions
and have questions answered - this cannot
be replaced.
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Pro harmonicky rozvoj univerzit
povazuji za duleZité, aby déle nartstal
podil predvidatelné ¢asti rozpolth
(dotace a institucionalni podpora) na
ukor ¢asti projektové. Domnivam se, Ze
systému by prospélo symbolické $kolné
nebo zapisné ve vysi pét az deset tisic
korun roéné a s Glevami pro studenty

z nizkoprijmovych skupin.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfredoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Stale mame v ¢em dohdnét dobré
univerzity zdpadni Evropy. Univerzita

by méla byt vice oteviena navenek (pti
obsazovani pracovnich pozic apod.),

méla by vytvaret stabilni prostredi pro
kvalitni vjuku a vyzkum ve vSech oborech,
a zaroveil podporovat rozvoj oblasti, ve
kterych m4 Sanci mezinarodné vynikat.

Jsme v krizi, ktera silné zasahla celou
spolec¢nost véetné skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zpisobem?

Krize je jisté velkou prilezitosti k osobni
reflexii k reflexi poslani univerzity.
Tusim, Ze bychom si po krizi mohli vice
vazit bézné vyuky, bézné védecké debaty
na odborném semindri, znovu prozit
krasu povolani vysokoskolského ucitele.
Na dtikladnou reflexi sim v tomto obdob{
bohuzel nenachédzim cas.

Je dobte, Ze mame metody distanéni
vyuky, které budou pro nékteré ticely
pouZitelné i v budoucnu (napt. zapojeni
zahrani¢nich oponentd do obhajob
disertaénich praci, néktera prakticka
jednéni apod., ndhrady vyuky), ale mam

velkou obavu, Ze se na univerzitach objevi
snahy o uchovani distan¢ni formy vyuky
velké ¢asti kurzl i po prekonani epidemie.
To bych povaZoval za tragédii. Distanén{
vyuka je sice lepsi nez zZadna vyuka, ale
béZnou prednésku nebo seminat, kde
muiZe uclitel sledovat ismévy, zdjem,
nezajem, vysméch, znudéné obli¢eje, Sum
v mistnosti atd. a reagovat na né ve vyuce,
stejné jako odpovidat na dotazy studentt
anechat je odpovidat na ty své, nemize
nahradit.
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PRESERVING UNIVERSITY
CULTURE

prof. lvana Noble, Ph.D. (*1966) She graduated

in theology from Hussite Theological Faculty of
Charles University and from Heythrop College,
University of London. She is a priest of the
Czechoslovak Hussite Church. In 1994 she co-
founded the Institute of Ecumenical Studies in
Prague and was its first director. She is a professor
of ecumenical theology at Protestant Faculty

of Theology of Charles University. Some of her
most important publications include Accounts of
Hope: A Problem of Method in Postmodern Apologia
(Bern - Berlin - Bruxelles 2001), Po BoZich stopdch
(Tracking God, Brno 2004, in English - Eugene,
Oregon 2010), Theological Interpretation of Culture
in Post-Communist Context: Central and East
European Search for Roots (Farnham 2010) and
Essays in Ecumenical Theology (Leiden - Boston
2019). Together with husband Tim Noble, Kate¥ina
Bauerova and Parush Parushev, she published

a series of monographs on Orthodox theology in
the West. Her meditations, poems and lithographs
were published under the title Opravna dusi

(Soul Repair Shop, Bratislava 2012).

prof. lvana Noble, Ph.D. (*1966) Vystudovala
teologii na Husitské teologické fakulté Univerzity
Karlovy a na Heythrop College, University of
London. Je faratkou v Cirkvi ¢eskoslovenské
husitské. V roce 1994 spoluzaklddala Institut
ekumenickych studif v Praze a byla jeho prvni
feditelkou. V soucasné dobé pusobi jako
profesorka ekumenické teologie na Evangelické
teologické fakulté Univerzity Karlovy. Mezi jeji
hlavni publikace patfi Accounts of Hope: A Problem
of Method in Postmodern Apologia (Bern - Berlin

- Bruxelles 2001), Po BoZich stopdch (Brno 2004;
anglicky Eugene, Oregon 2010), Theological
Interpretation of Culture in Post-Communist
Context: Central and East European Search for
Roots (Farnham 2010) nebo Essays in Ecumenical
Theology (Leiden - Boston 2019). Spoleéné

s manZelem Timem Noble, Katefinou Bauerovou
a Parushem Parushevem vydala fadu monografii
vénovanych pravoslavné teologii na Zapadé. Jeji
meditace, basné a litografie vy$ly kniZné pod
nazvem Opravna dusi (Bratislava 2012).
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

The fundamental idea is embodied in the
word ‘university’ - the ‘uni’ encapsulates
the desire for a general education,

a holistic overview, interdisciplinary
communication and for cooperation
across the disciplines. In his famous
lectures summarized in the book The Idea
of a University, John Henry Newman stated
that the primary role of a university

was to teach people how to think and

to properly grasp reality. According to
Newman, the other roles such as the
development of scientific knowledge, the
transference of skills to enable people

to succeed in the labour market, the
formation of ideas to help ground and
develop their political and religious lives,
all derived from the university’s primary
role and were dependent on it. During

a time when education systems face
enormous pressure to demonstrate the
immediate ‘usefulness’ of knowledge and
its quantifiable nature, and to provide
specialization as quickly and cheaply as
possible - in short, various methods of
reductionism - then universities should
represent a centuries’ tried and tested
alternative: free and critical thought, and
profound knowledge with wide-ranging
scope.

The concepts of autonomy, independence
and legal capacity are linked to medieval

universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

I often recall Lyotard’s book The Postmodern
Condition in which he highlights
ideologies which continue to dominate
even though no-one believes in them

any longer, and how to a great extent
knowledge is ‘regulated’ by those who
have access to finance. I think that these
two supranational issues greatly affect
the autonomy, independence and legal
status of universities, but at the same
time they challenge us to defend these
values. We feel the influence of the state
more painfully when its representatives
are associated with the opposite values.
However, I don’t believe that we are only
faced with interference in the form of
unqualified people wanting to decide
which professors to appoint, though here
too it is necessary to protect university
competencies.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

It pleases me to see our universities
criticize xenophobia, nationalism or

the destruction of the environment.
Unfortunately, however, counter-
examples can also be found, though
these should not overshadow the fact
that due to their wide-ranging expertise,
international cooperation and good
contacts with graduates, universities
can offer a number of decent, acceptable
alternatives. However, universities
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Ta zasadni idea je vtélena jiz v samotném
nazvu ,univerzita“ - ono ,;uni“ v sob&
zahrnuje touhu po vSeobecném vzdélani,
po celistvém rozhledu, po mezioborovém
rozhovoru a po spolupraci napric
disciplinami. J. H. Newman ve svych
prednaskach shrnutych ve svazku Idea
univerzity 1ika, Ze prvoradou roli univerzity
je ucitlidi myslet a spravné poznavat
skute¢nost. Ostatni role, jako kultivace
védeckého poznéni, predavani znalosti

a dovednosti, jenZ umozni lidem obstat na
trhu préce, formace, kterd pomazZe zakotvit
a prohloubit jejich politicky a ndbozensky
zivot, jsou podle Newmana od oné prvoradé
role odvozeny a zaviseji na ni. V dobé, kdy
vzdélavaci systémy musi Celit velkému
tlaku na okamzitou ,uzite¢nost” poznini, na
jeho kvantifikovatelnost a na specializaci,
které je tfeba co nejrychleji a nejlevnéji
dosdhnout, by univerzity mély predstavovat
po staleti vyzkouSenou alternativu:
svobodné a kritické mysleni, citlivé poznani
s dlouhymi koteny a $irokym zibérem.

Se stifedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stredoevropského prostoru vidite
nejvétsi problémy?

Casto vzpomindm na knihu Jean-Francoise
Lyotarda Postmoderni situace, v niZ autor

upozorniuje na ideologie, které vladnou,

i kdyz jim vlastné uz nikdo nevéri, a na to,
do jak velké miry je poznani , regulovano®
pristupem k financim. Myslim si, Ze

tyto dva nadnédrodni problémy velmi
zasahuji do autonomie, samostatnosti

a svépravnosti univerzit, ale zaroveii o to
vice vyZzaduji, aby se pravé o tyto hodnoty
zépasilo. Vliv stitu pocitujeme tim
bolestnéji, ¢im jsou jeho predstavitelé vice
spojeni s opa¢nymi hodnotami. Domnivim
se ale, Ze necelime pouze zdsahim typu
»nékdo, kdo k tomu nem4 kompetence,
chce rozhodovat o tom, kterého profesora
jmenuje a kterého ne“, i kdyz i zde je
kompetence univerzit tfeba chranit.

Univerzity béhem déjin ¢asto uréovaly,
co vytvari prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfedni Evropé
formujici a aktivni?

Jsem rada, kdyZ vidim, Ze z naSich univerzit
vychdazi kritika xenofobie, nacionalismu

¢i nieni Zivotniho prostredi. Najdou se,
bohuzel, i opa¢né priklady, které by ale
nemély zastinit skute¢nost, Ze diky své
siroké expertize, mezinarodni spolupraci
a dobrému kontaktu s absolventy mohou
univerzity prinaset fadu nosnych
alternativ. V populistickych kulturach

ale nemaji snadné misto; nékdy pravem

(a ast&ji nepravem) byvaji obZalovavany
z elitarstvi. A tak se ocitdme v paradoxech,
kdy populisti¢ti politici a jejich anti-
intelektudlni voli¢i univerzity verejné
kritizuji, ale v soukromi usiluji o to, aby

se jejich déti dostaly na ty nejlepsi z nich.
Spole¢nosti ve stfedni Evropé v sobé nemaji
zakoTenény pouze odpor k elitarstvi,

ale i odpor k elitdm. To souvisi s jejich
zpretrhanymi kofeny. Jsou mnohem vice
vystavené tomu, Ze se v nich nové ,elity”
profiluji podobné jako fotbalové hvézdy ¢i
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occupy a difficult position within populist
cultures. Sometimes rightly and more
often wrongly they have been accused
of elitism, which leads us to the paradox
whereby populist politicians and their
anti-intellectual voters publicly criticize
universities while making sure in private
that their children attend the best ones.
In Central European societies we face
not only elitism, but also a deeply rooted
skepticism towards the elites. This is
linked to their disrupted roots and the
fact that the new ‘elites’ are presented
more like football stars or showbusiness
celebrities. Universities are, therefore,
faced with some very important
challenges, involving communicating
their values, views and findings to the
general public, including that section

of the public with the aforementioned
paradoxical relationship with
universities.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

I think that learning to use the tools for
online Zooms, powerpoints and other
technology, as well as social networks,
is unavoidable for the smooth running
of university life. It helps to manage the
times of crisis, expands the possibilities
of the distant learning, and has its uses
even in face-to-face teaching. On the other
hand, technology should not dominate
university life. We probably all know
outstanding lecturers who are able to

attract students to their subject without
requiring all of today’s technological
gadgets. However, as the coronavirus crisis
has dramatically shown us, student life is
increasingly taking place in virtual space
and universities must be able to adapt.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

Florovsky might formulate the question
thus: How to go forward to the roots?
The Humboldtian ideal of the professor
will not return, but if the position of the
professor is to be overburdened by an
administrative-financial role, the other
roles (teaching, scientific, public) will
suffer. On the other hand, I've had some
very negative experiences abroad when
managers became university heads and
began pursuing their own interests.
Professors still had administrative work,
but they no longer had the chance to
decide on systemic matters such as which
departments were to be closed, where
money would be saved on specialist
workplaces, which disciplines were to be
merged, etc. I consider such changes to
be very dangerous. A better alternative
would be to increase the funding for
assistant academic and administrative
positions. There is still too much work,
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predstavitelky showbyznysu. Univerzity
tak stoji pred velmi vyznamnym tikolem,
kterym je kvalitni komunikace hodnot,
postojii, poznatki s $irsf verejnosti - véetné

té Casti verejnosti, kterd m4 k univerzitdm
onen paradoxni vztah.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
§koly reaguji - konzervativné, nebo
naopak pfrilis vstficné? Existuje v této
oblasti stfedni cesta?

Naucit se vyuzivat nastroje pro online
vyuku (viechny ty powerpointy, zoomy

a dalsi technické vymozenosti véetné
socidlnich siti) je, myslim, pro plynuly
chod Zivota na univerzitdch nevyhnutelné.
Technické vymoZenosti umoziuji nouzovy
chod univerzit, poméhaji v kombinovaném
studiu i pfi prezenéni vyuce, ale nemély by
univerzitnimu Zivotu dominovat. Kazdy

z nas asi znd vynikajici prednésejici, kter{
jsou schopni strhnout studenty pro svij
obor, aniz by k tomu dnesnf technické
vymoZenosti potfebovali. Na druhou
stranu nadm koronavirova krize radikalnim
zpusobem ukazala, Ze Zivot studentt se
stale vice odehrava ve virtualnim prostoru.
Univerzity tedy museji s timto prostorem
umét dobre zachazet.

Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
0 nezpochybnitelnou autoritu s diirazem
na teorii, obéas vystredni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.

funkénich profesorskych mist nebo
jiné opatfeni?

S Florovskym bychom mohli formulovat
otazku takto: Jak jit dopfedu ke kofentim?
Humboldtovsky ideal profesora se
nevrati, ale pokud bude profesorsky stav
pretéZovan administrativné-finanénimi
rolemi, budou tim ostatni role
(pedagogicko-védecks a spoledensks)
trpét. Ze zahrani¢ni mam na druhou
stranu velmi $patnou zkuSenost se
situaci, kdy se do vedeni univerzit dostali
manazeri, kteff zacali prosazovat své
vlastni zajmy. Profesorim administrativn{
préce neubylo, ale prisli o moZnosti
rozhodovat v systémovych zileZitostech -
napt. jaké instituty budou zruseny, kde se
usetri na odbornych pracovnich mistech,
které obory se sloucf atd. Takovy posun
povazuji za velmi nebezpecny. Za lepsi
alternativu povazuji posileni financovani
asistentskych a poradenskych mist.

Jesté stale existuje prili§ mnoho prace

s vypliiovanim tabulek nejriiznéjsich
formatt, kterou délaji lidé, majici

na takovou préci prili§ vysokou kvalifikaci.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohla byste uvést ze své zkusenosti
nékoho, kdo na vas nejvice zapusobil

a byl vasim vzorem ¢i autoritou?

Téch osob byla cela fada. Velmi rada
vzpomindm na vedouciho mé doktorské
préce z Heythrop College. Otec Joe Laishley
SJ byl takovou renesanéni osobnosti,

co se rozhledu tyce. Jeho laskavost
spojena s velmi ostrym tsudkem k nému
pritahovala studenty z nejrtiznéjsich
prostfedi. U néj jsem se mohla u¢it nejen
sviij obor, ale i to, jak se uéf. V ¢eském
prostfedi jsem se rada ,koukala pod
ruce” Petru Pokornému. Zaujal mé nejen
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such as filling in tables in various formats,
which are done by people who are
overqualified for such tasks.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

There was a large number of such
characters. I remember fondly my PhD
supervisor from Heythrop College.

Father Joe Laishley S] was very much
arenaissance man in terms of his outlook.
His kindness combined with his sharp
acumen made him extremely popular with
students from different backgrounds. He
not only taught me my discipline but also
how to teach. In a Czech context I enjoyed
‘looking over the shoulder’ of Petr Pokorny.
I was not only impressed by his knowledge
of his subject, but by how he was able to
converse with a wide public, and how

his research, teaching and contacts with
religious and academic communities

were interlinked. And even prior to that,
at the end of my Master’s Degree I was
particularly captivated by the ancient
philosophy taught by Otakar Funda. In
fact, all of these figures encapsulated

a profound humanity, broad outlook and
exceptional professionalism.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

It would be difficult to build a Stanford,
Princeton or Harvard in Prague or Brno,
but we can learn what is needed in order
to preserve expertise, university culture,
the reputation of the university in society,
and the provision of good conditions for
employees and students. Central European
history can teach us to distinguish
between the measurable success of
universities and their holistic and healthy
role in society. The Chinese example
shows us how strongly the political will
of a society with totalitarian tendencies
can influence the international success of
universities. Today, for example, Tsinghua
University and Peking University feature
high in the Asian university rankings. The
question is to what extent their success

is due to the fact that the teachers and
students only respond to those urgent
political and social problems which the
government allows. I presume we would
not want to transfer this model to our
country.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

The development of high-quality
vocationally orientated schools would
certainly help. It is of regret that, for
example, higher vocational schools in our
country have been living under a cloud
of uncertainty concerning their future,
while they are seldom supported in their
desire to cooperate with universities.
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jeho ponor do vlastniho oboru, ale i to,

s jak $irokym publikem byl schopen vést
rozhovor, a jak se v jeho pripadé badani,
vyuka a kontakt s cirkevni i odbornou
vefejnosti prolinaly. A jesté pred nim, na
konci svého magisterského studia, jsem
byla okouzlena zejména antickou filozofii
v podani Otakara Fundy. Vlastné u vSech
tfech téchto postav se potkavala hluboka
lidskost, $iroky rozhled a velmi kvalitn{
oborova kompetence.

Do jaké miry Ize podle Vas prenaset
zahraniéni zku$enosti (i zdaleka, z USA
nebo Asie) do naseho stiedoevropského
prostfedi? MazZete uvést priklady
uspésného a méneé uspésného kulturniho
prevedeni nékterych zahraniénich vzord
za poslednich tficet let? Poznala jste
néjakou univerzitu, ktera by mohla byt
pro ceské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Asi téZko se ndm podati v Praze nebo

v Brné vybudovat Stanford, Princeton
nebo Harvard, ale miiZzeme se zde poudit,
¢eho vseho je zapotrebi k péci o odbornost
a univerzitni kulturu, pro dobré postaven{
univerzit ve spole¢nosti a zajisténi
dastojnych podminek pro zaméstnance

i studenty. Pouceni ze stfedoevropskych
déjin by ndm mélo napomoci rozliSovat
mezi méritelnou uspésnosti univerzit

a jejich celistvosti a zdravou rolf ve
spole¢nosti. Zkusenosti z Ciny ukazuji,
jak silné politicka vile spoleénosti

s totalitnimi tendencemi mtZe ovlivnit
mezindrodn{ ispéch univerzit. Dnes napf.
univerzita Cching-chua nebo Pekingska
univerzita vedou na Zebricku asijskych
univerzit. Otazkou je, do jaké miry

je tento uspéch zaplacen situaci,

kdy se ucitelé a studenti nevyjadiuji

k naléhavym politickym a spole¢enskym
problémtim jinak, nez jak vlada dovoluje.

Tento model bychom k ndm, po¢itim,
prenést nechtéli.

Jednim z panujicich trendi je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi zfejmé znamenalo
shizovani trovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
pFijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spole¢enské tendenci vzepfit?

Urcité by napomohlo posfleni dobrych
profesné orientovanych 8kol. Je skoda,

Ze napt. vyssi odborné skoly u nas

Ziji v dlouhodobé nejistoté tykajici se
jejich vlastni budoucnosti a malokdy

se podporuje jejich spoluprace

s univerzitami. Pfitom pravé tady, myslim,
se nabizi prostor pro zménu. U obord,
kde je to mo¥né (napt. socidlni prace,
oSettovatelstvi, ale i v fadé technickych
obortl), by se takto mohlo podatit lépe
rozlisit védecké a praktické sméfovani
studentd, ale zaroverl nechat mezi obéma
zpusoby vzdélavan{ mosty, aby se z jedné
strany dalo pfejit na druhou.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obor, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pFekonani rozporu

se pokousi ddrazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smysluplné?

Rozhodné to smysluplné je. Univerzita
muiize opravdu napomoci riznym
mezioborovym setkdvanim a mezioborové
spolupréci, ale i tomu, aby jeji grémia
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I think that there is scope for change
here. For some disciplines - such as
social work and nursing, as well as
technical disciplines - it would be
better to differentiate the scientific and
practical education of students, but at
the same time leave bridges between the
two methodologies so that one side can
transfer to the other.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

It certainly is meaningful. Universities
can assist by facilitating interdisciplinary
meetings and interdisciplinary
cooperation. These would help in
strengthening the understanding of what
counts as outstanding scientific work in
the different disciplines, and assist in

the discussions concerning criteria for
their just and adequate funding. Another
example might be medical students taking
lectures or seminars on ethics at an arts
faculty, or students of natural science
attending seminars on ancient Christian
and contemporary interpretations of

the doctrine of creation at a theological
faculty. It would also be very worthwhile
to develop new forms of the renaissance
education ideal. People with a university
education in both the humanities and the
natural sciences would then know them
both as insiders, and as a result, they could
take on the role of ‘interpreters’.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

I would say that both roles are equally

as important. The first is part of that
mentality which focuses on immediate
measurable profit. But this should not

be the case for universities. Universities
should expand the horizons of both those
who come in search of a successful career
as well as the wider public. They must

try to ensure career-focused students
cooperate responsibly with others and
work meaningfully towards greater
objectives, rather than concentrate solely
on their own wellbeing. And even if they
are not always successful in their efforts,
universities must continue to combine
the teaching of their disciplines to form
healthy values of morally adult people.

In order to fulfil their historical role,
universities have to show that if cultural
wealth is not protected and developed,

it will fall into decline and decay like

a beautiful house which no-one looks
after and only wants to profit from. There
has to be more there than base utilitarian
culture. And the values which universities
represent have to radiate out through
specific activities, a presence in the media
-new and old - as well as through ordinary
human contact. I believe that in the Czech
Republic it’s especially important to try
to overcome the great divisions in society
which populist politicians exploit and
benefit from.

Funding is an omnipresent element of
contemporary education and is linked
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uméla rozeznat, jak se v riznych
oborech poznd kvalitni véda a na
zékladé jakych kli¢i je nejlepsi nastavit
spravedlivé financovani téchto obort.
Navic muze podporovat zpusoby, které
by napf. studentim lékatstvi umoznily
absolvovat etiku na filozofické fakulté
nebo studentim prirodnich véd seminar
o starokrestanskych a souéasnych
interpretacich nauky o stvoreni. Navic
se velmi vyplati stimulovat nové podoby
ideélu renesanéni vzdélanosti. Vzdyt
lidé, ktefi maji univerzitni vzdélani jak
v humanitnich, tak v prirodovédnych
oborech, pak znaji oboji zevnitt a mohou
ndésledné hrat roli jakychsi ,tlumoénikia“.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spoleéenské roli univerzit
a spolecné péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Rekla bych, Ze obé role jsou stejné déileité.
Ta prvni je samoziejmeé 1épe pochopitelna
v rdmci mentality, kter4 je orientovana na
okamzity méritelny zisk. Ale to by nemél
byt pripad univerzit. Ty by naopak mély
rozsirovat horizonty jak téch, ktefi na né
nastoupi s touhou po Gspé$né individudlni
profesni dréze, tak $irsi vefejnosti. Museji
se pokouset ziskdvat osoby, orientované na
vlastni kariéru, pro odpovédnou spolupraci
s ostatnimi a pro smysluplnou sluzbu vét$im
ciliim, neZ je vlastni blahobyt. A i kdyz se
tyto snahy ne vzdy setkaji s ispéchem,
univerzity nemohou rezignovat na snahu
po formaci nejen odborné, ale i moralné
zdravych a dospélych absolventt. Maji-

-li univerzity plnit svou historickou roli,
museji upozoriovat na fakt, ze pokud

se kulturni bohatstvi dale nekultivuje,
upad4 a chatra jako krasny dam, o ktery se
nikdo nestar4 a chce z néj mit jen vydélek.

Musi v nich byt vidét jind neZ hrubé
utilitdrni kultura. A hodnoty, kterymi Ziji,
musi umét vyzarovat navenek formou
konkrétnich aktivit: pritomnosti v médiich
vSeho druhu i v obycejném mezilidském
kontaktu. Myslim, Ze v naSem prosttedi je
obzvlast dilezité napomahat k prekonani
Sirokych spole¢enskych prikopt, které
prohlubuje a ze kterych tézi zejména
populisticka politika.

Evergreenem souéasného skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfedoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventd, je prozatim
velmi slaba. Jak dosahnout zmény

v tomto jednostranném systému?

To je tézk4 otazka. Myslim, Ze je tfeba,
abychom si uvédomili, Ze napf. ve Velké
Britanii byl systém zavedeni skolného

pro humanitni obory mnohdy likvidaéni.
Skody, které se dotkly *ady vybornych
tradi¢nich instituci, tam jiZ nebude mozné
napravit. Je tfeba analyzovat, pro¢ se tak
stalo a jak se takovym disledkiim vyhnout.
Ve spole¢nosti, kde je silné utilitdrni
smysleni, hrozi, Ze zavedeni $kolného
zpusobi velké problémy zejména pocCetné
malo zastoupenym obortm, které uz ted
trpi podfinancovanim, ale bez nichZ by
univerzity ztratily svou univerzalitu.
Naopak za velmi prospésné bych povaZovala
poucit se, jak dobt'e zalozit stipendijni
fondy, do nichz by prispivali nejen ti
nejviditelnéji bohatf a vlivn{ absolventi,

ale i fada dalsich, které by vhodné
motivovaly k mecen4sstvi jak béhem Zivota,

7

tak formou zavéti. Za dalsf prospésné
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to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

That’s a difficult question. We should be
aware of the fact that, for example, in
Great Britain the introduction of tuition
fees has often been the death knell for
arts disciplines and the damage it has
caused numerous outstanding traditional
institutions cannot be undone. We have
to analyse why this happened and how

to avoid such things. In a society which

is strongly utilitarian in its thinking

the introduction of tuition fees could
cause major problems, especially for
minority disciplines which are already
underfunded, but without which
universities would lose their universality.
On the other hand, we should learn

how to establish scholarship funds with
contributions not only from visibly
affluent and influential graduates, but
also from many others who would be
motivated by the idea of patronage

both during their lives and in their

wills. I would also like to see companies
supporting conferences, projects and
other university activities, naturally with
the proviso that care must be taken to
avoid ‘advance payments’ for preferential
commissions or other dubious
advantages, and to refuse funds from
morally suspect sources. Here we can
learn from the European and American
experience, though with the realization
that it is not automatically transferable.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

Medium-sized universities have to be
aware of their own specific situation and
regional location. Both are important for
the provision of a good-quality education
as well as for understanding their own
role in society and the opportunities

in a particular region, as well as on the
national and international stage. Their
development can definitely be helped

by a good analysis of the long-term
quality of their work - which disciplines
are outstanding and which need to be
helped by developing further cooperation
with other national and international
universities. This analysis should not

be seen as a threat to the second type

of discipline as even medium-sized
universities need to maintain some level
of universality. The analysis should also
examine the reasons why the most gifted
students and graduates chose a particular
university and whether it fulfilled their
expectations, why did students from other
regions and countries choose it and, again,
whether it fulfilled their expectations.
And finally, an analysis of national

and international cooperation might
show which strategic partnerships are
particularly beneficial for the university
and hence where energy and finance
should be invested.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?
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kroky bych povaZovala péci o podporu
konferenci, projekti a dal$i univerzitni
¢innosti ze strany nejraznéjsich podniki,
samozrejmé s tim, Ze by se muselo velmi
prisné, byt laskavé, hlidat, zda nedochazi
k ,predplaceni” preferenénich zakazek
nebo k jinym nedovolenym vyhoddm.
Podpora by také nesméla byt pfijimana

z moralné podeztelych zdroji. Tady se
miZeme poudit nejen z evropského ale

i zejména z amerického prostredi, byt
tamni zkuSenosti nebudou mechanicky
prenositelné.

Jako ¢len akademické obce brnénské
Masarykovy univerzity bych se rad

na zaveér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v ¢em vidite moznosti jejiho rozvoje.

Stredné velké univerzity museji dobre
znat svou vlastni specifickou situaci
iregionalni zakotveni. Oboji je dulezité
jak pro nabidku kvalitniho vzdélavani,
tak pro spravné uchopeni vlastn{
spole¢enské role a jejich moznosti v daném
regionu i na narodni a mezinarodni{

scéné. Jejich rozvoji urc¢ité napomaha
analyza dlouhodobé kvality vlastni

préce, stejné jako sebekritické poznéani,

ve kterych oborech jsou vynikajici a kde
(ve spoluprici s dal$imi tuzemskymi

i zahrani¢nimi univerzitami) pot¥ebuji
pomoci. Tato analyza by neméla byt

pro druhou kategorii obort ohrozujici,
protoZe i stfedné velké univerzity
pottebuji zachovat co nejvétsi moznou
miru univerzality. Analyza by se méla
vénovat také davodam, pro¢ si zejména
nejnadanéjsi studenti a absolventi danou
univerzitu zvolili a zda od ni dostali to,

co o¢ekavali. Stejné tak by se méla ptit,
pro¢ si ji vybiraji studenti z jinych regiont
a zahrani¢ni studenti, a zda byla naplnéna

ijejich ofekavani. V neposledni fadé muze
analyza funkéni narodn{ a mezinarodni
spoluprace ukazat, ktera strategicka
partnerstvi jsou pro univerzitu opravdu
nosnd a kam investovat energii i finance.

Jsme v krizi, ktera silné zasahla celou
spole¢nost véetné Skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplsobem?

Pfinejmens$im v kratkodobé perspektivé
bude tfeba poditat s Gbytkem zahrani¢nich
studentd. Bude nutné hledat cesty,

jak dlouhodobé zajemce o zahrani¢ni
studium neztratit, jak udrzet funkéni
kontakty s institucemi, které organizuji
napt. projekt Erasmus i v dobé, kdy se na
tento program hlasi velmi malo studentt
aje nejisté, zda jejich prijezd bude pro
mnozstvi omezeni mozny.

Myslim, Ze zkuSenost, kterou jsme
udélali béhem této krize, ovlivni zptsoby,
jakymi budou vzdélavaci instituce
integrovat prvky distan¢ni vyuky. Bude
mozné se spolehnout na mnohem vyssi
gramotnost u¢iteltl i studentt v této
oblasti. Zaroveri ale jak studenti, tak
uditelé zakusili, jak nenahraditelny je
osobni kontakt, a Ze nejen vztah mezi
studenty a vyucujicim, ale i skupinova
dynamika prostfedkovand médii jsou
oklesténé. Koronavirova krize ndm
moznd pomuze lépe porozumét dvodim,
proc je ¢ast vyuky pomérné snadno
~preklopitelnd” do online rezimu, a co
bychom ztratili, kdybychom se rozhodli
témto formam dat pfehnany prostor. Tyto
ztraty by se dotkly i zdkladni role univerzit
(tedy kultivace mysleni a spravného
uchopeni skute¢nosti), od niZ jsou viechny
dalsi role odvozeny. Koronavirova krize
s nejistotami a zmatky, kterymi lidé
prochazeli, odhalila také miru, v jaké je
praveé ona kultivujici role pottebna.
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In the short-term it will be necessary to
anticipate a reduction in the number of
foreign students and we will have to find
new ways how to develop and present
international programs and how to keep
in touch with foreign students. We will
also have to maintain good contacts with
institutions which are part of ERASMUS
as this is a period when very few students
are applying to this programme and it

is uncertain whether they will be able

to travel and which restrictions they

will face. I think the experience we have
acquired during this crisis will influence
the ways in which educational institutions
will integrate elements of distance
learning. It will be possible to count on
teachers and students being much more
adept in this area. At the same time, both

teachers and students have discovered
how irreplaceable personal contact is, not
only in the relationship between students
and teachers, but also in the way in which
group dynamics were diminished through
technology. The coronavirus crisis might
help us to better understand why some
teaching is fairly easily transferable to

an online system and what we might lose
if too much space is given to this format.
These losses would affect the basic role

of the university from which, according

to Newman, all other roles derive - i.e.

the development of thinking and of an
adequate understanding of reality. The
coronavirus crisis and the uncertainty and
confusion which people have gone through
have also revealed how necessary this
fundamental role is.
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SPECIFICKA SOUCAST
MISTNI KULTURY

A SPECIFIC PART
OF LOCAL CULTURE

prof. PhDr. Jan Sokol, Ph.D., CSc. (1936-2021) was
a Czech philosopher, translator of philosophical
works, university lecturer and journalist. From
1951 to 1953 he trained and worked as a goldsmith
and mechanic, from 1964 to 1990 he worked as

a software developer at VUMS (Mathematical
Machines Research Institute). He signed

Charter 77 in 1976, from 1990 to 1992 he was

a Member of Parliament, from 1997 he was an
adviser to the Minister of Education, from January
to July 1998 he was the Czech Republic’s Minister
of Education, in 2003 he ran for President of

the Czech Republic. In 2008 he was appointed

an Officer of the Légion d’honneur, in 2018 he
was awarded the VIZE 97 Prize. From 1991 he
lectured on philosophy, anthropology and religion
at Charles University and from 2000 to 2007 he
was the first dean of Charles University’s Faculty
of Humanities. He lectured on ethics and human
rights at Harvard University during the winter
semester of 2008/2009. He has published 15
monographs, collaborated on an ecumenical
translation of the Bible, translated several
philosophy books, and wrote articles for a large
number of journals. He specialized principally

in philosophical anthropology, ethics and the

anthropology of institutions.

prof. PhDr. Jan Sokol, Ph.D., CSc. (1936-2021)
byl ¢esky filozof, prekladatel filozofickych
textd, vysokoskolsky pedagog a publicista.

V letech 1951-1953 se vyucil a pracoval pak
jako zlatnik a mechanik, v letech 1964-1990
pracoval jako programétor ve VUMS. Roku
1976 podepsal Chartu 77, v letech 1990-1992
byl poslancem Federalnfho shroméZzdéni,

od roku 1997 byl poradcem ministra kolstvi,
od ledna do ¢ervence 1998 ministrem $kolstvi
CR, v roce 2003 kandid4tem na prezidenta
republiky. Roku 2008 byl vyznamenan Radem
Cestné legie v hodnosti komandér, v roce 2018
obdrzel Cenu Nadace Vize. V letech 1991-2021
prednasel filozofii, antropologii a religionistiku
na Univerzité Karlové, v letech 2000-2007 byl
prvnim dékanem Fakulty humanitnich studii
UK. V zimnim semestru 2008/9 prednasel etiku
alidsk4 prava na Harvardové univerzité. Vydal
15 monografii, spolupracoval na ekumenickém
prekladu Bible, prelozil fadu filozofickych knih
a publikoval v mnoha ¢asopisech. Zabyval

se hlavné filozofickou antropologii, etikou

a antropologii instituci.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

There is undoubtedly a certain continuity,
even if the surrounding circumstances
have changed markedly on several
occasions. Probably in first place is the
university’s desire for independence

and self-governance, and the ideal of not
having to worry about societal success
and money. The first universities were like
monasteries, where the professors were
priests and often lived and worked with
the students. This was related to efforts to
avoid the crazy rivalries and comparisons
which we have been forced into today. The
Oxford masters who came to Prague in the
14t century certainly didn't enquire about
ranking.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

Despite their convoluted histories,
universities still enjoy a certain prestige
today which derives from their stubborn
refusal to be drawn into short-term,
utilitarian tasks. Another problem is the
fact that European universities lost their
assets which had provided them with

a modest independence, so the funding
for all the most selective universities,

even in the USA, relies to some extent on
the government. Incidentally, the recent
financial crisis strongly challenged the
idea that the best way to finance schools
was through foundation assets. This would
not work with an interest rate below 1%.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

Despite all the experiments our
universities have been through over the
past two hundred years, nothing better
has been found. Universities today are
paralysed by mass education, financial
reports, the indolence of academics, as
well as the envy of those who didn’t make
a success of their university careers,

but the majority still defend them
against complete commercialization and
bureaucratization. Where do they get the
strength to resist?

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

Globalization and the predominance

of English encourages and requires
competition in measurable but often
meaningless parameters: Publish or
perish, tugs-of-war over Noble prize
winners and large grants. Nevertheless,
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Urdité je tu jistd kontinuita, i kdyz okolni
pomeéry se nékolikrat vyrazné proménily.
Na prvnim misté bych uvedl jejich snahu
o nezvislost a samospravu, stejné jako
idedl nemuset se starat o spolec¢enské
uspéchy a o penize. Prvnf univerzity byly
jakési muzské klastery, profesori byli
zaroven knézimi a se studenty v kolejich
asto hospodarili a Zili. S tim souvisela
snaha vyhnout se bldznivému soupereni
a pométovani, do néhoz nas soucasnost
nuti. Oxfordsti mistri, kterf prisli ve

14. stoleti do Prahy, se jisté neptali na
néjaky ranking.

Se stfredovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Pres vSechny kotrmelce v historii

maji univerzity i dnes jistou prestiz,
kterd plyne z jejich houZevnaté snahy
nenechat se zaprahat do kratkodobych
a utilitdrnich dkoli. Problém je

také v tom, Ze evropské univerzity
prisly o sviij majetek, ktery jim kdysi
zajistoval skromnou nezévislost, takze
financovanim v8echny vyznamnéjsi
univerzity aspon z¢asti zaviseji na vladé.
Mimochodem, ned4vnd finanéni krize
silné ott'dsla predstavou, Ze nejlepsi

financovani §kol zajisti nada¢ni majetek.
S trokovou sazbou pod 1 % to nepujde.

Univerzity béhem déjin ¢asto urcovaly,
co vytvari prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfedni Evropé

formujici a aktivni?

Pres vSechny experimenty, jimzZ byly
nase univerzity v poslednich dvou
stoletich podrobeny, nebyla zddn4 lepsi
forma vzdélavani nalezena. Univerzity
dnes paralyzuje masovost, vykaznictvi,
pohodlnost akademik i zavist téch, kdo
na nich neuspéli, a prece se vétsina z nich
je$té brani proti Gplné komercializaci

i byrokratizaci. Kde se to v nich bere?

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji — konzervativné, nebo
naopak prili§ vstricné? Existuje v této
oblasti stredni cesta?

Globalizace s jasnou nadvlddou

angli¢tiny podporuje a vyZaduje zavody

v métitelnych, ale mnoho nerikajicich
parametrech: publish or perish, pfetahovani
o nobelisty a velké granty. Presto se lepsi
univerzity zuby nehty brani proti tplnému
podfizeni své vzdélavaci funkce funkci
badatelské a tam, kde si uh4jily jistou
autonomii, nachézeji kupodivu i schiidn4,
to jest pruZnd feSeni. Tzv. ,$pickové”
univerzity, vétSinou americké, vénuji
velkou pozornost reklamé a péstovani
image. Pritahuji také tim, Ze praveé tam

se navazuji kontakty s pristimi elitami
hospodarstvi, védy i politiky.



178 JAN SOKOL

the better universities fight tooth and
nail against completely subordinating
their educational function to a research
function, and where they have managed
to preserve a certain autonomy,
surprisingly you can find viable, i.e.
flexible, solutions. The so-called ‘top’
universities, most of them American,
spend a lot of time on advertising and
promoting their image. They are also
attractive as places which provide contact
with the future elites in business, science
and politics.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

There has been a great levelling out of the
teaching profession - perhaps with the
exception of the medical faculties - with
the result that an assistant lecturer does
the same work as a professor for less
money. If it wasn’t for the accreditation
demands, professors would probably die
out, which would obviously be a shame.
It might be beneficial to reinforce the
fact that the assistant lecturer has to help
professors and even learn something from
them, but how do you achieve this?

Universities would no longer lack
important characters of integrity. From

your experience, who made the biggest
impression on you and was a role model
and authority?

I only experienced university ‘from the
benches’ as an external student and I met
just a few prominent mathematicians such
as Vojtéch Jarnik and Petr Vopénka. I have
fond memories of Professor Votruba from
nuclear physics. As an external student
you can find yourself struggling in such

a course and you appreciate the carefully
prepared lectures of your peers who you
can understand. On the other hand, you
are an adult with a mind of your own and
you're not easily taken in by various kinds

of showing-off.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

The university is a very specific part of the
local culture, which can be enlivened by

a guest professor, but while the established
methods and customs which govern the
day-to-day running can be imitated,

they can’t be transferred. The fact that
research (‘basic research’ today) has
returned to our universities is a mark of
success which has differentiated us from
other higher-education institutions and
has proceeded fairly smoothly. On the
other hand, a worrying example was the
attempt to bring Czech universities into
line using misunderstood administrative
councils, which were supposed to watch
over us. American boards work well,
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Zmény se netykaji pouze mladSich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
0 nezpochybnitelnou autoritu s diirazem
na teorii, obéas vystredni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo jiné
opatieni?

Utitelsky stav se - snad mimo lékat'ské
fakulty - silné nivelizoval, takZe asistent
déld za méné penéz totéz, co profesor.
Nebyt akredita¢nich pozadavkd, profesori
by nejspi§ vymfeli, coz by byla patrné
$koda. Posilit védomi, Ze asistent ma
profesorovi poméahat a pripadné se od ného
néco naucit, by mozna prospélo, jenze jak
toho dosdhnout?

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapulsobil

a byl vasim vzorem ¢&i autoritou?

Univerzitu jsem ,z lavic“ zaZil jen jako
délkat a potkal jen nékolik vyznamnych
matematikd, tfeba Vojtécha Jarnika

a zejména Petra Vopénku. Z jaderné fyziky
¢ili , fujtajflu® rdd vzpominam na profesora
Vaclava Votrubu. Délkat v takovém studiu
ovSem tak jako tak spise lapa po dechu

a ocenf i peclivé pripravené prednasky
svych vrstevnikd, kterym je rozumét.

Na druhé strané je to uz dospély ¢lovék

s vlastni hlavou a na rizné exhibice tak
snadno nenaleti.

Do jaké miry Ize podle Vas prenaset
zahraniéni zku$enosti (i zdaleka, z USA
nebo Asie) do naseho stiedoevropského

prostiedi? Muzete uvést priklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahraniénich vzora
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Univerzita je velmi specifick4 soucast
mistni kultury, kterou miiZe oZivit
hostujici profesor, ale zavedené metody
a zvyklosti, jimiZ se kazdodenn{ provoz
ridi, se daji moZn4 napodobovat, ale

ne prenaset. Ze se i na nase univerzity
vratilo baddani (dnes ,zdkladni vyzkum®),
je uspéch, ktery nas odlisil od jinych
vysokych §kol a probéhl docela hladce.
Odstrasujicim prikladem byl naopak
pokus zkrotit ¢eské univerzity §patné
pochopenymi spravnimi radami, které
nam mély koukat na prsty. Americké
boards funguji dobfe, jenZe jsou to kluby
fanouskt dané univerzity, ne viditelna
ruka ministerstva a statu. Urcité by
pomohlo, kdyby ucitel mél na své
studenty vice ¢asu, ale ti by o to museli
také stat. Pfes vSechno horovani pro
interdisciplinaritu se obavam, Ze odborné
kontakty mezi katedrami, natoz pak
fakultami, jsou bohuZel spi$e na Gstupu.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi ziejmé znamenalo
shizovani trovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad sniZzovani poctu
pFijimanych studentd, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Masovost povazuji za pozadavek doby
a nemyslim, Ze bychom se ji mohli Gplné
ubranit. Zato je véci nasi sebezichovy
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but they are fan clubs of the university

in question, not the visible hand of the
ministry and the state. It would definitely
help if teachers had more time for their
students, but it would have to be a two-way
street. Despite all of the enthusiasm for
interdisciplinarity, I fear that specialist
contacts between departments, not to
mention faculties, are unfortunately more
on the decline.

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I think mass education is demanded by
our age, and I don’t think we should resist
it completely. However, it is a matter

of self-preservation to keep it to the
Bachelor’s level and not let it extend to
the graduating students. But each student
means money and so the academically
weaker universities in particular try

to turn all of the students into doctors.
Naturally, this is disastrous both for the
university and for science: in the next
generation they will be the senior lecturers
and deans who will determine who and
what belongs or doesn’t belong in the
university. This is why accreditation and
the ‘habilitation’ (higher doctorate) are so
important.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for

example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

There are also advantages to be had from
the significantly smaller amount of
grant money for social sciences and the
humanities: teachers are not as tempted
to cut back on teaching and concentrate
on publishing, as can be seen in the huge
rise of ‘academic’ journals. There is also
perhaps less rivalry there and a better
chance that the teachers will like their
discipline not just for the money. But
perhaps this is an optical illusion. What
surprised me most in America was the
amount of energy and money a good
university spends on the general and
even artistic education of all the students:
outstanding art galleries, two ‘amateur’
theatre groups and several top-quality
orchestras and countless choirs, groups
and bands.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

I don’t know. Perhaps I haven't
noticed it yet.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one
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drZet ji na bakalarském stupni a nepustit
mezi graduované studenty. JenZe kazdy
student znamen4 penize, a tak se zejména
ty odborné slabsi univerzity snazi ze vSech
studentd nadélat doktory. To je oviem
malér, pro univerzitu i pro védu: v pristi
generaci z nich budou docenti a dékani

a budou uréovat, kdo a co na univerzitu
patfi a nepatfi. Proto je tak kli¢ova otizka

habilitaci a akreditaci.

V moderni dobé doslo k rozdéleni
humanitnich a pfirodovédeckych

obort, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pfekonani rozport

se pokousi dlrazy na interdisciplinaritu,
coz je intelektualné velice naro¢na cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupIné?

Podstatné mensi objem grantovych penéz
na spole¢enskych a humanitnich oborech
ma i své vyhody: ufitelé nejsou v takovém
pokuseni omezovat ucenf a jen publikovat,
jak o tom svédéi inflace ,,odbornych”
¢asopisl, moznd je tu i trochu méné rivalit
a v kazdém pripadé lepsi Sance, Ze ucitelé
maji sviij obor radi nejen kvuli prijmu. Ale
mozn4, Ze je to jen opticky klam. V Americe
mé nejvic prekvapilo, kolik energie a penéz
vénuje dobra univerzita vieobecnému

a tfeba i uméleckému vzdélavani vech
studentl: vynikajici vjtvarnd galerie, dvé
,amatérsks“ divadla a nékolik orchestria

na nejvyssi rovni, navic nepocitané
péveckych sbort a rznych kapel.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spoleé¢enské roli univerzit
a spolec¢né péci o kulturni bohatstvi. Jak
skloubit tyto nyni rozdélené funkce?

Nevim, mozn4 jsem si toho zatim nevsiml.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stfredoevropskych zemi
jde o jedno z nejsilnéjsich témat, nebot
neexistuje financovani prostfednictvim
S§kolného a sponzorska podpora, napftiklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény

v tomto jednostranném systému?

ProtoZe penize jsou v modernich
spole¢nostech také jediny legitimni
prostredek, jak prosazovat svoji vili,

a protoZe od nejstarsich dob ,neznaji
zadné meze“, je financovani z definice
konfliktn{ - véetné korupce, ale nastésti
bez nasili. K moZnostem $kolného jsem
dnes skepti¢téjsi, nez kdyz jsem na
univerzité za¢inal, a dokud je mecen4sstvi
v CR z datiového hlediska postaveno na
rovenl reklamé, ned4 se tu mnoho oéekavat.
Zato statni financovani, na které kdekdo
hubuje, se vyviji sice pomalu, ale vcelku
rozumneé. A kdyZ je univerzita dobre
vedend, mUzZe si s pomoci mésta a kraje
postavit docela prepychovy kampus, jako
naptiklad univerzity v Plzni, v Ceskych
Budéjovicich, v Hradci Kralové - a také
Masarykova univerzita v Brné-Bohunicich.
My Prazici miZeme jen zavidét.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Masarykova univerzita uz davno neni
,stredné velikd“ a vsadila na to, Ze
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of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

Because money in the modern world

is the only legitimate means to enforce
one’s will, and because it has “known no
bounds” since ancient times, financing

is by definition conflictual - including
corruption, though fortunately without
violence. I am more sceptical about tuition
fees than when I began at university.

From a taxation perspective, patronage

in the Czech Republic is on the same level
as advertising, therefore, not much can

be expected from it. On the other hand,
although some may grumble, state funding
has been developing quite rationally, albeit
slowly. And if a university is well led, it

is able to build fairly luxurious campuses
with the help of the town and region, as in
Plzen, Ceské Budéjovice, Hradec Kralové
and obviously Masaryk University in
Bohunice. We in Prague can only envy you.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities

for development.

Masaryk University hasn't been ‘medium-
sized’ for along time and has always
counted on the fact it would be large.

It has a good personnel policy, but the
opportunities for real development will
more or less depend on the people rather
than money.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

Idon’t know, but I don’t think it will

have a lasting effect on the Czech public
landscape. Perhaps there will be more
opportunities to work from home and have
more flexible hours, but universities are
already quite good at that.
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bude ,, pouze” velika. Provozuje dobrou
personalni politiku, ale moZnosti
skuteéného rozvoje budou tak jako tak
z4vislé na lidech vic neZ na penézich.

Jsme v krizi, ktera silné zasahla celou
spoleénost véetné Skolstvi. Myslite

si, Zze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplisobem?

Nevim, ale nemyslim si, Ze by

¢eskou verejnou krajinu trvale prilis
poznamenala. Snad pomtiZe vice otevrit
moznosti prace z domu a pruznych
uvazkd, ale to uz univerzity veelku uméji.
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Mgr. Daniel Soukup, Ph.D. (*1976) He graduated in
English and German Studies and Czech literature
from the Faculty of Arts, Charles University. From
2002 to 2014 he taught at the Josef Skvorecky
Literary Academy, where he was also the vice-
rector for international relations and student
affairs between 2010 and 2014. In 2005 he co-
founded and until 2009 coordinated the European
Network of Creative Writing Programmes,

and then from 2010 to 2014 he was part of the
management of its successor - the European
Association of Creative Writing Programmes
(EACWP). From 2014 to 2018 he headed the
Faculty of Arts’ Student Admissions and Public
Relations Office at Charles University, from 2018
he has been the vice-dean of the CU FA for Student
Admissions and Public Relations. He has published
the academic monograph ,Cikdni“a ¢eskd vesnice
(“Gypsies” and the Czech Village, Prague 2013)
and the poetry collections Vyhled do skdly (View of
a Rock, Brno 2007) and Vnitfni Mongolsko (Inner
Mongolia, Prague 2020). He has also translated J.
H. Newman'’s (Rizika viry, [The Ventures of Faith]
2011; Idea univerzity [The Idea of a University],
2014), Timothy Radcliffe’s (Pro¢ byt kiestan? [What
is the Point of Being a Christian?, 2017), the poems
of Wallace Stevens (Ucenec jediné svice [The Scholar
of One Candle], 2008) and Seamus Heaney (Lidsky
fetéz, [The Human Chain], 2018). He has published
numerous literary-criticism studies and journal
translations, and he is also involved in cultural

and political journalism.

Magr. Daniel Soukup, Ph.D. (*1976) Na Filozofické
fakulté Univerzity Karlovy vystudoval anglistiku,
germanistiku a ¢eskou literaturu. V letech
2002-2014 vyucloval na Literadrni akademii Josefa
Skvoreckého, kde byl mezi léty 2010 a 2014 také
prorektorem pro zahraniéni vztahy a studijni
zéleZitosti. Roku 2005 spoluzaloZil a do roku
2009 koordinoval Evropskou sit programu
tvaréiho psani, v letech 2010-2014 pak pasobil ve
vedeni nastupnické Evropské asociace programu
tviréfho psani (EACWP). V letech 2014-2018 vedl
Oddélent ptijimaciho Fizeni a vnéjsich vztaht
Filozofické fakulty Univerzity Karlovy, od roku
2018 je prodékanem FF UK pro prijimaci fizeni

a vnéjsi vztahy. Knizné vydal odbornou monografii
,Cikdni“ a eskd vesnice (Praha 2013) a basnické
sbirky Vyhled do skdly (Brno 2007) a Vnitfni
Mongolsko (Praha 2020). Je také prekladatelem
knih J. H. Newmana (Rizika viry, 2011; Idea
univerzity, 2014), Timothyho Radcliffa (Pro¢ byt
k¥estan?, 2017), basni Wallace Stevense (Ucenec
jediné svice, 2008) a Seamuse Heaneyho (Lidsky
Tetéz, 2018). Publikoval té% fadu literdrnévédnych
studif a ¢asopiseckych prekladi a vénuje se

i kulturni a politické publicistice.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

The fact that universities are among those
institutions which Western civilization

is based on gives us both an internal
energy and a broad outlook. And while we
still might read something inspirational
from the history of universities, it seems
practically impossible to find something
that transcends time concerning what

a university is or should be like. Perhaps
the most that can be said is to agree with

J. H. Newman that a university is “a place
of teaching universal knowledge” (The Idea
of a University). However, ideas about what
that “universal knowledge” actually means,
how it is structured, how we arrive at it and
what social function it fulfils, have changed
significantly over the ages. Therefore,

I believe that for our current purposes the
most important period was roughly from
the start of the 19* century, when it was
already possible to observe clear continuity
in the questions concerning the meaning
of university education. The two main
university ideas which we encounter today
are “the unity of research and education”
(W. von Humboldt) and “knowledge which
is its own end” (J. H. Newman). These
concise formulations might be able to help
us in our basic communication with the
public, but at the same time they simplify
amultifaceted reality and obscure its
contradictions and tensions. This is why
Karel Sima and Petr Pabian, for example,

have called for more thorough “reflection
on and implementation of the variability
of what might be included today within the
concept of research and education” (The
Lost Paradise of Humboldt). And although
the slogan “knowledge which is its own
end” might serve as defence against the
pressure of narrowly understood utility,

it might also serve as a pretext for research
which is closed off within its own tight
boundaries and fails to acquire any
intellectual depth, interdisciplinarity or
social relevance.

Therefore, I don't view these two key
university ideas as being set in stone, but
more as stimuli for continued reflection,
almost like Koans. Even Newman
concludes his polemic against the dictates
of utility with the statement that a certain
practical goal can be ascribed to university
education - “training good members of
society”.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

The university should be a place for critical
research and free debate on ideas and
worldviews. It is very ominous if the state
silences this autonomous discussion, as

is the case in Hungary and the attack on
gender studies (2018). However, if there is
pressure from the media for transparency
and pressure from the market for practical
results, then - provided there is no
political interference or sweeping financial
cuts - this need not damage the university
if it leads to clarifying the real meaning of
university education.
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Fakt, Ze univerzita patti k institucim,
na nichz stoji zdpadni civilizace, dodava
nasemu kazdodennimu snaZzeni vnitini
energii i §iroky horizont. V novéjsi i davné
historii univerzit narazime na leccos
dodnes inspirativniho, ale najit néjaky
nadcasovy, provzdy platny vymeér toho,
co je nebo ma byt univerzita, mi pripadd
jako nemozny tkol. Snad lze nanejvys
konstatovat s Johnem Henrym Newmanem
(Idea univerzity), %e univerzita je ,misto,
kde se vyucuje vSeobecné védéni”. Jenomze uz
predstavy o tom, co vlastné ono ,vSeobecné
védéni“ obnasi, jak je strukturovano, jak
k nému dospivame i jaké plni spolecenské
funkce, se v pribéhu véki vyrazné ménily.
Proto se domnivam, Ze pro nase soucasné
poéinani je uréujici zejména obdobi
priblizné od za¢atku 19. stoleti, kdy uz lze
vysledovat zfetelnéjsi kontinuitu tdzani po
smyslu univerzitniho vzdélavani.

Dvé hlavni univerzitni ideje, s nimiz
se potykdme dodnes, jsou samoziejmé
sjednota vyzkumu a vyuky*“ (Wilhelm
von Humboldt) a ,poznani, jeZ je cilem
samo o sob&” (J. H. Newman). Tyto hutné
formulace ndm sice pomdahaji v zdkladnim
nasmérovani i pfi komunikaci s vefejnosti,
zaroven vSak nutné zjednodusuji
mnohotvarnou skute¢nost a pozakryvaji
jeji rozpory a tenze. Kuptikladu Karel
Sima a Petr Pabian proto pravem vyzjvaji
k dtkladnéjsimu ,,promyslent a realizaci
variability toho, co miiZe byt dnes zahrnovdno

pod pojem vyizkum a vyuka“ (Ztraceny
Humboldtiiv rdj). A slogan ,pozndni, jeZ je
cilem samo o sobé” sice muZe slouzit jako
obrana proti tlaku na tizce chdpanou
uZite¢nost, ale také jako zaminka pro
badani, které se uzavira do vlastnich
tésnych mezi a rezignuje na intelektualni
hloubku, mezioborovy presah

a spole¢enskou relevanci.

Obé kli¢ové univerzitni ideje proto beru
nikoli jako pozlacena hesla, k nimz bychom
méli vzhliZet, ale spi$ jako stalé pobidky
k premysleni, skoro az kéany. Ostatné
uz Newman svou polemiku proti diktatu
prakti¢nosti uzavira konstatovanim, Ze
i univerzitnimu vzdélavani prece jen
lze pFipisovat urcity prakticky cil - totiz
,vychovdvat dobré ¢cleny spolecnosti”.

Se stfedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Univerzita ma byt mistem kritického
zkoumadni a svobodného stretavani
myslenek i svétondzort. Pokud stit tuto
autonomni diskusi umlé¢uje, jako tfeba
madarska vlada roku 2018 zrusenim
oboru genderova studia, je to velmi
neblahé. Naproti tomu tlak médif na
transparentnost a tlak trhu na praktickou
uplatnitelnost, nejsou-li spjaté s pfimymi
mocenskymi zasahy a bezohlednymi
finan¢énimi $krty, nemuseji univerzitam
byt na skodu, pokud je tyto dok4dZou
vyuzit k objasiiovani skute¢ného smyslu
univerzitniho vzdélavani.

Zajem spole¢nosti o to, ¢im se
vysoké Skoly zabyvaji, jak funguji a za¢
utraceji vetejné penize, je pochopitelny
a opravneény. Jenomze pti pohledu zvenéi
se tézko posuzuje kvalita toho ¢i onoho
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Itis understandable and justified that
society has a vested interest in what
universities do, how they operate and what
they spend public money on. However, it is
difficult for outsiders to judge a particular
curriculum programme, research project
or academic article. This is why we are
sometimes tempted to overemphasize
the economic benefits of a university
education when communicating with
the public; for example, by highlighting
market-friendly ‘transferable skills’
which students acquire. However, as has
been pointed out by different authors,
such as Stefan Collini in his excellent
book What are Universities for?, this type
of argument is a trap which we should
avoid. Instead of capitulating to externally
imposed criteria, we should show society
(to borrow Newman'’s analogy) that just
as it needs institutions such as hospitals
to look after the health of the body and
mind, institutions such as universities are
required to cultivate the intellect.

And we can gain the public’s trust
if we can convincingly demonstrate
our readiness to deal with serious
transgressions, such as plagiarism,
by members of the university community.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

Universities are certainly formative in the
sense that many members of the cultural,
social, political and economic elites have
a university education. Nevertheless,
universities and faculties are extremely
diverse, as are their graduates, and

I don't believe that universities in general
influence society in a unified way or

that they are pushing it in one distinct

direction. And neither do I believe that this
is their function. The so-called third role of
universities - their influence on society -
is essentially pluralistic. An ideal example
of the third role is a situation whereby two
academics from the same faculty clash in

a public debate on a serious issue, and both
of them are able to defend their opinions
competently.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

I'm not sure what you mean precisely by
“awareness of cultural unity”. Universities
have to strive for universality which also
includes multiculturalism. The Humboldt
brothers were among those great figures
from that vital period around 1800
when Europeans were beginning to open
their eyes to the amazing cultural and
natural diversity of the world. One of the
main objectives of the university is to
continually strive for such a broad and at
the same time accurate perspective, and
then transfer it into teaching, research
and public life.

It is almost impossible to say anything
concisely about the use of technology
in research as the variety of scientific
disciplines as well as the tools, software
and technology is too great. As far
as teaching is concerned, there are
a large number of disciplines where
the discussion seminar has a crucial,
irreplaceable role. This is often carried
out without any technological equipment;
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studijniho programu, vyzkumného
projektu nebo odborného ¢lanku. Proto

se nékdy nechavame svést k tomu, ze

pri komunikaci s mimouniverzitni
vefejnosti prehnané zdiraziiujeme
ekonomicky pfinos vysokoskolského
studia, napt. poukazovinim na trhem
z4ddané ,prenositelné kompetence”, které
si studenti osvoji. Jak ale upozoriuji

riznf autofi, naptiklad Stefan Collini

ve vynikajici knize What Are Universities
For?, takovato argumentacni strategie je
past, jiz bychom se méli vyhnout. Namisto
kapitulace pred vnucenymi vnéj$imi
kritérii bychom méli vefejnosti ukazovat,
Ze (abych si vyptij¢il Newmantiv pfimér)
,podobné jako spole¢nost potfebuje
nemocnice coby instituce pecéujici o zdravi
téla a duse, pottebuje také univerzity
jakozto instituce kultivujici intelekt’.

A ddvéru verejnosti si ziskdvame také tim,
kdyZ se dokdZeme presvéd¢ivé vyporadat
se zavaznymi pochybenimi ¢lenti
univerzitniho spole¢enstvi, naptiklad

s plagidtorstvim.

Univerzity béhem déjin asto urcovaly,
co vytvafri prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stredni Evropé
formujici a aktivni?

Univerzity jsou jisté formujici v tom
smyslu, Ze mnoho prislusnikd kulturnich,
socidlnich, politickych a ekonomickych
elit ma vysokoskolské vzdélani. Nicméné
univerzity a fakulty jsou velmi rdznorodé,
jejich absolventi rovnéz, a nemyslim si,

ze by univerzity jako celek ovliviiovaly
spole¢nost néjakym jednoticim zptisobem
nebo ji posunovaly uréitym zfetelnym
smérem. A ani se nedomnivam, Ze je

to jejich tlohou. Takzvana tfeti role
univerzit - vliv na spole¢nost - je bytostné
pluralitni. Idedlnim prikladem tfeti role

je pro mé tfeba situace, kdy se ve verejné
debaté o néjakém zivazném tématu
stfetnou dva odbornici z téze fakulty

a kazdy z nich kompetentné zastavd jiny
nazor.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty.

Jak na tyto podnéty univerzity a vysoké
Skoly reaguji - konzervativné, nebo
naopak prilis vstficné? Existuje v této
oblasti stfedni cesta?

Nevim, co pfesné mate na mysli ,védomim
kulturni jednoty“. Univerzita musf usilovat
o univerzalnost, a tedy i o multikulturalitu.
Ostatné bratfi Humboldtové pattili
k velkym postavdm oné prelomové doby
kolem roku 1800, kdy se Evropaniim
zacaly postupné otevirat o¢i pro izasnou
kulturni a pfirodni pestrost svéta. Stale
znovu usilovat o takovouto §ifi i pfesnost
pohledu a vnaset ji do vyuky, vyzkumu
a vefejného zivota patfi k hlavnim dkolim
univerzit.

O technickych vymozZzenostech
ve vjzkumu se sotva d4 stru¢né rict
néco smysluplného - rozmanitost
védnich disciplin i pfistrojt, softwaru
a technologii, jez vyuzivaji, je prilis velka.
Co se vyuky tyce, v fadé obord ma zasadn,
nezastupitelnou roli diskusni seminar.
Ten se leckdy obejde bez jakychkoliv
technickych vymoZenosti; nicméné v dobé
koronavirové karantény se ukazalo, Ze
prechod na online vyuku mtzZe byt snazsi,
neZ se mnozi z nas obavali, a diskusni
seminare mohou v této formeé fungovat
1épe, nez jsme si tfeba mysleli. Byt osobni
kontakt, prinasejici skute¢nou vzajemnost,
je prece jen tézko nahraditelny.

Socialni sité jsou dulezitym
komunikaénim néstrojem a vysoké
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nevertheless, the coronavirus lockdown
period (2020) demonstrated that the
switch to online teaching might be easier
than many of us feared, while discussion
seminars can operate even better in this
format than we had thought. However, it is
very difficult to replace personal contact,
which brings real mutual cooperation.
Social networks are important
communication tools and universities
should definitely be using them
extensively. Naturally, you don't have to
embrace every new innovation, but at the
same time you have to keep in mind that
time passes quickly here. For example,
if a social network becomes popular, the
university can wait one or two years before
creating a profile for the university or
faculty, but not ten. The communication
on these social networks is also very
specific and every network is different
- each one requires a different type of
content. Nevertheless, I think that Czech
universities are largely aware of these
things and pay sufficient attention to social
networks.

These changes not only affect the
youngder generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

“Downgraded” is too strong a word and
I believe that we as social scientists have

much to learn here from the natural
sciences and the technological disciplines.
It has been common practice for the
professor or assistant professor to also be
a manager who heads a laboratory and
manages a team. But it is true that some
university teachers are unnecessarily
weighed down by all of the administrative
tasks universities have to deal with today.
This is why universities should also pay
due consideration to their non-academic
employees and facilitate cooperation
between them and academics.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

It is difficult to choose from all of the
outstanding individuals I have met at
university, but I would probably pick
Professor Martin Hilsky. Twenty-five years
on and I can still remember his lectures

on English drama and his seminars about
Shakespeare’s plays. At the very start of
my studies these provided me with the real
experience of a university community and
helped me understand how intellectual
work can reach into a different culture

and reveal what can be interpreted from

a single word or sentence.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?
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$koly by je rozhodné mély intenzivné
vyuzivat. Jisté nenf nutné v této oblasti
hned naskakovat na kazdou novinku,
zarovernl je vSak zapottebi brat v potaz, Ze
¢as tu plyne rychle. Pokud se kuptikladu
néjaka socialni sit dostane do mdédy, da se
s rozhodnutim, jestli si na ni m4 univerzita
nebo fakulta vytvofit profil, pockat rok
¢i dva, ale ne deset let. Specificka je téz
komunikace na socidlnich sitich, navic
se sit od sité lis{ - kazd4 si z4d4 jiny typ
obsahu. Nicméné pripada mi, Ze si éeské
univerzity tyto véci vétS§inou uvédomuji
a socidlnim sitim vénuji patfi¢nou
pozornost.

Zmeény se netykaji pouze mladsich
generaci, student, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
0 nezpochybnitelnou autoritu s diirazem
na teorii, obéas vystredni postavu. Dnes
se ceni profesor spiSe jako manazer Ci
znalec tokd penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatreni?

»Degradace” je prilis silné slovo. Myslim,
Ze my humanitni védci bychom se v tomto
sméru mohli u¢it od pfirodovédnych

a technickych obort. V nich je pfece ddvno
bézné, Ze profesor ¢i docent je mimo jiné
manazer, ktery vede laboratof a ridi tym.
Ale je pravda, Ze vSechna ta administrativa,
ktera se dnes na univerzitdch mus{
odbavovat, nékdy vysokoskolské pedagogy
zatéZuje zbyte¢né. Proto by se univerzity
mély nalezité starat také o neakademické
zameéstnance a co nejlépe nastavit
spolupraci mezi nimi a akademiky.

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.

Mohl byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapusobil
a byl vasim vzorem ¢i autoritou?

Z tady vzacnych osobnosti, s nimiz jsem
se na univerzité setkdval a setkdvam,

se vybira tézko. Ale nejspis by to byl
prof. Martin Hilsky. Jeho pfednasky

o anglickém divadle a seminare

o Shakespearovych hrich se mi vybavuji
jesté po pétadvaceti letech. Hned

na uvod studia pro mé znamenaly
prozitek skute¢ného univerzitniho
spolecenstvi a pomohly mi pochopit,
jak lze intelektudlni praci pronikat do
odli$né kultury i co v8echno se d4 vy¢ist
z jediného slova ¢i véty.

Do jaké miry lze podle Vas prenaset
zahraniéni zkuSenosti (i zdaleka, z USA
nebo Asie) do naseho stiredoevropského
prostiedi? Muzete uvést priklady
uspésného a méné uspésného kulturniho
pFfevedeni nékterych zahrani¢nich vzora
za poslednich tficet let? Poznal jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské poméry prikladna, alespon

v néjakém zasadnim ohledu?

Myslim, Ze bychom se méli vic vénovat
akademickému i neakademickému

psani a Ze se v této oblasti mame stile

co ulit z angloamerické tradice. Jde mi
predevsim o dliiraz na srozumitelnost.

V Ceské kultufe totiz panuje nestastna
predstava, Ze psat zaSmodrchané je jaksi
spravnéjsi, distojnéjsi, hlubokomyslnéjsi.
Tézko pak muzeme ocekévat, Ze se
studenti nau¢i dobre psat, kdyz to leckdy
prilis neuméji ani jejich ucitelé. Uméni
srozumitelné komunikace (samozfejmé
nejen pisemné) m4 ptitom zésadni
vyznam pro budouci uplatnéni absolventt,
mezioborovou spolupréci, popularizaci
védy i spoluutvareni verejné debaty.
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I think that we should concentrate more on
academic as well as non-academic writing
- here we still have much to learn from the
Anglo-American tradition. I believe there
should be more of an emphasis on clarity.
In Czech culture there is the unfortunate
idea that writing in an obfuscating manner
is somehow better, more dignified and
more profound. It’s then difficult to expect
students to learn to write well when their
teachers themselves often don’t know how.
The art of comprehensible communication
(not only written, of course) is of vital
importance for graduates’ futures, for
interdisciplinary cooperation, for the
popularization of science and for the
creation of public debates.

The field of creative writing, which
is still somewhat marginalized in the
Czech Republic, also falls into this
category. Meanwhile, in other countries,
creative writing has already become
recognized as an academic discipline,
which in addition to practical teaching
also involves theoretical research into
a series of essential issues (authorship,
creativity, processuality, the relationship
between artistic and scientific
discourses). The university discipline
of creative writing has undergone some
particularly interesting developments
in Australia - for example, the excellent
book by Paul Dawson Creative Writing
and the New Humanities and the
academic journal TEXT (freely available
at textjournal.com.au).

One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities

between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

Society has changed so much since the
times of the Humboldtian educational
reforms or the First Republic gymnasia
that the form of secondary and tertiary
education has also had to change. I think
that unfavourable comparisons of
Bachelor students today with school-
leavers of a hundred years ago is
ahistorical dreaming. If there is a good
curriculum which students are interested
in, then there is no reason to artificially
lower the number of students accepted.

One crucial issue, however, is how
to recognize and support this quality.
For along time I've been an advocate
of university (and, if suitable, faculty)
profiling; for example, into research,
academic and vocational. Profiling already
exists to a certain extent and different
universities carry out different tasks to
different extents. This is even stated in
the preamble to the Higher Education Act,
whereby universities are seen as being
of key importance by “maintaining and
augmenting acquired knowledge as well as
cultivating scholarly, scientific, research,
development, innovation, artistic and
other creative activities in accordance
with the type and orientation of the
institution”. In addition to research and
teaching they also have other functions,
such as contributing to the creation and
development of public discussions and
civic society. However, the present system
forces universities to act within the
narrowly understood Humboldtian model
and “report research”, even though they
may be good at something else which is
also important.

However, as was seen in the debates
before the most recent substantial



DANIEL SOUKUP 193

Spada sem také specificka oblast tviiréiho
psani. To se v Cesku potad jesté bere

jako cosi okrajového. Pritom v fadé zemi
se z tvurc¢iho psani uz stala uznavana
akademicka disciplina, kter4 se vedle
praktické vyuky vénuje i teoretickému
zkoumdni fady podstatnych otdzek
(autorstvi, kreativita, procesualita,

vztah mezi uméleckym a védeckym
diskurzem). Zvl4st zajimavym vyvojem
prosel vysokoskolsky obor tviréi psani

v Australii - viz naptiklad vynikajici kniha
Paula Dawsona Creative Writing and the New
Humanities nebo odborny ¢asopis TEXT.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v naSem prostredi zfejmé& znamenalo
snizovani urovné a kvality vzdélani

i védeckeé tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poétu
prijimanych studenti, rozliSeni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzeprit?

Od ¢astt Humboldtovych vzdélavacich
reforem nebo prvorepublikovych gymnazii
se spole¢nost proménila natolik, Ze se
nutné zménila také podoba stfedniho
i vysokého skolstvi. Pohorsené srovnavani
urovné bakalaft dnes a maturanti pred
sto lety proto pokldddm za ahistorické
snéni. Pokud je néjaky studijni program
kvalitni a uchazeéi o néj maji zajem, neni
divod umeéle snizovat pocet prijimanych
studentd.

Kli¢ov4 otdzka samoziejmé znf, jak
onu kvalitu rozpoznat a podporovat.
Jsem dlouhodobym zastancem profilace
vysokych kol (p¥ipadné i fakult),
napriklad na vyzkumné, akademické
a profesni. Ve skute¢nosti uz k profilaci
do jisté miry doslo a rizné vysoké
Skoly v rtizné mite plni riizné tkoly.

Predpoklada to koneckoncti i preambule
vysokoskolského zdkona, kdyZ stanovuje,
Ze vysoké $koly ,podle svého typu a zaméreni
péstuji éinnost védeckou, vjzkumnou,
vyjvojovou a inovacni, uméleckou nebo dalsi
tviiréi ¢innost“ a vedle vyzkumu a vyuky
maji plnit i dalsi dkoly, napriklad prispivat
k rozvoji nebo spoluutvaret vefejnou
diskusi a ob¢anskou spoleénost. Jenze
soudasny systém nutf vysoké skoly chovat
se podle tzce chipaného humboldtovského
modelu a ,vykazovat vyzkum®, a¢koliv
jsou tfeba dobré v néfem jiném, rovnéz
dulezitém.

Jak ale ukazaly debaty pred posledni
velkou novelou vysokoskolského zdkona
z roku 2016, cesta k profilaci nebude
jednoduchd, naptiklad s ohledem na
hodnocenf a na néj naviazané financovan{
vysokych $kol. Tato oblast je spletitd uz
ted, a pokud by mélo dojit na profilaci,
nalezité nastaveni vSech evalua¢nich
principd, oblasti, kritérii, nastrojii
a postupti by predstavovalo zna¢né
sloZity tkol, a to nejen po strance vécné,
ale i komunika¢ni - kazd4 velkd zména
vyvolava hodné pochybnosti a nedtivéry.

V moderni dobé doslo k rozdéleni
humanitnich a pfirodovédeckych

obor, coz se tyka nejen oblasti zajmu

a metodologie, ale také napfriklad
financovani védy. O pFekonani rozpora

se pokousi ddrazy na interdisciplinaritu,
coz je intelektualné velice naro¢na cesta.
Kde vidite moznosti v prekonavani téchto
modernich problému - a vidite je viibec
jako smysluplné?

Genidlni védci, ktet se na $pickové
urovni dokdZzou vénovat humanitnimu
i pfirodovédnému bad4ni, jsou
obdivuhodnymi vyjimkami. Ostatné
ani v minulosti se nerodili tak ¢asto, jak
si nékdy nostalgicky predstavujeme.
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amendment to the Higher Education Act
(2016), the path to profiling is not going
to be straightforward, for example, with
regard to the evaluation of universities
and their subsequent funding. This is
already a complex area and if profiling
is to happen, then the establishment of
the proper evaluation principles, areas,
criteria, tools and methods will represent
a significantly difficult task, not only

in material terms, but also in terms of
communication - all significant changes
create doubt and mistrust.

The modern era has witnessed the
division of the humanities and the
sciences, which not only affects subject
areas and methodology, but also, for
example, the funding of science. In order
to overcome the contradictions, there has
been an emphasis on interdisciplinarity,
which is a very intellectually demanding
path. Do you think it is possible or even
meaningful to overcome these modern
problems?

Those outstanding scientists who are
able to carry out top-class research in
the humanities and the natural sciences
are admirable exceptions. Even in the
past there were not as many of them as
we sometimes nostalgically imagine.
Nevertheless, I believe combining

these two approaches is worthwhile
and much can be done to facilitate this
- for example, by supporting inter-
faculty curricula or interdisciplinary
research projects. The great challenges
we face today, such as migration and
climate change, can only be studied

and addressed using a combination of
methodologies from the natural sciences
and the humanities. And perhaps

we could have fewer of the various
derogatory stereotypes which scientists

and academics from the humanities
sometimes employ against each other.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

These functions are different but

I wouldn't state that they necessarily
have to be divided: everyone needs

to make a living, but for many people

it’s important that they are contributing
to something broader or more profound
with their studies and work. Moreover,
this contradiction or difference is nothing
new - there have been many attempts to
address this issue going back to at least
the time of Napoleon and Humboldt. It is
certainly the case that when preparing

or reforming curricula it is necessary

to consider intellectual demands, social
relevance and the future employment of
graduates - in different forms and terms
according to the nature of the curriculum
in question. But I think that universities
are very aware of this.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?
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Propojovani obou sméri kazdopadné
vidim jako velmi zadouct. Lze pro

néj udélat mnohé, tfeba podporou
mezifakultnich studijnich programi nebo
mezioborovych vyzkumnych projekti.
Velké vyzvy soucasnosti, napriklad
migraci nebo zménu klimatu, 1ze éinné
zkoumat a resit jediné kombinaci
prirodovédnych a humanitnich pristupt.
A snad bychom také mohli méné péstovat
a §iFit rizné znevazujici stereotypy, které
0 sobé pfirodni a humanitni védci leckdy
navzajem chovaji.

Jinym ptikladem moderniho rozporu

je duraz na individualni kariéru
prostrednictvim vysokoSkolského
vzdélani proti spole¢enské roli univerzit
a spoleéné péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Odlisné tyto funkce jsou, nicméné
netvrdil bych, Ze jsou nutné rozdélené:
kazdy se potfebuje néjak zivit, ale

mnozi zaroven stoji o to, aby se studiem
a praci podileli na né¢em $ir$im nebo
hlubsim. Tento rozpor ¢i rozdil navic
neni ni¢im novym, rizné snahy o jeho
TeSeni probihaji pfinejmensim od dob
Napoleonovych a Humboldtovych. Jisté
plati, Ze pfi pripravé nebo reformé
studijnich programi je zapottebi dbat na
intelektualni ndro¢nost, spoleéenskou
relevanci i budouci uplatnéni absolventi -
v odli8né podobé a poméru podle povahy
daného programu. Ale myslim, Ze si to
vysoké Skoly velmi dobte uvédomuji.

Evergreenem soucéasného skolstvi

jsou finance, coz souvisi se statnimi
rozpodéty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot

neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventu, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

Tézko Fict. Se zavedenim $kolného na
verejnych vysokych $kolach nesouhlasim.
Mira ochoty absolventti ke sponzorstvi
je dana kulturné, situace v Cesku se tedy
jisté bude posouvat jen pomalu. Riznym
grantovym prilezitostem se vysoké

koly vénuji intenzivné, byt vzdycky je
co zlepSovat. Situace s financovinim je
slozit4 i proto, Ze soucasny nespravedlivé
nastaveny systém znevyhodiiuje
humanitni fakulty. To se ale v dohledné
dobé sotva zméni. Pokud by totiz zména
systému nemeéla poskodit prirodovédné
a technické univerzity a fakulty, musela
by byt spojend se skokovym navySenim
verejnych vydaji na vysoké skolstvi -

a toho se asi v nejblizsich letech
nedockame. Cesk4 spole¢nost je pritom
dost bohaté na to, aby poskytla distojné
platy vS§em zaméstnanctm vysokych skol.
Je to ovSem otdzka politickych priorit.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stfredné velkych
stiredoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Popravdé se necitim byt kompetentni

k udileni takovych rad. Vnéjsiho
pozorovatele miize leccos napadnout,

ale obvykle to byvaji véci, o kterych lidé

v dané instituci beztak ddvno védi. Navic
Masarykova univerzita se i zvend jevi jako
sebevédomad instituce, ktera vi, co chce,

a déla to dobre. Preji ji, aby se ji datilo
inadale.



196 DANIEL SOUKUP

It’s difficult to say. I don't agree with the
introduction of tuition fees for public
universities. The extent to which graduates
are willing to contribute sponsorship
varies culturally and so it will be a long
time before the situation in the Czech
Republic changes. As for the various grant
opportunities, universities have focused
intensively on them, though even here
there is always room for improvement. The
funding situation is also difficult because
the present system puts humanities
faculties at a disadvantage, though it’s hard
to see that changing in the near future. If

a change to the system is not to damage the
natural-science and technical universities
and faculties, then it has to be linked to
alarge increase in public expenditure

on higher education - and I doubt we

can expect that in the near future. Czech
society, though, is wealthy enough to
provide decent salaries to all university
employees. Naturally, it’s a question of
political priorities.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities for
development.

Idon’t feel I can offer advice here. Some
things might occur to the external
observer, but these tend to be aspects
which the people in the given institute
have already known for a while. Moreover,
even from the outside, Masaryk University
seems like a confident institution which
knows what it wants and does it well.

I hope that it continues to prosper.

We are in a crisis which has had
a tremendous impact on the whole of

society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

The coronavirus crisis is affecting
universities and will continue to do so,
though not all of the impact has been
negative. For example, by being forced
into taking the digital leap, Czech
education, including higher education,
has been able to overcome some of

the technological and psychological
barriers which had prevented the more
widespread use of tools for distance
learning. At the same time, it has brought
into focus for all of us where technology
can really help and where, on the
contrary, it impoverishes us.

Digital tools are particularly useful
when it comes to a matter-of-fact
exchange of information, especially
when it saves us a long journey or the
exasperation of trying to arrange a date
for a meeting. But teaching, in particular
the aforementioned discussion seminar,
is more than just the exchange of
information. A real dialogue requires us
to be present as a whole human person
- a unity of body and soul. To be with
another person and to be able to respond to
their interests and emotions is more than
merely seeing their digitally transferred
face and voice.

Unfortunately, the wider social impact
of the coronavirus crisis will be very
severe on Czech education. The several-
month transfer to distance learning has
widened the yawning chasm between
privileged and underprivileged families,
regions and social classes. Children
are fortunate if they have a laptop,

a quiet corner (reminiscent of Virginia
Woolf’s famous essay A Room of One’s Own)
and above all parents who have sufficient
economic, social and cultural capital; if
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Jsme v krizi, ktera silné zasahla celou
spolecnost véetné Skolstvi. Myslite si, ze
tato koronavirova krize ovlivni univerzity
a pokud ano, jakym zptisobem?

Koronavirova krize univerzity ovliviiuje
abude ovliviiovat vyrazné. Ne vSechny

jeji dopady jsou neptiznivé, naptiklad
nuceny digitalni skok, ktery ceské skolstvi
vCetné toho vysokého nyni podstoupilo,
pomohl odstranit nékteré technologické

i psychologické prekazky vétstho vyuziti
néstroju distan¢éniho setkdvani. Zarover se
ndm vSem, myslim, zostfilo vniméani toho,
kdy ndm technologie opravdu pomahaji,

a kdy nés naopak spi$ ochuzuji.

Cim vic jde jen o vécnou vyménu
informaci, tim 1épe ndm digitalni néstroje
poslouzi, obzvlast pokud si diky nim
usetrime dlouhou cestu nebo obtiZnou
domluvu terminu schtizky. Ale vyuka,
obzvlast v jiz zminéné podobé diskusniho
seminate, nespo¢iva v pouhém predavani
informaci. Do skute¢ného dialogu kazdy
z nas vstupuje jako celd lidska osoba,
jednota duse a téla. Byt ptimo s druhymi
a moci reagovat na jejich zajem a emoce
znamena vic, neZ jen vnimat jejich
digitalné prenasené tvare a hlasy.

Sirsi, socidlni dopady koronavirové
krize na ¢eské skolstvi budou bohuzel
zna¢né negativni. Mnohameési¢ni prechod
na distan¢ni vyuku rozsitil zejici prikopy
mezi privilegovanymi a znevyhodnénymi
rodinami, regiony a spolecenskymi
tridami. Pokud dité m4 svij notebook,
klidny kout (viz slavny esej Vlastni pokoj
Virginie Woolfové), a predev§im rodi¢e
disponujici dostate¢nym ekonomickym,
socidlnim a kulturnim kapitilem, ma
$tésti; pokud mu néco nebo vSechno z toho
schdzi, ma smulu a v takto t&Zké dobé tim
spis.

Jak presvédéivé ukazuje napriklad
Daniel Prokop v knize Slepé skvrny, jednim

z nejvétsich problému ¢eského skolstvi
je masivni replikace vzdélanostnich
nerovnosti. Koronavirova krize toto
nase neblahé plytvani talenty déle
posili, a vysoké skoly tak budou jesté
vic prichazet o potencidlné vynikajici
uchazele, kteti se oviem narodili do
znevyhodnéného prostiedi a neméli
dostatek Sanci své nad4ni rozvinout.
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one or all of these things is lacking, they inequality. The coronavirus crisis has

are unlucky - though even more soinsuch  further exacerbated this unfortunate

a difficult time. waste of talent and as a result universities
As Daniel Prokop convincingly will lose out on potentially outstanding

showed in his book Blind Spots, one of candidates from underprivileged

the main problems in Czech education backgrounds who never had the

is the massive replication in educational opportunity to develop their skills.
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MISTRA POZNAS PODLE POCTU
MISTRU, KTERE VYCHOVA

YOU RECOGNIZE A MASTER
FROM THE NUMBER OF MASTERS
HE HAS TRAINED

JUDr. Katefina Simacgkova, Ph.D. (*1966) She
graduated from the Law Faculty of Jan Evangelista
Purkyné University (today’s Masaryk University)
in Brno and then worked for fifteen years

as a lawyer. She was a judge at the Supreme
Administrative Court from 2009 to 2013 and has
been a judge at the Constitutional Court since
2013. She is a member of the Scientific Board of
the Faculty of Law of Charles University in Prague
and a judge ad hoc of the European Court of
Human Rights. Her publications and educational
activities at the Department of Constitutional

Law and Political Science at Masaryk University
in Brno focus on the issue of fundamental rights
and freedoms. In addition to a large number of
specialist studies, she has also co-authored the
books Dvacet let Evropské timluvy v Ceské republice

a na Slovensku (Twenty Years of the European
Convention in the Czech Republic and Slovakia,
Prague 2013), Lidskd prdva: (ne) smysl eské politiky?
(Human Rights: The (Non)sense of Czech Policies?
Prague 2015), Budoucnost stdtu? (The Future of the
State? Prague 2017) and Mu#ské prdvo. Jsou pravni
pravidla neutrdlni? (Male Law. Are the Legal Rules
Neutral? Prague, 2020) and the author of book
commentaries on the law on the illegality of the
communist regime, The Charter of Fundamental
Rights and Freedoms and the Civil Code.

JUDr. Katefina Sima&kova, Ph.D. (*1966)
Vystudovala Pravnickou fakultu Univerzity

Jana Evangelisty Purkyné (dne$ni Masarykova
univerzita) v Brné a nasledné patnict let ptisobila
jako advokatka. V letech 2009-2013 pusobila jako
soudkyné Nejvyssiho spravniho soudu a od roku
2013 je soudkyni Ustavniho soudu. Je élenkou
védecké rady Pravnické fakulty Univerzity
Karlovy v Praze a ad hoc soudkyni Evropského
soudu pro lidsk4 prava. Svou publika¢ni

a pedagogickou ¢innost na Katedfe ustavniho
préava a politologie Pravnické fakulty Masarykovy
univerzity zaméfuje na problematiku zdkladnich
préav a svobod. Vedle velkého mnozstvi odbornych
studif je i spoluautorkou knih Dvacet let Evropské
timluvy v Ceské republice a na Slovensku (Praha
2013), Lidskd prdva: (ne) smysl eské politiky? (Praha
2015), Budoucnost stdtu? (Praha 2017) a MuZské
prdvo. Jsou pravni pravidla neutrdlni? (Praha

2020) a autorkou kniZnich komentat? zdkona

o protipravnosti komunistického reZimu, Listiny

zékladnich prav a svobod a ob¢anského zakoniku.
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Universities originated in the Middle
Ages but were also subsequently
established during the Early Modern

Age and more modern times. The most
recent substantial expansion in the Czech
Republic and other Central European
countries was in the 1990s. Is there

some kind of continuity within the idea of
a university that transcends the centuries
and which universities can continue

to refer to?

For me, this idea contains two basic
values - the university as a platform for
free discussion and the university as

a community of inspirational people.

In addition, the institute of university
freedoms extends, or at least used to
extend, past the commonly understood and
accepted freedoms for the rest of society.
Even in the Middle Ages, universities
were places where very controversial or
even unacceptable ideas were formed and
developed.

Freedom and equality are also
important for the relationship between the
teachers and students. Universities have
always represented a free community of
equal, interesting and stimulating people
who influence one another. It has never
only been about the one-way transference
from teachers to students. From my
perspective it has always been mutually
beneficial.

The concepts of autonomy, independence
and legal capacity are linked to medieval
universities. In what context do you
understand these expressions today and
where do you see the greatest problems
in these areas in Central Europe (state
influence, media pressure, the market
and modern ideologies, etc.)?

To a large degree the autonomy and
independence of universities correlates
with the level of autonomy of various
entities in different states according to
their traditions. For example, the level

of respect for academic freedom will be
greater in Anglo-Saxon countries than

in centralized France or the countries

of Central and Eastern Europe. In our
country too it is necessary to strengthen
the level of autonomy which the whole
academic community will contribute to. In
order for autonomy to work properly, i.e.
for the university to be truly independent
and autonomous, its members have to feel
responsible for it and actively participate
in the decision-making and governance
of the university. I see the greatest
problem as being passivity and a lack of
co-responsibility among all the members
of the university - students and teachers -
in their attitude towards the future of the
universities which we are part of.

Throughout history, universities have
often determined what constitutes the
elite of society. In what sense does that
happen today? Are universities in Central
Europe formative and active?

The concept of an elite is a thorny

issue in contemporary social

discourse and is closely related to the
public’s disillusionment with the elites.

I like living in a society which is aware
of the importance of the equality of all
people, with the same values and dignity,
which is why I do not think it is very
beneficial or pleasant to feel part of any
elite.

However, this does not mean that
universities and the academic community
should not be socially active and
formative. Two notable activities spring
to mind which originated in Czech
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Prvni univerzity vznikly ve stredovéku,

ale jejich sit se nasledné zhustovala

v prabéhu raného novovéku i modernich
déjin. Ostatné, posledni velka

zakladani v Ceské republice a v dalich
stiredoevropskych zemich probéhla

v devadesatych letech minulého stoleti.
Existuje v ramci univerzitnich ideji néco
kontinuitniho, co pfekonava staleti a na co
se mohou univerzity neustale odkazovat?

Pro mé v sobé tato idea obsahuje dvé
zdkladni hodnoty, a to univerzitu jako
platformu svobodné diskuse a univerzitu
jako spoleCenstvi inspirativnich osob.
Institut univerzitnich svobod navic
presahuje (¢ minimalné v minulosti
presahoval) svobody b&Zné chapané
a akceptovatelné ve zbytku spole¢nosti.
Jiz na stfedovékych univerzitach bylo
univerzitni prostfedi mistem vzniku
arozvoje i velmi kontroverznich ¢i
vétSinové neprijimanych myslenek.

I pro vztahy mezi vyucujicimi
a studenty je dleZitd svoboda a rovnost.
Univerzity vzdy predstavovaly svobodnou
komunitu rovnopravnych, zajimavych
a podnétnych osob, které se navzijem
ovliviiovaly. Nikdy neslo o jednosmérny
proud od vyuéujicich ke studentiim,
vzdy to z mého pohledu bylo vzdjemné
obohacovani.

Se stfedovékymi univerzitami jsou
spojeny pojmy autonomie, samostatnost
a svépravnost. V jakém kontextu chapete
tyto vyrazy dnes a jaké v téchto oblastech
v ramci stfredoevropského prostoru vidite
nejvétsi problémy?

Svépravnost a samostatnost univerzit do
zna¢né miry koreluje s mirou autonomie
riznych entit v jednotlivych statech
podle jejich tradic. V anglosaskych
statech bude mira respektu k akademické

autonomii vét$i neZ tfeba v centralizované
Francii ¢i v zemich stedni a vychodni
Evropy. I u nas je tfeba posilit pravé onu
samospravnou linii, do niZ bude vtaZzena
celd akademicka obec. Pro dobre fungujici
samospravu (tedy pro to, aby univerzita
byla skuteéné samostatn4 a autonomni) je
tfeba, aby za ni jeji prislusnici pocitovali
odpovédnost a aktivné se podileli na
rozhodovani a spravé univerzitnich
zalezitosti. Jako nejvétsi problém vidim
pasivitu a nedostatek spoluodpovédnosti
vSech prislusnikd univerzity, studentt

i vyuéujicich, ve vztahu k budoucnosti
univerzit, jejichZ jsme soudasti.

Univerzity béhem déjin ¢asto uréovaly,
co vytvari prislusnou elitu spoleénosti.
V jakém smyslu se to déje dnes? Jsou
nyni univerzity ve stfedni Evropé

formujici a aktivni?

V soucasném spolecenském diskurzu je
pojem elit problematicky, nebot asociuje
spojeni s pocitem zklamani z elit ze strany
vefejnosti. Ziji rada ve spole¢nosti, kterd
si uvédomuje dtlezitost rovnosti v§ech
lidi, stejné jako daleZitost jejich hodnoty
a dastojnosti. Proto nepovazuji za prilis
prinosné ¢i prijemné citit se jako soucast
néjaké elity. To v8ak neznamend, Ze by
univerzity a akademicka obec nemély byt
spolecensky aktivn{ a formujici. V nasem
narodnim prostredi si vzpomindm na
dvé sympatické aktivity pramenici mimo
jiné z akademického prostredi, a to snaha
reagovat na migra¢nf a klimatickou krizi.
Jsem rada, Ze si studenti za¢inaji
byt védomi faktu, Ze maji spole¢enskou
odpovédnost. Ta plyne uZ ze skute¢nosti,
ze vyrostli a Ziji v takovém prostredi, které
jim umoznilo zisk4vat vysokoskolské
vzdélani - tedy znalosti, dovednosti
i vztahy. Nasi akademici by jim pak
méli byt v jejich aktivitach inspiraci,
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universities - the attempts to respond to
the migration and climate crises.

I am glad that students are starting to
be aware of the fact that they have social
responsibility as a result of growing up and
living in an environment which gave them
the opportunity to acquire a university
education - knowledge, skills and
relationships. In return, academics should
be an inspiration or even a role model in
their activities.

The greatest advantage of a university
education is that you are then connected
for the rest of your life to a community
of interesting and inspiring people, and
a good-quality education is the best way
to help other people.

We are obviously witnessing great
changes in terms of technological
achievements, social networks and
intellectual transformations linked to
the awareness of cultural unity. How
are universities and colleges reacting
to these challenges - in a conservative
manner or, conversely, are they too
accommodating? Is there a middle
ground here?

It seems to me that we all have to come
to terms with the existence of the
internet, social networks and the other
opportunities electronic communication
provides. It is a challenge for everyone in
their private lives, for politics, business,
courts and primary education - basically
for all areas of life. It was in fact the
university world which introduced these
new types of communication, and it is
scientists who have the greatest ability
to respond to these changes, rather than
people who are less well educated or who
lack the ability to think conceptually.

I probably choose a middle ground
when I'm teaching my students. Given

my age and experience with technology

I am not particularly adept at using all

of the new electronic gadgets, but if I do
understand something, then I like to use

it in order to vary education. Facebook or
Twitter are very effective for advertising
academic events. I think it’s unnecessary
for students to go to all of the lectures, so
taking my lead from Josef Kotasek from
our faculty, I found it very useful to post
audio recordings of some of my lectures
onto the interactive internet curriculum
for alarger number of students to listen to.
I don’t know about other teachers, butI see
the middle ground as involving those tools
which are simple for me to use and help

in my relationship with students. These
new tools shouldn’t be used merely for
their own sake, but only when they really
do bring some advantages. Recently I've
appreciated the fact that people can find
out about the work of their international
colleagues very easily and cheaply through
webinars or audio and video lectures.

These changes not only affect the
younger generation and students. The
changes also affect the social role of
teachers. The position of professors
aptly demonstrates this: they are an
unquestionable authority within the
Humboldtian model, where there is an
emphasis on theory, and where they
sometimes appear as eccentric figures.
Today, professors are valued more as
managers or experts in the flow of money,
principally subsidies. Has the status of
the professor been downgraded? Would
it help to introduce so-called functional
professorial posts or other measures?

I have to admit that I see a university
professor mainly as someone who should
be an inspiration and mentor for their
colleagues and students, regardless of
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a tfeba i vzorem. Nejvétsim prinosem
univerzitniho vzdélani je vztah, ktery
¢lovéka na cely Zivot spoji s komunitou
zajimavych a podnétnych lidi. Kvalitn{
vzdélani je také idedlnim nastrojem,
jak pomahat ostatnim lidem.

Zrejmé vSichni pozorujeme velkou zménu,
ktera se tyka technickych vymozenosti,
socialnich siti a mentalnich zmén
tykajicich se védomi kulturni jednoty. Jak
na tyto podnéty univerzity a vysoké Skoly
reaguji - konzervativné, nebo naopak
prili§ vstficné? Existuje v této oblasti
stfedni cesta?

Pripadd mi, Ze se vSichni musime néjak
vyporadat s existenc{ internetu, socidlnich
siti a dalsich moznosti elektronické
komunikace. Je to vyzva pro vSechny lidi

v oblasti jejich soukromého Zivota, pro
politiku, byznys, soudy a zakladni $kolstvi.
Prosté pro vSechny oblasti lidského

Zivota. Byl to pravé univerzitni svét, ktery
vlastné nové typy komunikace umoznil,
ajsou to praveé védci, kdo m4 vétsi
schopnost reagovat na tyto zmeény, nez lidé
s niz§im vzdélanim a mens{ schopnosti
koncepéniho mysleni.

Sama pfi vyuce student asi volim
pravé tu stfedni cestu. Nejsem s ohledem
na svij vék a technologickou nezkusenost
prilis schopna vyuzit vSechny elektronické
novinky, na druhou stranu ale to, co umim
a znam, rada vyuzivam, abych vzdélavani
obohacovala. Pro propagaci nékterych
akademickych aktivit je prosté Facebook ¢i
Twitter velmi efektivni. Pfijde mi zbyte¢né,
aby studenti museli chodit na vSechny
prednésky, takZe se mi po vzoru Josefa
Kotaska z nasf fakulty velmi osvédcilo
umistovat do internetovych interaktivnich
osnov mych predmét audionahravky
nékterych prednasek, aby si je poslechlo
vice studentt. Nevim, jak ostatnf vyuéujici,

ale j& povaZzuji za stfedni cestu vyuziti téch
ndstroju, které jsou pro meé jednoduché a ve
vztahu ke studentim ndpomocné. S tim
souvisi snaha nepouZivat nové nastroje
samoucdelné, ale jen tehdy, kdyZ je mozno
diky nim dosdhnout opravdového pfinosu.
V posledni dobé jsem ocenila, Ze se ¢lovék
muiZe prostednictvim webindft ¢ audio
nebo video prednasek seznamit s praci
zahrani¢nich kolegl velmi jednoduchym
alacinym zptsobem.

Zmény se netykaji pouze mladsich
generaci, studentd, ale i socialnich roli
pedagogu. Pékné je to vidét na pozici
profesora: v humboldtovském modelu jde
o nezpochybnitelnou autoritu s diirazem
na teorii, ob¢as vystredni postavu. Dnes
se ceni profesor spiSe jako manazer i
znalec tokii penéz, pfedevsim dotaci.
Jedna se o degradaci profesorského
stavu? Pomohlo by zavedeni tzv.
funkénich profesorskych mist nebo

jiné opatreni?

Musim se priznat, Ze pro mé je postava
vysokoskolského profesora hlavné nékym,
kdo ma4 byt pro své kolegy a studenty
inspirdtorem a mentorem, a to bez ohledu
na dobu, technologické zmény a na obor,
v ném?z pasobi. M4 to byt tak, Ze profesor
obohacuje své zdky a je svymi zaky
obohacovan. Nejde o jeho strukturalni
postaveni, ale o osobnost, kter4 se prosadi
v kazdé struktute. K tomu mohu dodat
mé oblibené prislovi z prostredi kung-fu
bojovnikd: ,,Mistra nepoznds podle poctu
Zdkil, které md, ale podle poctu mistril, které
vychovd.”

Univerzity by nebyly univerzitami bez
vyznamnych a charakternich osobnosti.
Mohla byste uvést ze své zkuSenosti
nékoho, kdo na vas nejvice zapisobil

a byl vasim vzorem ¢i autoritou?
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the era, technological changes or subject
of study. The professor should enrich the
students and in turn be enriched by them.
The structural position is not important,
rather it is the people who assert
themselves within each structure.

I would add here my favourite saying
from the world of kung-fu fighters. You
don’t recognize a master by the number of
students he has, but by the number of masters
he has trained.

Universities would no longer lack
important characters of integrity. From
your experience, who made the biggest
impression on you and was a role model
and authority?

Recently I was in a ceremonial room at our
university and there were portraits of all
the rectors on the walls - and they were
all men. I don’t think that offers much
motivation for young women - students or
academics. So I would like to mention the
names of some women who have passed
through our university and for whom

I have great respect for many different
reasons.

The founder of modern ideas on the
theory of human rights in the Czech
Republic was Bozena Komarkov4, whose
work The Origin and Meaning of Human
Rights was appreciated more highly
abroad than in our country. I was given
a samizdat copy of this book by Eliska
Wagnerovd, who is known more for
her work in practical law, but who has
contributed greatly to Brno’s academic
life. Hana Librova has been linked to
Brno’s university all her life. For me, she is
precisely the role model of the professor
I described above, who is not only an
academic inspiration and mentor to her
students, but also a role model for how to
live well. Female academics tend to be less

visible than their male counterparts, but
they work conscientiously day after day;
for example, I can think of Ivana Prichova
from the older generation who is still
teaching law.

How easy is it to transfer experience

from abroad (even from as far away

as the USA or Asia) to our Central
European environment? Can you give

us any examples of the successful or
unsuccessful transfer of foreign models
over the past thirty years? Have you come
across a university which could be an
example for the Czech Republic in some
fundamental respect?

Within legal education I am a strong
supporter of efforts to raise the social
responsibility of law students and efforts
to thematize legal ethics. We could look
for help here from the free legal centres,
so-called legal clinics, which are run
directly by universities in the USA,
Israel, Poland, the Netherlands and other
countries. I think they could provide
great inspiration for our Bohemian and
Moravian universities. I also believe

that the students would gladly give back
something to the society which provided
for them.

I also remember a good example of
the merging of work and private life at
French universities. The women (and men)
can study and work in peace because the
universities provide them with excellent
child-care facilities which are part of
the university campuses. This example
would be relatively simple to implement
and would increase the feeling that
universities are thinking about the needs
of its members who have to look after
children.
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Nedavno jsem navstivila jednu ze
slavnostnich mistnosti na$i univerzity,
kde na zdech visely portréty rektort -

a byli to sami muzi. Myslim, Ze to pro
mladé Zeny - studentky i akademicky

- nen{ prili§ motivujici. Proto bych rada
zrekapitulovala jména nékolika Zen, které
nasi univerzitou prosly a jichZ si z riznych
davodd velmi vazim.

V oblasti teorie lidskych prav v nasi
zemi je zakladatelkou moderniho
premysleni o nich BoZena Komarkov4,
jejiz dilo Piivod a vyznam lidskych prdv bylo
vice nez u nés ocenéno v zahranici. Pravé
tuto jeji knihu, vydanou v samizdatu, mi
darovala pravnicka Eliska Wagnerova,
kterd je zndma spiSe svym piisobenim
v praktickém pravnickém provozu,
nicméné i brnénsky akademicky
Zivot obohatila a stale obohacuje.

S brnénskym univerzitnim zivotem je
bytostné spjata biolozka Hana Librové -
ta je pro mé presné tim vySe zminénym
prikladem profesorky, kterd miize byt pro
své zaky nejen odbornym inspirdtorem
amentorem, ale téZ vzorem, jak dobfe Zit.
Zeny-akademicky byvaji v univerzitnim
prostfedi méné viditelné nez muZi,

ale délaji tu kazdodenni poctivou
akademickou préci; ze star$i generace
stale jesté aktivnich vyucujicich prava mé
napada tfeba pravni¢ka Ivana Prichova.

Do jaké miry Ize podle Vas prenaset
zahrani¢ni zkuSenosti (i zdaleka, z USA
nebo Asie) do naseho stfedoevropského
prostiedi? Muizete uvést pfiklady
uspésného a méné uspésného kulturniho
prevedeni nékterych zahrani¢nich vzoru
za poslednich tficet let? Poznala jste
néjakou univerzitu, ktera by mohla byt
pro ¢eské pomeéry prikladna, alespon

v néjakém zasadnim ohledu?

V rdmci pravnického vzdélavani velmi
podporuji snahy o zvySovani spolecenské
odpovédnosti studentt prav a snahu

o tematizovani pravnické etiky, k ¢emuz
mohou byt velmi ndpomocny bezplatné
pravni poradny, takzvané pravnické
kliniky, zfizované primo univerzitami, jak
je zndme naptiklad z USA, Izraele, Polska,
Holandska a dal$ich zemi. Ty by mohly
predstavovat skvélou inspiraci pro nase
Ceské a moravské univerzity. Navic mam
pocit, Ze i studenti by uvitali moZnost,

Ze mohou spole¢nosti vracet to, co od ni
dostali a dostavaji.

Vzpomindm si také na pékny priklad
sladovani pracovniho a soukromého
Zivota na francouzskych univerzitach.
Zeny (i mu%i) tam mohou v klidu studovat
i pracovat, protoze jim univerzity
poskytuji velmi kvalitni pééi o jejich
malé déti. Jesle a détské skupiny jsou
totiz za¢lenény pfimo do univerzitnich
kampust. I tato inspirace by byla
pomérné jednoduse realizovatelna
a zvysila by pocit, Ze univerzity mysli na
potteby svych prislusnikd, starajicich
se o déti.

Jednim z panujicich trendu je znaény
zajem o vysokoskolské studium, coz

v nasem prostredi zfiejmé znamenalo
shizovani arovné a kvality vzdélani

i védecké tvorby. Jste pro néjaké cesty

z tohoto stavu (napfiklad snizovani poctu
pfijimanych studentd, rozli§eni univerzit
na védecké a spiSe vzdélavaci), nebo
nepovazujete za vhodné se proti této
univerzalni spoleéenské tendenci vzepfit?

Demokratizace vysokého $kolstvi mi prijde
obecné spravné. Kdyz jsem studovala ve
Francii, byl taméjsim ministrem kultury

a poté i ministrem $kolstvi Jack Lang. Ten
asto opakoval: , Dejte mi jeden frank na
vzdeéldni a usetrite deset frankil na policii
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One prevailing trend is the level of
interest in higher educational studies,
which in the Czech Republic has evidently
meant a reduction in the level and quality
of education and academic work. Would
you like to see a way out of this situation
(for example, by lowering the number

of students, differentiating universities
between scientific and educational), or do
you consider it inappropriate to resist this
universal social trend?

I think that the democratization of higher
education is in general a good thing. When
I was studying in France, Jack Lang was the
Minister of Culture and later the Minister
of Education; he repeatedly said, “give

me one franc for education and I'll save you
ten francs on the police force and the justice
system”. Education enables people to live
better-quality lives and contribute to
making society safer and richer. France

is also inspirational as the Noble Prize
winners there consider it their duty to

give lectures at secondary schools to
inspire students towards greater heights in
education and science.

I'm convinced that it’s possible to
reconcile achieving exceptional scientific
and academic quality while still being open
to the majority of the population’s interest
in education. You just have to want it,
know how to work with it and organize
it properly.

The modern era has witnessed the division
of the humanities and the sciences,

which not only affects subject areas and
methodology, but also, for example, the
funding of science. In order to overcome
the contradictions, there has been an
emphasis on interdisciplinarity, which is

a very intellectually demanding path. Do
you think it is possible or even meaningful
to overcome these modern problems?

When I was studying works of modern
philosophy I was struck by how many
philosophers at the time were enthusiastic
about and fascinated by the natural
sciences. Education and knowledge
cannot evolve without links between the
individual disciplines. If all you read are
scientific works and no fiction, then your
spiritual development and understanding
of other people will be stunted.

I try to organize my teaching in such
a way that law students can meet students
of medicine and journalists. When they
finish their studies it is good if they are
able to understand how the people they
are going to work with think and how they
will be able to communicate together.

Another example of a modern
contradiction is the emphasis on
individual careers via a university
education rather than on the social role
of universities and a common concern
for cultural wealth. How can we combine
these two functions that have been
divided?

I do not see any insurmountable
contradictions in this case either.
International and Czech science has
examples of prominent scientists who
have contributed to both academic and
social life through their discoveries and
who were also role models. All of us have
to try to achieve excellence in our own
field, but at the same time we should be
aware that helping other people and being
responsible for society brings a large
amount of satisfaction and a feeling of
happiness.

For example, as part of the University
of the Third Age I have noticed that some
outstanding academics and scientists give
lectures at our university - even for me,
one lecture per year for senior citizens
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a soudnictvi.“ Vzdélani umoziuje lidem
zit kvalitnéjsi Zivoty a ¢ini spole¢nost
bohatsi a bezpe¢néjsi. Zajimavou inspiraci
by se mohl stat i fakt, ze francouzsti
nositelé Nobelovy ceny povaZuji za svou
povinnost drzet prednasky i na stfednich
$kolach, aby studenty inspirovali k vy$§im
aspiracim ve vzdélani a ve védé.

Jsem presvédCena, Ze lze sladit
dosahovani mimoradné védecké
a akademické kvality a soucasné byt
otevien zdjmu o vzdélani co nejvétsiho
poctu lidi. Jen je tfeba to chtit, umét s tim
pracovat a dobfe to zorganizovat.

V moderni dobé doslo k rozdéleni
humanitnich a prirodovédeckych

obord, coz se tyka nejen oblasti zajmu

a metodologie, ale také napriklad
financovani védy. O pFekonani rozpora
se pokousi dlirazy na interdisciplinaritu,
coz je intelektualné velice naroéna cesta.
Kde vidite moznosti v prekonavani téchto
modernich problémi - a vidite je viibec
jako smyslupiné?

Kdyz jsem studovala dila moderni
filozofie, zaujalo mé, kolik filozoft tehdy
bylo nad$eno a fascinovano prirodnimi
védami. Bez propojeni mezi jednotlivymi
obory nemuze byt rozvoj vzdélavani
i poznani Gplny. KdyZz neétete beletrii, ale
jen védecké prace, vas duchovni rozvoj
a pochopeni druhych lidi nejsou tplné.
Sama se snazim organizovat vyuku tak,
aby se studenti prav setkavali se studenty
mediciny nebo Zurnalistiky. AZ dostuduji,
bude dobré, kdyz spolu budou umét
komunikovat a poznaji zptisob premysleni
téch, s nimiZ jednou budou spolupracovat.

Jinym prikladem moderniho rozporu

je diiraz na individualni kariéru
prostrednictvim vysokoskolského
vzdélani proti spole¢enské roli univerzit

a spolec¢né péci o kulturni bohatstvi.
Jak skloubit tyto nyni rozdélené funkce?

Ani v tomto pohledu nespatiuji
nepiekrocitelny rozpor. Svétova i eska
véda zn4 priklady $pi¢kovych védcu,
ktef{ obohatili jak akademicky Zivot,
tak i spole¢nost svymi objevy a osobnim
prikladem. Kazdy se prosté mame snazit
o dosaZeni co nejvétsi excelence ve
svém oboru, ale soucasné je dobré si byt
védom toho, Ze pomoc druhym lidem

a odpovédnost ke spole¢nosti prinasi
vysoké uspokojeni a pocit $tésti.

V$imam si naptiklad, Ze v rdmci
Univerzity tfetiho véku na nas{ univerzité
pusobi jako prednasejici ¢asto vynikajici
akademici a védci - jedna prednaska pro
seniory ro¢né je tfeba i pro mé GZasny
zazitek, ktery mi pfinese radost. Nijak mé
to nezdrzuje od akademické ¢i soudcovské
préce, navic takto ziskdvam i novou
inspiraci.

Evergreenem souéasného Skolstvi

jsou finance, coz souvisi se statnimi
rozpocty, grantovou politikou, narodnimi

i mezinarodnimi projekty, dotacemi

z Evropské unie a podobné. V Ceské
republice a v fadé stredoevropskych zemi
jde o jedno z nejsilnéjSich témat, nebot
neexistuje financovani prostrednictvim
Skolného a sponzorska podpora, napriklad
od bohatych absolventt, je prozatim
velmi slaba. Jak dosahnout zmény v tomto
jednostranném systému?

Asi kazdy z nds by umél utratit vice penéz,
nez kolik ma. Na druhou stranu je prosté
tfeba pracovat s tim, co je. Pro ¢eské
akademické prostredi nenf prilis typické
udrZovat celoZivotni spojeni se svymi
absolventy, i proto velmi ocefiuji aktualn{
snahy nas$ich univerzit své absolventy
vice zapojovat do univerzitniho Zivota.
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is an incredible experience which brings
me great joy. It doesn't keep me from my
academic or judicial work and is very
inspirational.

Funding is an omnipresent element of
contemporary education and is linked

to state budgets, grant policies, national
and international projects, subsidies from
the European Union and so on. It is one

of the most contentious issues in the
Czech Republic and in many other Central
European countries as there are no tuition
fees and little in the way of sponsorship
from wealthy graduates. How can change
be brought about within such a one-sided
system?

All of us could probably spend more
money than we have. On the other hand,
you simply have to work with what you
have. It is not typical in Czech academia
to maintain lifelong connections with
students, which is why I greatly appreciate
our universities’ current attempts to
connect their graduates more to university
life. I don’t think we should see them as
a source of sponsoring, but this could
be a beneficial by-product of graduates’
strong lifelong links to their alma mater
The issue of tuition fees requires
alengthier debate, but I feel that in Europe
the introduction of tuition fees across the
board at universities would not be viewed
as an acceptable solution.

As a member of the academic community
of Brno’s Masaryk University, I'd like

to ask you which areas you view as

the most promising for medium-sized
Central European universities such as
MU and where you see opportunities for
development.

One of the most pleasing programmes

I've been involved in as a teacher is the
Mjuni project, which invites children

to the university and other interesting
places so that they can learn about what
the university can offer them. As part of
Mjuni I help Vojtéch Simi¢ek, my colleague
from the Department of Constitutional
Law as well as from the Constitutional
Court. We organize children’s visits to

the Constitutional Court where they

can participate in mock trials as judges,
lawyers or participants in the proceedings,
in order to show them that within the
judicial system it is often necessary to seek
a balance between the human rights of

the different people affected. In general
Ilike the fact that Masaryk University has
become an important part of the life of our
city. Without the university, Brno would
not be such an open and young city.

The openness of the university to other
members of society - from children to
senior citizens, its active participation in
public life and the conscientious work of
its teachers and students are all things
which society can benefit from.

We are in a crisis which has had

a tremendous impact on the whole of
society and education. Do you think
the coronavirus crisis has affected
universities, and if so, in what way?

I hope that as a result of the lockdown

we now realize that lectures which have

a frontal form of teaching can be replaced
by other forms and that interactive
teaching can be carried out in different
ways.

It would also be positive if the
experience of independent study during
the period of lockdown taught students to
read and write more on their own without
so many external stimuli.
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Nemyslim, Ze bychom je méli vnimat jako
zdroj sponzoringu, ale ten mtze byt tfeba
prijemnym vedlejsim produktem silnéjsiho
celoZivotniho propojeni absolventa s jeho
alma mater.

Otazka skolného by byla na delsi
debatu, ale pocituji, Ze v evropském
prostoru nelze zavedeni plosného skolného
na univerzitich povazovat za ptijatelné
TeSeni.

Jako élen akademické obce brnénské
Masarykovy univerzity bych se rad

na zavér zeptal, v jakych oblastech
vidite perspektivu stredné velkych
stfedoevropskych univerzit jako je MU
a v éem vidite moznosti jejiho rozvoje.

Jeden z nejsympati¢téjsich programd,
jichZ se jako vyucujici G¢astnim, je
projekt Mjuni, v jehoZ ramci zveme déti
na univerzitu ¢i do jinych zajimavych
prostredi, aby se seznamovaly s tim, co
vSe jim muZe vysoké skolstvi nabidnout.
V ramci Mjuni poméh4am Vojtéchovi
Simi¢kovi, mému kolegovi z katedry
ustavniho pravaiz Ustavniho soudu,
organizovat navstévy déti na Ustavnim
soudu, béhem kterych jim formou
simulovanych soudnich procest, jichZ se
déti aktivné tcastni jako soudci, advokéati
¢i Gcastnici rizenf, zprostfedkovavame
informaci, Ze v pravu je Casto tfeba hledat
rovnovahu mezi nékolika lidskymi pravy
dot¢enych osob.

Libi se mi obecné, Ze se Masarykova
univerzita stava duleZitou soucasti zivota
naseho mésta. Brno by bez univerzity
nebylo tak otevienym a mladym celkem.
Pravé otevienost univerzity pro ostatni
¢leny spole¢nosti od déti po seniory, jeji
aktivni plisobeni ve vefejném zivoté
a poctiva prace vyucujicich a student
je aktivem, kterym mtzeme obohatit
spole¢nost.

Jsme v krizi, ktera silné zasahla celou
spole¢nost véetné Skolstvi. Myslite

si, Ze tato koronavirova krize ovlivni
univerzity a pokud ano, jakym zplisobem?

Doufém, Ze si diky uplynulé karanténé
uvédomime, Ze pfednésky, realizované
formou frontalni vyuky, 1ze nahradit
jinymi koncepcemi, a Ze i interaktivni
vyuka se d& provozovat na mnoho riiznych
zpusobt. Bylo by pfinosné, kdyby se diky
zkuSenosti ze samostatné prace v dobé
karantény studenti naucili zase vice ¢ist

a psat v samoté bez rady vnéjsich podnéti.
Soucasné jsme si ale v§ichni uvédomili, jak
je pro nés dilezité byt ¢leny univerzitniho
spoledenstvi, a Ze vSechny elektronické
vymozenosti nemohou nahradit osobni
setkavani lidi a sdilenf jejich spole¢nych
zajma.
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However, at the same time we are allaware  the technological wonders at our disposal
of how important it is to be a member of are no substitute for meeting people face
the university community and that all of to face and sharing common interests.
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